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ABSTRACT
Katz, Ryan Russell. Phenomenological Curiosity. Published Doctor of Education
dissertation, University of Northern Colorado, 2019.
This transcendental phenomenological study focused on the phenomenon of
curiosity. The aim of this research was to explore the following research question with
seven research participants: What does curiosity mean? Supported by semi-structured,
one-on-one, in-depth phenomenological interviews as the research method, the findings
revealed (a) curiosity as an energy for learning and (b) six Curiosity Archetypes defined
by the way each gathers, connects, and/or utilizes data to expand consciousness and sense
of meaning via creativity. Grappling with curiosity as an energy for learning presents at
least three significant educational implications: (a) if curiosity is an energy for learning,
then learning about Curiosity Archetypes may offer new resources for seasoned, tired, or
resigned learners; (b) if a given student inherently embodies at least one of the Curiosity
Archetypes, a given lesson ought to offer an access point for each Curiosity Archetype;
(c) as it is, schools may privilege certain Curiosity Archetypes leaving some learners
energized and others tired or resigned.
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CHAPTER I
INTRODUCTION TO THE STUDY
It took three years of intensive studying before I delineated (a) curiosity from the
objects and behaviors to which it attaches and (b) the connotations those objects and
behaviors carry.
After understanding my understanding of curiosity limited, the literature on
curiosity catalyzed my disorientation. Many moral philosophers and religious thinkers,
for example, have claimed curiosity a vice--an “immoral or evil habit or practice”
(Loewenstein, 1994; Vice, 2019), and many academics and/or scientists posit curiosity a
virtue--moral excellence; goodness; righteousness (Loewenstein, 1994; Virtue, 2019).
Which is it? What are the discrepancies? Further, how could religious thinkers or moral
philosophers assign a moral value to a phenomenon that cannot be directly observed?
How could academics and/or scientists suggest the morality of any phenomenon given
morality itself cannot be empirically studied?
The polarized notions of curiosity’s moral status both threatened and challenged
me. On one hand, if curiosity is morally corrupt, then my academic career is likely
unethical. On the other hand, what kind of academic ignores ethics-related curiosity? Can
a middle-ground exist? This study was almost designed to explore curiosity’s ethical
implications; however, I determined the vice/virtue argument itself (a) revealed
incongruent understandings of curiosity’s definition and (b) seemed a curious attempt to
make quantitative conclusions about a phenomenon we cannot directly observe.
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I found it more appropriate, then, to ponder contexts, specifically internal
phenomenological contexts, that rendered curiosity (in)appropriate for me. To do that, I
had to first ask a different question.
Research Question
Q1

What is the meaning of curiosity?
A Brief Background

My parents were teachers. After obtaining an undergraduate degree, I taught
students English at a Jesuit high school for eight years. Following that, I brought my
expertise of teaching and learning to the world of business. When I realized everything
can be improved by a quality process of teaching and learning, I entered a doctoral
program focused on the foundations of the process of teaching and learning (i.e., the
foundations of education). In other words, I have learned, taught, and thought about
education my entire life.
Over the last 3 years, the following three lessons were most important to me: (a)
bell hooks (1994) posited that traditional schools severe the mind, body, and spirit; (b)
Paulo Freire (2000) claimed that oppressors are also oppressed; and (c) Maxine Greene
(1988) postulated that “the given” can be surpassed. I highlight these three lessons
because they made me want to navigate (a) the differences between my intellectual,
physical, emotional, and spiritual curiosity; (b) the relationship between context,
oppression and emancipation, and encouraging and discouraging curiosity; and (c) if and
when curiosity can help to identify when surpassing the given is (in)appropriate.

The fact that I wanted to explore these topics revealed a bias; however, bringing
biases into a phenomenological study is expected (Moustakas, 1994). According to
Moustakas (1994),
The researcher has a personal interest in whatever she or he seeks to know; the
researcher is intimately connected with the phenomenon. The puzzlement is
autobiographical, making memory and history essential dimensions of discovery,
in the present and extensions into the future. (p. 59)
From a research perspective, then, an approach founded in the subjectivist epistemology
and designed to dissolve solipsism was most ethical, and Transcendental Phenomenology
fit the bill.
To further uncover and counterbalance my own biases, this study utilized coresearchers and the concept of intersubjectivity to “be present to [myself] and to the
things in the world, [and to] recognize that self and world are inseparable components of
meaning” (Moustakas, 1994, pp. 28-37). As the primary researcher, I (a) accessed others’
interpretations of curiosity; (b) interpreted, myself, the thoughts and words of others
(Glesne, 2016, p. 9); (c) applied a interpretivist theoretical framework; and (d)
acknowledged my “pure ego in which everything is perceived freshly, as if for the first
time” (Moustakas, 1994, p. 34).
Statement of Significance and Purpose
Because curiosity has been labeled as both morally negative and positive, and
because virtually all research on curiosity has been quantitative in nature, it seemed likely
our entire understanding of curiosity was limited. Therefore, it seemed a
phenomenological study focused on the meaning of curiosity could encourage others to
determine, for themselves, the meaning of curiosity, (b) the moral status of curiosity, and
(c) if curiosity can be or ought to be quantified.

The Curriculum of Curiosity
Curriculum
In educational theory, the explicit curriculum refers to the above-ground content
taught in a classroom, and it resides in the publicly offered curriculum guides, syllabi, or
course objectives posted to a school’s website, for example. The implicit curriculum
implies the below-ground content taught in the classroom, and it resides in (a) the
connotation of thoughts, words, actions spoken by teachers and administrators and (b) the
cultural structure of a school comprised of values and perceptions of what makes a
quality education. The null curriculum denotes everything that is not being taught or
found in the explicit or implicit curricula. To offer an example, a teacher may explicitly
discuss Orwell’s notions of Totalitarianism while implicitly discussing patriarchy and not
discussing the objectivist epistemology. Combined, these three sub-types of curriculum
comprise a given curriculum (Eisner, 2002).
The curriculum of a given school can be analyzed by asking how the educational
stakeholders of that school answer the following questions:
What do schools teach, what should they teach, and who should decide? Is the
primary aim of education to instill basic skills or foster critical thinking? Should
education aim to mold future citizens, transmit national values, engender personal
development, or inspire academic achievement? Must education have an aim?
And what beliefs, values, or attitudes are learned from the way classrooms are?
That is, what lessons are taught but not planned, acquitted but taken for granted?
(Flinders & Thornton, 2017, p. xi)
Content and Aptitudes
The explicit curriculum can be analyzed by differentiating the content/knowledge
and aptitudes/skills that teachers want their students to know (Wiggins & McTighe, 2005,
p. 24). For example, when I taught The Catcher in the Rye to high school students, I

wanted my students to know the following content: (a) the book’s title symbolizes
Holden Caulfield’s struggle with the brutal reality of losing innocence; (b) all thoughts,
words, and actions in a novel symbolize meaning; and (c) meaning is subjective because
there are too many variables to objectively identify, understand, apply, analyze,
synthesize, and evaluate.
I also wanted my students to know the following aptitudes necessary for deriving
meaning from a text: (a) tracking the thoughts, words, and actions (in the text) that seem
important; (b) creating categories for a thematic analysis of symbols; (c) organizing
symbols within the categories; and (d) offering a theory of meaning. I then challenged
each student to agree or disagree with what I consider the meaning of the book’s title, and
then I offered each student an evaluation based on the content and aptitudes that I wanted
them to learn.
Ethically Teaching Curiosity
Ethically speaking, I tried to teach the content and aptitudes that would lead my
students toward success within my class. Embarrassingly, though, I failed in a significant
way: in my class, success required curiosity. Instead of teaching about curiosity,
however, I placed the content and aptitudes necessary for curiosity in the null curriculum.
In fact, during my teaching tenure, I never once explicitly taught about curiosity. I
inspired curiosity within some students, but inspiring curiosity places the concept of
curiosity in the implicit curriculum; intentionally teaching about curiosity, on the other
hand, places curiosity itself in the explicit curriculum. In this sense, my students were
receiving the same education I had received as a high school student.

Before this study, I was curious to know if my experiences with curiosity as a
teacher and student were unique, and I wondered if curiosity is part of the null curriculum
in some classrooms, many classrooms, or most classrooms. Perhaps I was one of only a
few teachers who overlooked the importance of placing curiosity in the explicit
curriculum. Perhaps I was one of only a few students who did not explicitly learn about
curiosity.
My Curriculum of Curiosity
The High School Years
When this study was conducted, there were more definitions for curiosity than
there were books written about it. As a result, it was easy to assume my experiences with
curiosity in school normal. Granted, I had frequently read school slogans that said, “We
aim to inspire curiosity in students,” but my schools and teachers made the same claim.
If “inspiring curiosity” is an explicit aim of school, then educators probably want
their students to consider curiosity a virtue. If true, then some students may have
reasonable expectations for schools to welcome curious students. I had this expectation as
a student. I learned, however, that encouraging my personal curiosity was not part of an
explicit aim because I was not explicitly encouraged to be curious about the objects of
my curiosity. To offer a general example, I was not encouraged to be curious about an
English text when attending any other class. For a more meaningful example, I was
discouraged from being curious about my teachers despite (a) the ideal process of
teaching and learning (as I understand it) being intimately personal and (b) my teachers
being allowed to be curious about me.

As a result of (a) being told that curiosity is a good thing and (b) being
discouraged to be curious about certain things, my teenage brain created poor conclusions
about myself. At the time, I did not know about explicit, implicit, and null curricula, nor
did I know about the pressures teachers face and the monumentally difficult task of
inspiring curiosity in each student, but my brain needed answers. Perhaps this was
subjective evidence that denying curiosity without explicitly helping students navigate
curiosity could lead to negative consequences. Either way, as a result of perceiving my
curiosity unwelcomed in an institution claiming to value curiosity, I asked myself some
difficult questions to which I presumed my unhealthy self to be the answer: if curiosity
was an aim, why was I constantly afraid that my curiosity made me weird? Who was to
blame for this fear? Why was I afraid of asking questions that nobody else seemed to be
asking? Was it just me who felt this way? It must be. I was curious about sex, drugs,
music, sports, teachers, friends, popularity, and, at times, death. Were these normal
curiosities? Were they abnormal? Why was I filled with so many questions about issues
that were not discussed in school?
I concluded my curiosity abnormal because I was never taught how to explore and
navigate my own curiosity, and my insecure teenage brain was left to answer the
following questions: (a) Is it healthy or unhealthy to have curiosity about certain objects?
(b) Is it healthy or unhealthy to ignore curiosity about certain objects? (c) What do I do if
I have curiosity about taboo objects? (d) How do I navigate my own curiosities? (e) Can I
control my curiosity? (f) Should I control my curiosity? (g) If curiosity is so important,
why does it feel like I am not allowed to be curious about the things I am curious about?

As a student, then, I learned my curiosities did not align with the explicit
curriculum, and there was little I could do about it. My schools and my teachers had an
explicit curriculum to teach and, for whatever reason, my curiosity was not part of it. As
a result, I did not learn how to increase my curiosity, decrease my curiosity, focus my
curiosity, leverage my curiosity, or understand my curiosity in relation to other people’s
curiosities and the content I was supposed to learn in school.
I still wonder what school could have been like if I had developed a personal
sense of curiosity, and I still wonder how many students are wondering the same thing.
My Graduate Years
My brain has matured since my teenage years, and I now understand the “brutal
realities” of high school were often exaggerated by my teenage perspective. However, I
was fortunate to study the process of teaching and learning, and this allowed me to update
my outdated understandings of education. As a result of identifying shortcomings in my
own thinking and belief systems, I have had to reflect on my actual relationship with
curiosity. Was it the fault of my schools or teachers for making me feel insecure about
my own curiosities? Should schools teach explicitly about curiosity? Could I have
learned to navigate curiosity on my own?
I tend to think that I am a curious person, but when I am honest with myself, the
explicit objects of my curiosity pale in comparison, quantitatively speaking, to the
billions of objects that do not arouse my curiosity in any way. I wonder why that is. Why
am I not curious about certain things? Why does curiosity sometimes exist internally and
sometimes translate into a behavior? Is this a nature-nurture discussion? Do objects have
a curiosity “pull” that impact people differently? Are the objects about which I am

curious connected to my purpose in life? Is curiosity existentially distracting me from the
absurd?
I wonder how free I am to be completely curious--to allow my mind unbounded
permission to go down paths that I never considered; to the paths unknown; to places
where I feel like a stranger to my own mind; to topics where my knowledge is void; to
places I find forbidden. In this sense, I do not think I have a large degree of freedom. I
think my curiosity is afraid of most objects. Perhaps I am scared that certain objects of
curiosity or that curiosity itself will take me to a place of no return. Perhaps I fear the
answers or additional questions I may find. Perhaps I am scared that people will judge my
curiosity.
Despite feeling like a curious person, then, I am not sure I am. It seems I am
mostly afraid of curiosity. In fact, when I start to really ponder curiosity itself separated
from objects, behaviors, and their associated connotations, I find myself navigating an
unfamiliar phenomenon. For example, if I separate my curiosity from its frequent
companions of joy, excitement, or wonder, my curiosity seems lonely and without
purpose. This makes me wonder if my perception of curiosity could exist without objects,
behaviors, and their associated connotations. If true, it would make sense if my
understanding and others’ understanding of curiosity is not a judgement of curiosity
itself.
I wonder if I consider curiosity virtuous only when the object of my curiosity is
socially acceptable. For example, I feel great when I am curious about the environment,
other people’s well-being, or the health of my dog. I also feel great when my curiosity
pairs with joy or excitement. However, as soon as I start feeling curious about socially

unacceptable objects, I become anxious and/or insecure. For example, I feel horrible
when I am curious about rape, pillaging, or murder. In fact, I often prevent myself from
even thinking about those things--let alone allowing myself to be curious about them. I
do not know why, though. What is wrong with being curious about anything? I suppose I
would want a mentor to help me navigate those scary places, but I do not feel like I know
to whom to turn. A therapist maybe. A friend perhaps. But why not a teacher? I thought
curiosity was a virtue in academics. Maybe teachers are also afraid of being seen as
unhealthy or weird.
I tend to be curious about socially taboo objects when I feel sad or angry. Is it
possible my emotional states dictate the objects of my curiosity? If that is true, is it
possible my mental, spiritual, and physical states affect how my curiosity functions or on
what my curiosity focuses? What would my curiosity be like if I was unemotional? What
would my curiosity be like if I were an atheist, an agnostic, or a theist? What would my
curiosity be like if I had no use for my body?
I wonder if curiosity functions like anything else: (a) a shutter on a camera--a
mechanism that lets in the “light;” (b) steroids for learning; (c) a surgeon’s scalpel--a tool
for dissection that can be used appropriately and inappropriately; (d) a fourthdimensional object trying to interact with my three-dimensional world; (e) a spirit
possessing me and rendering my curiosity and/or the objects of my curiosity
predetermined. Would it not be fascinating to discover that we have no ability to control
the objects of our curiosity? If our curiosity were just reactions to certain objects, then the
entire conversation around the moral status of curiosity would be irrelevant.

I am curious to know if anyone can be incurious. If not, then curiosity is a
defining characteristic of a human being. If it is true that we cannot not be curious, then
what benefit is gained from calling curiosity a vice? Except, if it is possible to be
incurious, what if curiosity is a vice? That would seem an ethical problem for most
schools that claim to encourage curiosity. In fact, imagine if we discovered that curiosity
is a vice! What would we do next?
What if we are all equally curious? If that is the case, what variables cause the
discrepancy in the perception of curious people? If we have the same amount of curiosity,
why is Leonardo da Vinci or Richard Feynman considered much more curious than the
average person (Livio, 2017)? If we all have the same amount of curiosity, why does it
feel like some people are more curious than others? Is there any verifiable data that
quantified the amount of curiosity in any given person? In my experience as a teacher, I
learned that my “most curious students” tended to communicate their curiosity in a way I
understood. Perhaps da Vinci and Feynman are considered curious because of what and
how they were able to communicate. In other words, perhaps they had aptitudes for
communicating their curiosity in ways that academics and the public understood; thus,
their curiosities were noticeable because they were attached to certain skills. Perhaps we
are all just as curious as them. That could be true, but we do not know.
More importantly, why do these questions about curiosity, arguably the most
important phenomenon related to learning, seem to belong in school’s null curriculum?
Statement of Problem
In the above paragraphs, I asked a lot of questions. Each question represents, in
my opinion, interesting questions to ask about curiosity. However, because there were so

many unanswered questions about curiosity at the time this research was conducted, I
found it necessary to delineate problems and dilemmas. From my experience, a problem
implies an answer, and a dilemma implies an infinite degree of contexts. Therefore, the
only problem regarding curiosity, in my opinion and within the scope of this study, is that
the phenomenon of curiosity is not generally perceived as a dilemma.
Statement of Dilemma
I did not interview an omniscient being; thus, I did not uncover verifiable
answers. However, this study highlights many contexts surrounding curiosity to help me
(and possibly others) explore curiosity’s meaning.
Operational Definitions
When I began this research, I broadly defined curiosity as “a calling to
experience,” and I explain why in Chapter II.
Theoretical Foundation
For this study, I adhered to Transcendental Phenomenology (TPH) as illuminated
in Moustakas’ (1994) Phenomenological Research Methods. It is a subjectivist
epistemology influenced by the German philosopher Edmund Husserl and his notion of
intersubjectivity:
I experience the world (including others) and, according to its experiential sense,
not as (so to speak) my private synthetic formation but as other than mine alone
. . . as an intersubjective world, actually there for everyone, accessible in respect
of its Objects to everyone. (as interpreted by Moustakas, 1994, p. 37)
As a result of framing intersubjectivity in this way, this study utilized a
subjectivist epistemology designed to overcome “the illusions of solipsism” (Moustakas,
1994, p. 37) and the interpretivist paradigm to consider the collected data unambiguous
and accurate knowledge of curiosity (Crotty, 1998).

Preview of Chapters Ahead
In Chapter II, I (a) discuss the literary and psychological definitions that have
formed common perceptions of curiosity; (b) delineate curiosity from objects of curiosity,
behaviors of curiosity, and their associated connotations; (c) offer a new definition for
curiosity.
In Chapter III, I describe the phenomenological methodology in terms of
philosophy, methods, participants, research procedures, and plan of analysis. In Chapter
IV, I share the collected and analyzed data. In Chapter V, I elicit my conclusions about
curiosity and their respective implications.

CHAPTER II
LITERATURE REVIEW
When this study was conducted, curiosity research was virtually quantitative in
nature. This indicated a bias. Interestingly, transcendental phenomenological studies
require bracketing biases; therefore, it seemed I had to bracket just about everything I
“knew” about curiosity.
I overcame this obstacle when I realized bracketing could be considered a filter
and not an act to set aside. As a result, I chose to ask the following question: What
“knowledge” needs filtered to study curiosity with a fresh perspective?
I started with Loewenstein’s (1994) five major questions about curiosity:
(a)
(b)
(c)
(d)
(e)

What is curiosity’s definition and dimensionality?
What is curiosity’s underlying cause?
Why do people seek voluntary exposure to curiosity?
What are curiosity’s situational determinants?
What causes curiosity’s peculiar combination of superficiality and
intensity? (p. 76)

I intended to systematically link each of the five questions to research-based
answers, but after examining the first question, I realized I was able to elicit multiple
definitions for curiosity at which I had arrived from various curiosity readings (Berlyne,
1960; Engel, 2015; Leslie, 2014; Livio, 2017; Loewenstein, 1994). Logically speaking,
then, the existence of multiple definitions was evidence that we did not understand
curiosity as something definite--not vague or general; fixed; precise; exact (Definite,
2019). Following this logic, any quantitative question about a non-definite
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phenomenon like curiosity naturally produced un-verifiable results contradictory to
quantitative principles. In other words:
Absent a clear definition of what curiosity is, our understanding of . . . [curiosity]
cannot be advanced, and the effectiveness of instructional processes aimed at
stimulating and increasing it . . . cannot be assessed. (Jirout & Klahr, 2012, p.
126)
At this point, I realized this Literature Review needed to filter curiosity’s
definitions before any other questions were given attention. But then I was hit with a
startling question: how did quantitative researchers rationalize studies aimed at
curiosity’s causes, for example, without a clear understanding of what curiosity is?
Perhaps quantitative research on curiosity was itself biased. After all, being perceived as
curious is often considered socially desirable--especially within the academic community
(Loewenstein, 1994); therefore, quantifying curiosity had its perks for those who thought
themselves more curious than others.
Was I guilty of the same bias? It took courage, but I had to ask myself if I
believed some people more curious than others. The answer? I did, and each study I read
explicitly or implicitly indicated the same belief. This reality did not sit well with me.
Why had I never considered to presuppose everyone as equally curious? Why had I
overlooked the implications of the word incurious in Chapter I? Why had I accepted da
Vinci or Einstein more curious than a disinterested student in one of my English classes if
I did not know curiosity as a definite phenomenon? If people were equally curious, then
confronting this oppressive belief was a matter of ethics. How could I confront it? If I
bracketed it, I would have had to operate on the supposition that all people are equally
curious, and this would, again, essentially invalidate both everything I “knew” about
curiosity and almost all research conducted on curiosity. If I did not bracket this belief,
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then it would have only illuminated my privileged status as a doctoral-level student who
considered himself exceptionally curious.
Ethically speaking, then, I had to bracket my belief that some people are more or
less curious than others.
From there, I identified two more reasons as to why or how quantitative
researchers rationalized their efforts to quantify curiosity without first defining it: (a)
curiosity scales and tests measured particular topics or objects of curiosity and not
curiosity itself (Loewenstein, 1994, p. 79); (b) curiosity scales and tests measured
behavior associated with the indefinite notion of curiosity (Engel, 2015; Kreitler, Zigler,
& Kreitler, 1984). In other words, it is likely researchers misidentified topics, objects, or
behaviors as curiosity itself. For example, curiosity is defined as “the desire to learn or
know about anything” (Curiosity, 2019a). This definition reveals an object (“anything”)
as well as a behavior (“to learn”) are included in the definition for curiosity.
Perhaps the most logical place to start, I thought, was to utilize this Literature
Review as a bracketing filter by reviewing the historical accounts of curiosity’s
definitions.
Dictionary Definitions
According to the Oxford English Dictionary, the word curiosity appeared in Latin
as cūriōsitāt-em and in Old French as curioseté after its adjective curious made its debut
in Old French in the 11th century which meant “full of care or pains, careful, assiduous,
inquisitive” (Curiosity, 2019b; Curious, 2019). I found it fascinating to think of “being
curious” as being full of care and pain. It brought me a sense of humility, and it allowed
me to understand curiosity in a different light.
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In 1380, curiosity was used to mean “the disposition to inquire too minutely into
anything; undue or inquisitive desire to know or learn” (in a blamable sense), “careful or
elaborate workmanships; perfection of construction; elaborateness, elegance; artistic
character,” and “a curious question or matter of investigation; a nicety argument; a
subtlety” (Curiosity, 2019b). In 1386, curiosity was used to mean “undue niceness or
fastidiousness as to food, clothing, matters of taste and behavior” (Curiosity, 2019b).
During this era, curiosity gained varying connotations as well as an eclectic yet related
set of definitions; thus, for one to understand curiosity, context became invaluable.
In the 1400s, curiosity was used to mean “carefulness, the application of care or
attention” and “a matter upon which undue care is bestowed; a vanity, nicety,
refinement” (Curiosity, 2019b). In the 1500s, curiosity was used to mean “the quality of
being curious or interesting from novelty or strangeness; curiousness” (Curiosity, 2019b).
While drastic changes were not made to curiosity’s definition in the 1400s, its definition
in the 1500s resembled how psychologists of the mid-to-late 1900s defined curiosity.
After the 1500s, curiosity’s definitions started to range dramatically, and its
connotations followed suit. In the 1600s, curiosity was used to mean “proficiency
attained by careful application; skill, cleverness, ingenuity,” “unduly minute or subtle
treatment,” “the desire or inclination to know or learn about anything, esp. what is novel
or strange; a feeling of interest leading one to inquire about anything” (in a neutral or
positive sense), “a scientific or artistic interest; the quality of a curioso or virtuoso;
connoisseurship,” “a pursuit in which any one takes an interest, or for which he has a
fancy; a hobby,” “a desire to make trial or experience of anything novel; trifling interest
or desire; a fancy, a whim,” “a curious or ingenious art, experiment,” “a curious detail,
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feature, or trait,” and “an object of interest; any object valued as curious, rare, or strange”
(Curiosity, 2019b). Finally, by the end of the 1700s, curiosity found its last unique
dictionary definition, and it was used to mean “a shop where curiosities are bought and
sold” (Curiosity, 2019b).
As evidenced by the above definitions, curiosity has been historically, formally,
and informally used to imply a process, a motive, and an object.
Psychological Definitions
The “scientific” definitions of curiosity resulting from systematic investigations
did not arise until the 1950s because, according to Fowler (1965), systematic
investigations of curiosity were directly related to psychological interest only after
psychologists became less concerned with behaviors directly linked to survival (i.e.,
eating and drinking). In psychological terms, curiosity was then categorized as a
perceptual and intellectual activity pursued for its own sake, not related to practical
problems, and sought out “a particular kind of external stimulation, imagery, and
thought” (Berlyne, 1960, pp. 4-5). This type of behavior was classified as ludic behavior.
In the 1950s, some psychologists considered curiosity as a searcher of neither
truth nor exact knowledge and willing to accept the existence of a thing without
perceiving it in totality (Keller & Voss, 1983, p. 2). At the same time, other psychologists
considered curiosity pathological, and psychoanalytic literature described curiosity as a
“kind of desire for knowledge” (Keller & Voss, p. 3). Since, psychologists have placed
curiosity within stimulus response theories (Keller & Voss), drive theories, incongruity
theories, and competence and intrinsic motivation theories (Loewenstein, 1994) based on
their respective definitions for curiosity.
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The most longstanding psychological definitions of curiosity stem from Berlyne
and Loewenstein. Berlyne’s (1966) general definition for curiosity was “the condition of
discomfort that motivates specific exploration” (p. 26), and Loewenstein (1994) defined
curiosity as “a cognitively induced deprivation that results from the perception of a gap in
one’s knowledge” (p. 76).
Other Definitions
Some researchers have wondered if curiosity is an emotion, a motivation, a desire,
an interest, a wonderment, or a means for cognition or formation of ideas (Cacioppo &
Petty, 1982; Costa & McCrae 1992; Piaget, 1969). Some researchers have identified
curiosity as an investigation for new ideas, a focused exploration aimed at solving
problems (Bianchi, 2014), or the desire for certain pieces of information fueled by
variables such as novelty, complexity, or ambiguity (Mussel, 2010). Other researchers
have called curiosity simple open-mindedness (Far, 2015); the desire for new, exciting,
sexual, or assuming stimuli (Day, 1971; Lewis, 2012); or the threshold of desired
uncertainty [leading] to exploratory behavior (Jirout & Klahr, 2012).
Sub-Definitions (Types) of Curiosity
In Berlyne’s (1966) Curiosity and Exploration, Berlyne posited the following: if
an organism is threatened by a lack of knowledge, it may turn to specific curiosity which
seeks “precise information” (p. 26). On the other hand, if the organism experienced a
curiosity aroused by “increased perception of stimuli,” it was labeled perceptual curiosity
(Berlyne, 1954, p. 180). Berlyne (1966) also defined epistemic curiosity. Though lengthy,
it is necessary to quote fully because it is the type of curiosity the academic community
claims to champion:
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Specific exploratory responses in human beings are, as often as not, “epistemic”
responses as well as exploratory responses. The use of this term is proposed in
order to indicate that they are aimed not only at obtaining access to informationbearing stimulation, capable of dispelling the uncertainties of the moment, but
also at acquiring knowledge--that is, information stored in the form of ideational
structures and giving rise to internal symbolic responses that can guide behavior
on future occasions. (Berlyne, 1966, p. 31)
Since Berlyne’s work, Kreitler et al. (1984) proposed other types of curiosity such
as manipulated curiosity which referred to a quantified attempt at manipulating an object
and conceptual curiosity which refers to curiosity about the meaning of dimensions and
values of a given object (p. 64). Langevin (1971) also distinguished (a) breadth of interest
curiosity which referred to the number of different objects about which one is curious and
(b) depth interest curiosity which indicated how deeply a person’s curiosity focuses on a
single object of interest.
Leslie’s (2014) defined empathic curiosity as curiosity about “the thoughts and
feelings of other people” (p. xxi), and Livio (2017) defined morbid curiosity as “empathy
with the suffering of others” (p. 192) which might function as “an attempt to relieve the
tension generated by the constant suppression of forbidden desires” (Livio, 2017, p. 192)
or as a cathartic means for relaxation that occurs after experiencing the “acute horror that
accompanies watching the misery of others” (Livio, 2017, p. 192).
Most researchers attempted to scale state curiosity which refers to “curiosity in a
particular situation” and trait curiosity which referred to “a general capacity or propensity
to experience curiosity” (Loewenstein, 1994, p. 78). As I indicated in this chapter’s
introduction, however, it was beyond the scope of this study’s ethical boundaries to
discuss the act of sorting and tracking people by an unverifiable understanding of
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curiosity. Therefore, I neither mention state and trait studies by name nor do I give them
further attention.
Berlyne (1960) defined aroused curiosity as unobservable internal curiosity,
evoked curiosity as curiosity accompanied by an external behavior, and conflicted
curiosity as curiosity inhibited by two or more incompatible and simultaneous aroused
responses. To define the zone of curiosity, Berlyne (1966) used the Wundt Curve (see
Figure 1) to illustrate (a) a higher animal’s need to cope with “environments that produce
a certain rate of influx and stimulation, information, and challenge to its capacities” (p.
26) and (b) the consequence (i.e., conflicted curiosity) of an environment too
overwhelming or underwhelming.

Figure 1. The Wundt Curve
Questions as Curiosity
While a given question may or may not represent a by-product of curiosity, Luce
and Hsi (2014) suggested “one of the main goals of [curiosity] is to construct
explanations of the world” (p. 75), and they created the following coding categories: (a)
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mechanistic curiosity aims to answer how something works; (b) teleological curiosity
seeks the purpose of things; (c) inconsistency curiosity explores knowledge that is
inconsistent with prior knowledge; (d) cause and effect curiosity focuses on how, why,
and if one thing impacts another; (e) engineering curiosity aims to answer how things are
built; and (f) general knowledge curiosity seeks facts, terms, and classifications (p. 79).
Leslie (2014) also discussed certainty curiosity and uncertainty curiosity even
though Leslie did not explicitly use those terms. Certainty curiosity seeks “definite
answers” (p. 46) and solvable problems like puzzles with “a beginning and end” (p. 46).
Uncertainty curiosity seeks “complex and seemingly intractable” (p. 47) and “invites you
to ponder questions with no definite answer” (p. 47).
Why We Cannot Have an Objective Definition
Curiosity cannot be observed directly; therefore, everything we know about
curiosity has been and will be a result of studying it indirectly. The problem with this is
“one of understanding and explaining behavior variability” (Fowler, 1965, p. 4). As a
result,
The psychologist is confronted with the task of specifying those relationships that
may exist between the behavior being observed and the relevant conditions and
factors, environmental or biological, that affect the behavior. (Fowler, 1965, p. 4)
To illustrate the impossible task of explaining and understanding behavior
variability, observe the following image (see Figure 2):
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Figure 2. Shadow. Copyright 2019 by © Tim Noble and Sue Webster. All Rights
Reserved, DACS, London/ ARS, NY 2019.
This image shows a shadow--a dark figure or image cast on some surface by a
body intercepting light (Shadow, 2019). Studying curiosity indirectly--the expressions of
curiosity (Engel, 2015)--is like studying a body by studying its shadow (i.e., the
expression of the body).
Studying a shadow, however, unlike studying the expression of a phenomenon
that has never been observed, requires only a few verifiable variables to track: the source
and direction of light, the platform on which the shadow resides, and the True body
intercepting the light. That said, objective conclusions about the body cannot be made if
it is studied indirectly (i.e., if only the shadow/expression is studied) as evidenced by
Figure 3:
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Figure 3. Shadow's True Body. Copyright 2019 by © Tim Noble and Sue Webster. All
Rights Reserved, DACS, London/ ARS, NY 2019.
Therefore, if studying a shadow of a verifiable True body does not reveal
objective data about the body itself, then studying the expressions curiosity cannot
determine what curiosity is or how we ought to define it--hence the multiple definitions
for curiosity.
Curiosity’s Associations
Even if curiosity itself could be directly observed, curiosity bears with it
connotations via associations embedded within behavior variability called relevant
factors (Fowler, 1965). Thus, even studying curiosity directly would require the
impossible task of objectively delineating it from its connotations and associations such
as interest, passion, creation, questions, triggers, stories, surprise, attention, mystery,
sensation, cliffhangers, stimulation, fear, lust, desire, information, examination,
exploration, novelty, rubbernecking, enthusiasm, excitement, anticipation, drama, appeal,
emotion, fascination, temptation, deciphering, compulsion, risk, care, strangeness,
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determination, intellect and/or intelligence, creativity, expression, psychological
processes, achievement, discovery, wonder, wander, probing, uncovering, perplexity,
ideas, unearthing, inquiry, morbidity, indulgences, urges, childlike tendencies, learning,
purpose, piquing, asking, success, motivation, rewards, satisfaction, dissatisfaction,
enjoyment, growth, payoffs, behavior, instigation, ambiguity, complexity, uncertainty,
paradox, transformation, boredom, survival, information gaps, understanding,
imagination, change, atrophy, infatuation, disruption, pathology, opportunity,
productivity, distraction, gossip, solipsism, memory, science, persistence, insight,
possibility, engagement, awe, profundity, breadth, depth, reach, thought, analysis, beauty,
impulse, epiphany, problem, grasping, hope, fathoming, capability, realization, education,
judgement, diversity, sin, will, knowing, bewilderment, art, enlightenment, dreaming,
maturity, wisdom, meaning, compassion, flexibility, danger, anxiety, gateways,
spectating, puzzles, insubordination, search, solving, voyeurism, drive, self-control,
answers, age, gender, socioeconomic status, intrigue, and play ( Ball, 2012; Berlyne,
1960; Borowske, 2005; Engel, 2015; Fromm & Kander, 2018; Goodwin, 2018; Grazer &
Fishman, 2015; Hamilton, 2018; Kashdan, 2009; Livio, 2017; Loewenstein, 1994;
Manguel, 2015).
The Epoche Process
To understand curiosity’s definition, the ties between curiosity and its objects,
motives, behaviors, outcomes, and associations must be filtered. Interestingly, when this
task is performed, each definition listed above becomes obsolete. For example, Berlyne’s
(1966) epistemic curiosity is simply curiosity tied to (a) the motive to gain, (b) the object
knowledge, and (c) the connotations associated with gaining and knowing within a given
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context. Similarly, perceptual curiosity is curiosity tied to (a) the motive to be stimulated,
(b) the object novelty, and (c) the connotations associated with stimulation and novelty
within a given context.
Further, Leslie’s (2014) morbid curiosity is simply curiosity tied to (a) the motive
to empathize, (b) the object of pain or suffering, and (c) the connotations associated with
empathy, pain and suffering within a given context; and Livio’s (2017) empathic
curiosity is curiosity tied to (a) the motive to empathize, (b) the object of other’s feelings
or experiences, and (c) the connotations associated with empathy and the feelings of
others within a given context.
I could continue, but the point is clear: we are without a relevant definition for
curiosity itself void of objects, motives, behaviors, outcomes, and associations.
Ethics in Curiosity Research
I find it vital to reiterate the ethical consequences of performing quantitative
research utilizing unverifiable definitions for curiosity. Doing so, in my opinion, is
nothing short of privileged and oppressive behavior. While I may be incorrect, the
Lack of consensus about what ‘curiosity’ [is], as well as how it can be measured,
does not seem to have diminished the widespread enthusiasm for the term in
establishing standards and influencing legislation, particularly in . . . education.
(Jirout & Klahr, 2012, p. 126)
If I am correct in calling quantitative studies on curiosity privileged and
oppressive behavior, then the consequences of the false beliefs created by the following
studies would be nothing short of unethical: Gruber, Gelman, and Ranganath (2014)
investigated curiosity and memory; Mikulincer (1997) tested the association between
curiosity, attachment style, and information processing; Kang et al. (2009) looked at
curiosity, reward circuitry, and memory; von Stumm, Hell, and Chamorro-Premuzic
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(2011) investigated curiosity and academic performance; Swan and Carmelli (1996)
explored curiosity and the nervous system of older men; Engel (2011) looked at curiosity,
child development, and social interactions in schools; and Renner (2006) sought to assess
the development of social curiosity.
I would list more, but the point is clear: quantitative studies on curiosity produce
unverifiable results that can impact people’s lives dramatically.
Ironically, this Literature Review has ignored the argument of curiosity’s moral
status as a vice or virtue. This is absent because (a) discussing the moral status of a
phenomenon we have yet to define is outside the scope of this study and (b) if curiosity is
a vice, then it would seem the entire institution of schooling is unethical. The latter
reason, of course, alludes to an inescapable bias within any academic argument
supporting curiosity as a virtue. Fortunately, this research was subjective in nature, and it
was not intended to quantify curiosity in any way.
In summary, it is my ethical stance to posit people as equally curious until proven
otherwise.
An Operational Definition
In Chapter I, I offered the following definition for curiosity: “a calling to
experience.” I used the phrase a calling to (a) indicate that there may be other types of
callings to experience, (b) illustrate the ambiguity surrounding curiosity, and (c)
acknowledge many definitions curiosity has been given: an act, vocation, profession,
trade, summons, impulse, inclination, or convocation.
I used the phrase to experience to acknowledge curiosity’s intimate and possibly
inseparable ties to objects, motives, behaviors, outcomes, and associations given its

28
definition as “the desire to learn or know about anything” (Curiosity, 2019a). In this
definition, for example, a desire is a motive; to learn or to know are outcomes; learning
and knowing imply behavior; anything is an object; and any and every object is
subjectively associated with a feeling, belief, and judgement as a by-product of one’s
worldview. The unique and subjective combinations of associations people have with
objects, motives, behaviors, learning, knowledge, and outcomes, then, is a result of one’s
experiences (Dewey, 1938; Moustakas, 1994).
A calling to experience is also an inclusive definition for curiosity open to
subjective and emancipating interpretations.
Preview of Chapter III
Because curiosity cannot be studied quantitatively, the need to create a qualitative
study seemed obvious. Also, because I was interested in exploring curiosity as the thing
itself--which is often revealed by a definition--this study followed Transcendental
Phenomenology to arrive at a subjective meaning I and this study’s co-researchers
created. Chapter III outlines a proposal for this study’s research process.

CHAPTER III
METHODOLOGY
In the following chapter, I detail (a) the story that led me to studying curiosity
through Transcendental Phenomenology; (b) my understanding of research ethics; (c) the
philosophy of phenomenology, its thinkers, and theoretical foundations; (d) the
methodology of Transcendental Phenomenology; (e) the rational for this study; (f) the
research participants (co-researchers); (g) the data collection procedures; (h) the data
analysis procedures; and (i) the procedures for disseminating the results.
My Story
When I realized (a) virtually all research on curiosity was quantitative nature and
(b) most research on curiosity intertwined curiosity itself with objects of curiosity,
subjects of curiosity, associations of curiosity (behaviors, emotions, motivations,
questions, and aptitudes like intelligence and creativity), I knew a qualitative study on
curiosity would be appropriate and significant. Further, since previous research had not
defined a verifiable definition for curiosity, I also knew a transcendental
phenomenological study designed to return “to the things themselves” (Moustakas, 1994,
p. 26) was an appropriate and significant research design to explore curiosity’s meaning.
Ensuring Ethical Research
Lahman (2018) defined research ethics as “formalized curiosity--poking and
prying with a purpose into what is good, bad, right, or wrong in research” (p. 4).
Lahman’s primary argument placed research ethics beyond Institutional Review Board
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(IRB) approval because IRB approval approves intent, not practice. Lahman also outlined
what ethical research practices are (post IRB approval), who is vulnerable, and how
vulnerable is defined. She then introduced exemplars of the three Rs: “researchers who
are (a) culturally responsive, (b) relational, and (c) reflexive people who view vulnerable
populations as capable and competent yet vulnerable” (Lahman, 2018, p. 13).
For Lahman (2018), exemplars of the three Rs adhere to aspirational ethics--an
ongoing discussion about respecting the differences between world views, power
balances, and research methods. If the researcher adheres to both the three Rs and
aspirational ethics, then the researcher will be practicing “culturally responsive,
relational, and reflexive ethics (CRRRE)” (Lahman, 2018, p. 31).
According to Lahman (2018), researchers cannot ensure ethical practices
throughout the research process because there are too many unpredictable variables
throughout the research process. For researchers, then, the best approach to ensure a high
probability of research ethics is to (a) present evidence that they are aware of why ethical
research is important and (b) present a thread of evidence throughout their research
proposal that ethics has been postulated. I have thus far tried my best to communicate the
former. For the latter, I have shown (a) applications of ethical procedures according to
IRB protocol; (b) a consistent understanding of my chosen methodology and
methodological procedures that correlate to the ethical standards of rigor, quality, and
trustworthiness; and (c) a strong desire to practice CRRRE.
In conclusion, my understanding of CRRRE (Lahman, 2018) can be summarized
as follows: (a) care about the well-being of others, (b) get your proposed study approved
by an ethics board, and then (c) do what you say you are going to do. Caring for the well-
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being of others also includes an acknowledgement of personal bias within this study. I
consider this study, for example, subjective because not all bias have been removed, and I
am not interested in telling other people what curiosity is. For this research, I was
interested in exploring what curiosity means to me and sharing that journey. In other
words, I want every reader of this study to utilize and/or challenge the results of this
study only if it improves their well-being.
Philosophy of Phenomenology
Phenomenology as a philosophy is a distinct philosophical discipline. Smith
(2018) said that philosophy includes five disciplines: ontology (e.g., the study of beings
or their being), epistemology (e.g., the study of knowledge), ethics (e.g., the study of
right and wrong), logic (e.g., the study of valid reasoning), and phenomenology (e.g., the
study of experience). In fact, there are philosophers who claim phenomenology is the first
philosophy--the “most fundamental discipline on which all philosophy or all knowledge
or wisdom rests” (Smith, 2018, par. 59).
According to Smith (2018), there are seven reported types of phenomenology and
each have a different area of focus: (a) transcendental constitutive phenomenology
studies how objects are in consciousness, (b) naturalistic constitutive phenomenology
studies how consciousness takes things in the world of nature, (c) existential
phenomenology studies concrete human experience of choice or action, (d) generative
historicist phenomenology studies how meaning is generated through collective
experiences, (e) genetic phenomenology studies the genesis of meanings within one’s
own stream of experience, (f) hermeneutical phenomenology studies interpretive
structures of experience and how we understand and engage things around us in our
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human world, and (g) realistic phenomenology studies the structure of consciousness and
intentionality.
The general task of phenomenology is to portray the essence or basic structures of
an experience (Merriam & Tisdell, 2016, p. 76). Portraying the basic structures of an
experience requires a focus on (a) experience itself and (b) how experience is
transformed into consciousness (Merriam & Tisdell, 2016, pp. 25-26). It aims to deepen
the meaning of our everyday experiences and to put us in direct contact with our world
(Vagle, 2018). To perform a phenomenological study, then, a phenomenologist must turn
one’s self over to openness, wonder, and inquiry; to stop being certain about what one
knows, to truly consider new things, to let go, and to be profoundly present (Vagle,
2018).
Foundational Thinkers
There are four foundational phenomenological thinkers: (a) Husserl, (b)
Heidegger, (c) Sartre, and (d) Merleau-Ponty (Smith, 2018; Vagle, 2018).
Husserl. Husserl’s phenomenology is known as Transcendental Phenomenology
(TPH) and those who practice TPH are transcendental phenomenologists. TPH claims
that “our consciousness is always ‘of’ something” (Vagle, 2018, p. 6). For example, I am
conscious of the dog park across the street. The dog park, then, is presenting itself in my
conscious, and I am experiencing it. A transcendental phenomenologist would be
interested in knowing how my consciousness grasps the dog park, and how I am in
relationship with it. TPH calls this relationship intentionality (Moustakas, 1994).
For TPH, a phenomenon is the thing itself that presents itself in consciousness
(Moustakas, 1994). TPH calls the place where our consciousness and phenomena interact
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the lifeworld and defines it as “the world of human experience” (Vagle, 2018, p. 7) TPH
acknowledges that the space of the lifeworld, this between space, is also an everexpanding phenomenon (Vagle, 2018). This study, then, will adhere to TPH, and I will
outline it in more detail in an upcoming section.
Heidegger. Heidegger was a student of Husserl, but he thought that Husserl’s
phenomenology contained too many Cartesian ideas. Heidegger prescribed this critique
to Husserl’s notion of bracketing--the idea that we can separate ourselves from our
experiences with a phenomenon (Smith, 2018). For Heidegger, the mind and the world
were interconnected and never separated (Vagle, 2018), and the relationship between
them should not be bracketed but “fully engaged in the phenomenological inquiry”
(Vagle, 2018, p. 9).
Sartre. Sartre, while known as an existentialist, was closely aligned with
Husserlian phenomenology. He added to Husserl’s phenomenology by applying
description, interpretation, and a heavy literary element (Vagle, 2018, p. 9).
Merleau-Ponty. Merleau-Ponty’s phenomenology synthesized ideas from
Husserl, Heidegger, and Sartre. This was an act both to communicate that there was not a
“correct” approach and to intentionally work across perspectives (Vagle, 2018, p. 9).
Merleau-Ponty’s other contribution to phenomenology was his assertion that the body
“lives the world . . . [and sometimes] lives the world well before the mind can reason or
make sense of what is being lived” (Vagle, 2018, p. 9). In other words, he claimed that
“the mind was not privileged” (Vagle, 2018, p. 9).

34
Theoretical Foundation
According to Vagle (2018), phenomenology is a direct response to and rejection
of Cartesian ideas--the assertion that “the mind and everything outside of the mind are
separated from one another” (p. 6). Phenomenology, then, rejects postpositivism and/or
naturalism--the belief that “knowledge (Truth) can be objective, measurable,
generalizable . . . based on observed experience . . . and can be obtained through
experiment” (Egbert & Sanden, 2014, p. 33). Therefore, phenomenology tends to
prescribe to the interpretivist paradigm or to the interpretivist sub-paradigm of criticality
(Egbert & Sanden, 2014).
Though the critical paradigm is a subcategory of interpretivism, Egbert and
Sanden (2014) asserted that “criticality emphasizes oppression and the live experience of
people in the context in which they live and work” (p. 34). Further, the critical paradigm,
according to Crotty (1998), represents the traditional phenomenological position that
“emphasizes the hold our culture has no us: it shapes the way in which we see things
(even the way in which we feel things!) and gives us a quite definite view of the word”
(Crotty, 1998, p. 58). Though critical phenomenologists welcome the idea that culture
makes us human and enables us to experience freedom, they also recognize culture is
limiting and must be subject to skepticism (Crotty, 1998, p. 58).
A phenomenological study utilizing the interpretivist paradigm uncritically
acknowledges the notion of subjective experiences. Specifically, interpretivism “suggests
that each one’s way of making sense of the world is as valid and worthy of respect as any
other, thereby tending to scotch any hint of a critical spirit” (Crotty, 1998, p. 58).
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Conclusion
Phenomenology is a philosophy about philosophy. As with any philosophy,
however, there are various thinkers who posit different suppositions and focus on
different “realties.” That said, the thread between all phenomenological suppositions is a
common theoretical foundation in interpretivism or its sub-category criticality.
The philosophy of Husserlian phenomenology--Transcendental Phenomenology-will guide the methodology of this study, and interpretivism will function as this study’s
theoretical foundation because one of my research goals is to celebrate and listen to
various perspectives about curiosity’s meaning, and the interpretivist paradigm is an
adequate means to accomplish said goal.
Transcendental Phenomenology
Transcendental Phenomenology (TPH) is a methodology focused on the
consciousness and objects within consciousness and is also called Husserlian
Phenomenology. It challenges the postpositivist/naturalist notion that reality is comprised
of only what can be measured or quantified (Moustakas, 1994). In fact, the “objective
reality” that naturalists presuppose is understood in TPH as “the reality of representation”
and “a product of learning” (Moustakas, 1994, p. 27); thus, TPH considers the objectivist
epistemology a subjectivist epistemology because objectivity, according to Husserl, is an
“ideal and therefore a contradiction to naturalism’s own principles” (as interpreted by
Moustakas, p. 46). For transcendental phenomenologists, then, reality is “knowledge as it
appears to consciousness, the science of describing what one perceives, senses, and
knows in one’s immediate awareness and experience” (Moustakas, p. 26).
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Transcendental Phenomenology (TPH) is the science of science (Moustakas,
1994, p. 46) that acknowledges the relationships between “the external perception of
natural objects and internal perceptions, memories, and judgments” (Moustakas, p. 47). It
is based on Husserl’s belief that “all genuine, and, in particular, all scientific knowledge,
rests on inner evidence” (as interpreted by Moustakas, p. 26).
It is no coincidence, then, that I chose to conduct a TPH study on an object
--curiosity--that has been studied quantitatively by almost all researchers. In fact, the
concepts within TPH emancipated me to uncover the quantitative bias to which I have
referred. Ultimately, I believe TPH an avenue to alter how we perceive the reality of
curiosity’ meaning.
Concepts within Transcendental
Phenomenology (TPH)
Understanding TPH requires an understanding and identification of a few
concepts. These concepts distinguish TPH from other types of phenomenology.
A phenomenon is any object that appears in consciousness. It is the car that
appears in consciousness, not the car that appears in nature. However, when the car in
consciousness and the car in nature mingle, a meaning can be created. For this study, I
will be asking my co-researchers to mingle with curiosity through an assortment of
interview questions such as (a) “What is it like to be in, around, or below curiosity?” (b)
“If curiosity could speak, what would it say?” and (c) “How does curiosity change when
it pairs with fear and when it pairs with joy?”
Intentionality is a noun that refers to “consciousness [and] to the internal
experience of being conscious of something (Moustakas, 1994, p. 28). Intentionality,
then, is the relationship between the conscious, the experience of being conscious, and
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the phenomenon. For this study, each interview will be founded in asking my coresearchers to delve into the relationships they have with curiosity and the experience
they have of being conscious about curiosity.
Every intentionality is comprised of a noema and a noesis (Moustakas, 1994, p.
29). The noema is the phenomenon as it appears in consciousness. For example, when a
car appears in my consciousness, how it appears is the noema. The noesis refers to the
implicit meaning(s) of a given intentionality. For example, when a car appears in my
consciousness, there is a subjective meaning embedded within its appearance. For this
study, interview questions will probe the noema and noesis of each co-researcher’s
intentionality of curiosity with questions such as (a) “If curiosity could look into a mirror,
what would it see?” and (b) “What is the significance of what curiosity sees in the
mirror?”
Each phenomenon has an objectifying quality--the actuality of the object’s
existence--and a non-objectifying quality--the reactions one has to the object (i.e.,
feelings of joy or sadness). For this study, there will be a focus on the objectifying
qualities of curiosity; however, there will be more of a focus on the non-objectifying
qualities of curiosity. For example, I will ask co-researchers to identify and describe
times when they experienced curiosity; however, I will focus more on how curiosity
made them feel and what identifiable variables were at play.
Intuition is “the beginning place in deriving knowledge of human experience, free
of everyday sense impressions and the natural attitude” (Moustakas, 1994, p. 32).
Intuition, as opposed to objectivity, is essential to TPH because TPH attempts to dissipate
a human being’s tendency to “move through the world . . . [and] rarely question the
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existence (or our perceptions) of objects, things, other people, and ideas” (Vagle, 2018, p.
12). This tendency is called the natural attitude. For this study, each co-researcher will be
challenged to trust their intuition which will ultimately move them from a natural attitude
to a phenomenological attitude. Every interview question has been designed to guide
each co-researcher from a natural attitude and into a phenomenological attitude to help
them see or explore curiosity in a new light.
An act refers to an experience of meaning (Moustakas, 1994, p. 51). Specifically,
an act signifies that meaning resides in experiencing a phenomenon, not the phenomenon
itself. For this study, the research question is designed for co-researchers and me to
explore the act of curiosity. Therefore, each interview question will be synthesized into
an act of curiosity to derive curiosity’s meaning.
Synthesizing Transcendental
Phenomenology (TPH) and
Curiosity
This study was designed to focus on the appearance of curiosity in the
consciousness of my co-researchers “removed from everyday routines and biases [and]
from what we are told is true in nature and in the natural world of everyday living”
(Moustakas, 1994, p. 58). It was designed to examine curiosity from “many sides, angles,
and perspectives until a unified vision” of curiosity’s meaning is achieved (Moustakas,
1994, p. 58).
This study sought meaning from appearances and arrived at essences through
intuition and reflection on conscious acts of curiosity (Moustakas, 1994). It is
Committed to descriptions of experiences, not explanations or analyses.
Descriptions retain, as close as possible, the original texture of things, their
phenomenal qualities and material properties. Descriptions keep the phenomenon
alive, illuminate its presence, accentuate its underlying meanings, enable the
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phenomenon to linger, retain its spirit, as near to its actual nature as possible. In
its descriptions one seeks to present vivid and accurate terms, in complete terms,
what appears in consciousness and in direct seeing--images, impressions, verbal
pictures, features of heaviness, lightness; sweetness, saltiness, bitterness,
sourness, openness, constrictedness; coldness, warmth; roughness, smoothness;
sense qualities of sound, tough, sight, and taste; and aesthetic properties.
(Moustakas, 1994, pp. 58-59)
This study was rooted in questions that give direction and focus to meaning, stir
up additional interest and concern, and acknowledge passionate involvement with the act
of curiosity. It was designed to make the curiosity subjective and the consciousness
objective (Moustakas, 1994).
Conclusion
This study was designed to explore the phenomenon of curiosity, the
intentionality of curiosity, the noema of curiosity, the noesis of curiosity, the objectifying
quality of curiosity, the non-objective quality of curiosity, and the act of curiosity. To
explore these variables, the primary researcher, as well as the co-researchers, relied on
intuitive perceptions of curiosity and explored through interview questions focused on
these variables. It was the primary researcher’s task to discern the features of curiosity
(i.e., the textural descriptions of curiosity), explicate how the co-researcher’s beliefs
about curiosity were acquired and how each co-researcher experiences what they
experience when curiosity is the phenomenon in their intentionality (i.e., the structural
descriptions of curiosity), and then synthesize the textural and structural descriptions.
This is ultimately how I answered the study’s research question, “What is the meaning of
curiosity?”
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Rationale for Transcendental
Phenomenology (TPH)
In Chapter I, I asked a lot of questions to which I did not have answers. In
Chapter II, I revealed most of these questions existed before and after quantitative studies
on curiosity were conducted. I considered the existence of such basic questions about
curiosity as evidence that quantitative studies are not the ideal approach to studying
curiosity.
Therefore, this study was designed to highlight the issues surrounding curiosity in
order to help me (and possibly others) explore curiosity’s context and meaning as it
appears in consciousness.
Rejecting Other Qualitative Options
I was consistently interested in studying curiosity via phenomenology. To speak
like a transcendental phenomenologist, then, it was an interest founded within intuition.
That said, I can acknowledge other qualitative studies as appropriate avenues for studying
curiosity. For example, a narrative study would also look at experiences of research
participants; however, I was not interested in turning a collection of stories into a
chronology, and I was not interested in focusing on the identities of research participants
(Creswell, 2013). An ethnographic study could be used to elicit data that reveal how a
group or culture views or understands curiosity, but it would also have been a study
founded on a preconceived theory about curiosity (Creswell, 2013). While I saw the
obvious value of an ethnography on curiosity, I wanted to begin my research journey
focused on individual perceptions of curiosity separate from group of cultural values.
Lastly, I considered grounded theory as a research avenue because it shares many
of the same procedures as phenomenology, and I have a feeling that my studies will
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eventually lead me toward grounded theory research on curiosity; however, when I
designed this study, I was more interested in exploring curiosity “as the thing itself” than
I was developing a theory about curiosity (Creswell, 2013).
Rejecting Phenomenological Options
As stated above, there are multiple approaches to phenomenological research, and
each would be an appropriate approach to studying curiosity. For example, Heidegger’s
phenomenology could have explored the connection between curiosity and its associated
behavior or object, Sartre’s phenomenology could have looked at the existential narrative
human beings have created for curiosity, and Merleau-Ponty’s phenomenology may have
studied the differences between mental and physical curiosity.
Conclusion
While I considered any qualitative approach academically appropriate and
personally compatible to certain extents, I adhered to TPH because it simultaneously (a)
challenges and translates well into the Western understanding of philosophy rooted in
Cartesian and Galilean thought and (b) lends to the task of writing a dissertation as I
understand it. TPH also made me excited to think, and the philosophy itself allowed me
to see my world afresh.
Co-Researchers
After submitting my Institutional Review Board (IRB) Proposal to the University
of Northern Colorado’s IRB Committee, and after the IRB committee approved the study
(see Appendix A), I began the research process and sought research participants. In this
study, research participants are referred to as “co-researchers.”
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Co-Researcher Benefits
I offered my co-researchers the same opportunity and benefits I granted myself in
this phenomenological study: “As I come to know [curiosity] before me, I also come to
know myself as the being who intuits, reflects, judges, and understands” (Moustakas,
1994, p. 32).
Sampling
To begin the process of co-researcher selection, I utilized purposeful and
convenience sampling methods (Merriam & Tisdell, 2016, p. 96-98) and approached an
international public speaking group to which I belonged. This sample was comprised of
adults representing an eclectic range of expertise interested in an eclectic range of topics.
By approaching this group, I increased the probability of uncovering myriad
understandings and/or applications of curiosity’s meaning that incorporate the mind,
body, and spirit--a wholeness that the academy severs (hooks, 1994).
I approached the group at the end of a given meeting when members were asked
to make announcements. During this time, I read the Announcement for Participation in
the Study (see Appendix B). The Announcement outlined (a) my desire to recruit coresearchers to help me explore curiosity’s meaning, (b) eligibility requirements (detailed
later), (c) the three-interview structure, (d) the length of each interview, (e) the overall
focus and goal of each interview, (f) an encouraging sentence to consider being a part of
this study, (g) my contact information, and (h) a one-week window to respond. Following
the announcement, I placed 30 copies of the Announcement for Participation in the Study
at the front of the room for any interested members to collect and read.
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This purposeful sampling failed to produce six research participant volunteers. I
then utilized the snowball method (Merriam & Tisdell, 2016, p. 98). Had this purposeful
sampling method produced more than six-to-eight volunteers, I would have selected the
six-to-eight people who contacted me first.
I then called each interested volunteer and conducted a Survey (see Appendix C).
The survey was designed to verify eligibility. To be eligible for this study, each
participant must (a) have been over 21 years of age, (b) had a willingness and ability to
have open opinions or beliefs about curiosity, (c) had a willingness and ability to question
where the mind is located (Moustakas, 1994, p. 43), and (d) had a willingness and ability
to question if beliefs and ideas are as real as physical objects (Moustakas, 1994, p. 48). I
conducted the survey over the phone in case the interested volunteer had any clarifying
questions about the survey’s questions.
In this survey, I asked each volunteer if he or she was willing or able to have open
opinions or beliefs about curiosity in order to find a professional not disconnected from
the role that curiosity played in his or her life. I asked each volunteer if he or she is
willing and able to question (a) the mind’s location and (b) what passes as reality
(Moustakas, 1994, p. 48) in order to find a professional who was willing and able to
question Cartesian and Galilean notions of reality (i.e., the mind exists in the brain and is
separate from everything else and objectivity is realty) to increase the probability of
bringing different and novel perceptions of curiosity.
If the participant answered “Yes” to each of the four survey questions, the
participant qualified for the study, and I then (a) outlined a need to set a day and time for
our initial interview, (b) outlined a need to sign the study’s Consent Form, and (c)
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verified the research participant’s contact information in the form of a phone number and
email address. If the participant did not qualify for the study, then I would have kindly
informed the volunteer his or her answers did not fit within the parameters of the study.
Once participants were selected, I referred to them as “co-researchers” and I
emailed them each the First Thank You Letter (see Appendix D) reiterating my gratitude,
contact information, and the study’s more detailed outline: (a) each co-researcher will
engage in three interviews at a location mutually agreed upon, (b) each interview is
anticipated to take approximately 90 minutes, (c) each interview will be transcribed
verbatim per the respective audio recordings, (d) each transcript will be sent to the coresearcher so that additions and corrections can be made (Moustakas, 1994, p. 111), and
(e) each transcription will be analyzed and synthesized to textural and structural
descriptions.
When I emailed the First Thank You Letter, I also emailed (a) a Participant
Volunteer Form (see Appendix E) that discussed (a) the time commitment required for
the study, (b) the requirement for a quiet space in which to conduct each interview, (c) a
statement acknowledging that participation in completely voluntary, (d) the co-researcher
benefits for participating in the study, and (e) the preferred dates and times for each
interview.
When I emailed the Participant Volunteer Form, I also emailed the Consent Form
for Human Participants in Research form (see Appendix F) that discussed (a) the study’s
focus on curiosity’s meaning and its associations, (b) confidentiality agreements
including an option to create a pseudonym for each co-researcher, (c) the audio-recording
element to each research, (d) secure storage devices in which all data will be kept, (e)
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how all data will be destroyed after three years, (f) how only Ryan Katz and his
researcher advisor, Dr. Jenni Harding, will have access to the raw data, (g) an outline of
the interviews’ structure and location, (h) an invitation to contact me with questions or
concerns, (i) a statement that acknowledges the voluntary aspect of participating in this
study, (j) a statement that acknowledges the ability to stop and withdraw from the study
at any time, (k) a statement that guarantees no loss of benefits if a co-researcher
withdraws from the study, and (l) contact information for the University of Northern
Colorado’s Office of Research if there are any concerns about the study. This email also
discussed the need for each co-researcher to sign and return the Consent form for recordkeeping purposes.
Two days before each scheduled interview, I emailed each participant (a) a
Reminder to Attend Interview (see Appendix G) that outlined the date, time, and location
of the upcoming interview, and (b) an attachment with Directions to Attend Interview
(see Appendix H) that outlined directions either from a general starting place north of
Denver or a general starting place south of Denver and to the specific interview location.
Each interview (see Appendices I-K) began with “a social conversation . . . aimed
at creating a relaxed and trusting atmosphere” in order to help the co-researcher feel
“comfortable and . . . respond honestly and comprehensively” (Moustakas, 1994, p. 114).
I then set the tone of the interview by reciting a pre-written introduction followed by the
intended goal for the interview.
After I transcribed and synthesized each interview, I emailed each co-researcher
the Second Thank You Letter (see Appendix L) which (a) thanked the co-researcher for
their participation, (b) indicated that the email contained a synthesized account (i.e.
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poetic transcription) of each interview, and (c) asked the co-researcher to make additions
or corrections to the interview transcripts. The email also told each co-researcher to
contact me with any questions and/or when additions and corrections had been made.
Limitations
Approaching this public speaking group likely limited the study because each coresearcher was likely affected by several layers of privilege that included, but were not
limited to, ethnicity, education, linguistic capacities, and socioeconomic status; thus, this
study may not be representative of all experiences of curiosity. Further, personality
differences may have also led some individuals to want to participate in this research
study. Thus, the results of this study may be unique and not shared with larger groups.
Additionally, I interviewed co-researchers who identified as male and female
whose ages range from 23 to 54. Each co-researcher seemingly lives middle to uppermiddle class lifestyles, but I did not verify this information. A lack of ethnic or racial
diversity in the demographics of this study’s co-researchers was likely a result of the
demographics of the public speaking group I approached. Therefore, the Conclusions of
this study might be dramatically limited. (I say “might” because a correlation between
curiosity and demographics has not been found.)
This study was also retrospective in nature and asked co-researchers to recall past
instances regarding their experiences with curiosity in their lives, and this condition
likely resulted in selective memory and either exaggeration or understatement of
experiences.
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Data Collection Procedures
Method
“Typically in the phenomenological investigations the long interview is the
method through which data is collected on the topic and question” (Moustakas, 1994, p.
114). Therefore, data collection procedures for this study included digital, audiorecorded, one-on-one “in-depth phenomenological interviews” (Seidman, 2013). It is a
“method [that combines] life-history interviewing and in-depth interviewing informed by
assumptions drawn from phenomenology” (Seidman, 2013, p. 14) which “focuses on the
experiences of participants and the meaning they make of that experience” (Seidman, p.
16). It is a method that relies exclusively on interviewing.
The goal of a phenomenological interview as the same as a TPH study:
(a) Explicating the sense in which our experience [of curiosity is] directed; (b)
discerning the features of consciousness that are essential for the individuation of
[curiosity] that are before us in consciousness (Noema); (c) explicating how
beliefs about [curiosity] may be acquired, how it is that we are experiencing what
we are experiencing (Noesis); and integrating the noematic and noetic correlates
of intentionality into meanings.” (Moustakas, 1994, pp. 31-32)
As the primary researcher, I developed, in Appendices I-K, “a series of questions
aimed at evoking a comprehensive account of [each co-researcher’s] experience of
[curiosity]” (Moustakas, 1994, p. 114). However, these questions were “varied, altered,
or not used at all” (Moustakas, 1994, p. 114) if they were not completely in alignment
with the co-researcher’s full story of his or her experience (Moustakas).
Ethical considerations. I did not utilize surveys, observations, or artifacts as a
means for triangulation. This was a delimitation of this study.
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Reliability and limitations of method. Seidman (2013) highlighted the
underlying issues of validity and generalizability that in-depth, phenomenological
interviewers confront:
(a) How do we know that what the participant is telling us is true? (b) If it is true
for this participant, is it true for anyone else? (c) If another person were doing the
interview, would we get a different meaning? (d) If we were to do the interview at
a different time of year, would the participant reconstruct his or her experience
differently? (e) If we have picked different participants to interview, would we get
an entirely dissimilar and perhaps contradictory sense of the issue at hand? (pp.
26-27)
Additionally, Seidman (2013) warned that “we must be modest about our
expectations [because] it is never possible to understand another perfectly” (p. 17). The
series of three interviews, then, was designed to give the study credibility given that
“phenomenological theory leads to an emphasis on exploring the meaning of people’s
experiences in the context of their lives” (Seidman, 2013, p. 20).
The other significant considerations that Seidman (2013) emphasized were (a) the
researcher’s bias and closeness to the phenomenon juxtaposed with a need for an
“absence of prejudgments” (Seidman, 2013, p. 36); (b) the researcher’s need to “identify
the source of their interest [in the phenomenon] in order to channel it appropriately”
(Seidman, 2013, p. 36), (c) the interviewer’s ability to keep quiet, not interrupt the
participant, and not to redirect developing thoughts (Seidman, 2013); and (d) the
interviewer as an instrument that can be “smart, adaptable, and flexible . . . who can
respond to situations with skill, tact, and understanding” (Seidman, 2013, p. 26).
Conclusion. Phenomenological interviewing as well as TPH challenges the
traditional expectation of academic studies to be objective. It takes for granted my
inability to (a) consciously remove unconscious biases and (b) guarantee a co-researcher

49
is telling the truth, a truth, or a response he or she thinks I want to hear. As I said in
Chapter I, however, TPH is a methodology designed not to uncover objective definitions
or measurements, but to allow the researcher to explore the meaning of a phenomenon
subjectively. In this sense, this study’s value rested within the process of exploring
curiosity’s meaning and within the subjective conclusions and implications the researcher
draws.
Interview Questions
Each interview was semi-structured--a variety of more and less structured
questions seeking specific information yet leaving room for the researcher to “respond to
the situation at hand, to the emerging worldview of the respondent, and to new ideas on
the topic” (Merriam & Tisdell, 2016, pp. 110-111).
In the first interview (see Appendix I), the interview questions focused on (a) the
co-researchers’ experiences with curiosity and (b) the life-world--the way the [coresearcher] lives, creates, and relates in the world” (Moustakas, 1994, p. 48). Each
question was designed to help the co-researcher offer “a complete description . . . of
[curiosity’s] essential constituents, variations of perceptions, thoughts, feelings, sounds,
colors, and shapes” (Moustakas, 1994, p. 34). The following questions illustrate the types
of questions asked in Interview One:
•
•
•

Tell a story about a time in childhood when you were curious.
What did it feel like in your mind and in your body?
How were you acting? What were you saying? What were you seeing and
hearing?

In the second interview, the interview questions (see Appendix J) focused on the
co-researchers’ perceptions of curiosity itself and how it “varies in terms of when it is
perceived, from what angle, with what background of experience, with what orientation
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of wishing, willing, or judging” (Moustakas, 1994, p. 29). Each question was designed to
help the co-researcher consider curiosity “in its singularity, in and for itself. The
phenomenon [will be] perceived and described in its totality, in a fresh and open way”
(Moustakas, 1994, p. 34). The following questions illustrate the types of questions asked
in Interview Two:
•
•
•

What is it like to be around, over, beyond, beneath, before, and within
curiosity?
Does curiosity change if it pairs with joy, laughter, sadness, maleficence, or
hope?
If curiosity could speak, what would it say?

In the third interview, the interview questions (see Appendix K) focused on a
reflection and synthesis of uncovering “the meanings of [curiosity], deliver them from the
anonymity of the natural attitude, [and] move them toward an inclusive totality of
consciousness” (Moustakas, 1994, p. 31). The goal of the third interview was to make
“all things become clear and evident through an intuitive-reflective process” (Moustakas,
1994, p. 32). The following questions illustrate the types of questions asked in Interview
Three:
•
•

Has your relationship with curiosity changed over the course of these
interviews? If so, how has it changed?
How do you think your relationship with curiosity impacts your life and the
people around you?
Data Analysis

After conducting and transcribing all interviews, the first step in
phenomenological analysis is the Epoche--the process of setting aside, invalidating, and
disqualifying prejudgments, biases, and preconceived ideas about [curiosity] to “enter
anew into consciousness, and to look and see [curiosity] again, as if for the first time”
(Moustakas, 1994, p. 84-85). To be clear, the Epoche process was performed on my
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preconceived notions of curiosity as evidenced by Chapter I and II. In the Data Analysis
portion of the study, I performed the same task for my preconceived notions about coresearcher responses. The only data I was unwilling to see without judgement were data
that quantify the curiosity of others.
The second step in phenomenological analysis is to undergo Phenomenological
Reductions (Moustakas, 1994, p. 90). The task was to “look and describe; look again and
describe; look again and describe . . . each angle of perception . . . to know the
[unlimited] horizons of [curiosity]” (Moustakas, pp. 90-95). The goal was to “perceive
straightforwardly . . . [to] focus on the object itself and not the perceiving experience”
(Miller as cited in Moustakas, 1994, p. 91). Sub-tasks of Phenomenological Reduction
are (a) bracketing, (b) horizontalization, (c) clustering the horizons into themes, and (d)
organizing the horizons and themes into a coherent textual description (Moustakas, 1994,
p. 96).
The third step in phenomenological analysis is the process of Imaginative
Variation (Moustakas, 1994). The aim was to develop structural descriptions of curiosity,
and the task is to “seek possible meanings through the utilization of imagination, varying
the frames of reference, employing polarities and reversals, and approaching [curiosity]
from divergent perspectives, different positions, roles, or functions” (Moustakas, 1994, p.
97). As Husserl said of this step, “We find in fantasy the potential meaning of something
that makes the invisible visible” (as interpreted by Moustakas, 1994, p. 98). In this stage,
the “thrust is away from facts and measurable entities and toward meanings and essences;
in this instant, intuition is not empirical but purely imaginative in character” (Moustakas,
1994, p. 98).
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The final step in phenomenological analysis is to integrate rich and thick textural
and structural descriptions into a synthesis of meanings and essences of curiosity as a
whole (Moustakas, 1994). For this step, I utilized In Vivo Coding, Holistic Coding, and
Motif Coding as outlined by Saldaña (2016) because (a) they are in line with my
academic strengths, (b) the sheer quantity of unique data allowed for infinite applications
and combinations of coding techniques for later analysis, (c) the goal for this dissertation
was to offer a unique and big-picture perspective on curiosity; thus, adding too many
layers of analysis would undermine said goal.
To remove as much subjective bias from the data as possible, I requested each coresearcher “carefully examine the unified description of the search for [curiosity’s]
meaning and that additions and corrections be made” (Moustakas, 1994, p. 111). Each
co-researcher approved the unified descriptions without any corrections.
Dissemination of Results
Circling back to Lahman, the process of disseminating results (i.e., published
articles, research presentations, etc.) is an opportunity to help improve lives by presenting
ethical research. While I have yet to publish research, I have presented previous research
at both the University of Northern Colorado’s Research Evening and at the American
Association for Teaching and Curriculum (AATC) annual conference. From these
experiences, I have learned that going through the process of submitting articles and
preparing presentations help to solidify the rigor, quality, and trustworthiness of one’s
research.
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I intend to publish this dissertation and successive articles about curiosity using
abridged versions of Chapter I through III as their foundation. Further, I intend to present
my research and findings as a presenter in as many venues as possible.
Trustworthiness
If the conclusions of this study are subjective in nature, how can my coresearchers and/or the readers of this study be sure I have accurately represented the coresearchers’ responses? How can the researcher verify a saturated understanding of
curiosity’s meaning?
For each co-researcher, I utilized member checking to validate the findings
(Merriam & Tisdell, 2016) and develop credibility--assuring the fit between respondents’
views of curiosity and the researcher’s reconstruction of their views (Schwandt, 2007).
Member checking, then, allowed each co-researcher a chance to change, clarify, and/or
expand any answer (s)he may have given to validate the authenticity of data from which
the researcher worked.
Trying to achieve a saturated understanding of an indefinite phenomena exceeded
the scope of this study; however, to further validate the trustworthiness of this study, I
provided sufficient information such that other researchers can (a) establish a degree of
similarity to which the study’s findings can be transferred; (b) ensure the transcendental
phenomenological process was logical, traceable, and documented; and (c) establish the
fact that the data and interpretations were not fictitious by linking assertions, findings,
and interpretations to the data in discernable ways (Schwandt, 2007, p. 299).
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Summary
In the above sections, I delineated (a) the story that led me to studying curiosity
through Transcendental Phenomenology; (b) my understanding of research ethics; (c) the
philosophy of phenomenology, its thinkers, and theoretical foundations; (d) the
methodology of Transcendental Phenomenology; (e) the rational for this study; (f) the
research participants (co-researchers); (g) the data collection procedures; (h) the data
analysis procedures; and (i) the procedures for disseminating the results.
Chapter IV describes the findings and analysis, and Chapter V is a discussion of
the findings in the form of conclusions and implications.

CHAPTER IV
RESULTS
As was stated in Chapter I, the purpose of this study was to be curious about the
meaning of curiosity. This chapter, then, (a) illustrates the findings of this Transcendental
Phenomenological (TPH) Study using memos and audio recordings of the nineteen total
interviews which produced over twenty-eight and one-half hours of data and over 275
pages of single-spaced, transcribed data and (b) discusses the demographics of the coresearchers, the thought process behind the presentation of the data and the synthesis of
coding methods, the structures of curiosity, an updated operational definition for
curiosity, and the textures of curiosity which I am calling Curiosity Archetypes.
Description of the Sample
This study consisted of seven co-researchers. There were no co-researchers who
dropped out from the study, but two co-researchers were unavailable for their respective
third interview. In order to protect co-researchers’ privacy, their names were replaced
with a random letter. Each letter will be used to reference a particular co-researcher (i.e.,
P, R, M, A, B, S, and J) throughout Chapter IV and Chapter V.
After hearing the Announcement of Study, two eligible co-researchers
volunteered to be interviewed, and I was connected to the other five eligible coresearchers through the snowball method (Merriam & Tisdell, 2016, p. 98). Table 1
provides detailed demographic about the co-researcher.
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Table 1
Co-Researcher Demographic Matrix
Co-Researcher
Code

Gender

Age

Ethnicity

Education

Occupation

P

F

52

White/Caucasian

M.A.

Physician’s
Assistant

R

F

42

White/Caucasian

DPT

Entrepreneur

M

M

53

White/Caucasian

B.A.--M.B.A.

Sales

A

M

23

Indian/Caucasian

B.A.

Patient Advocate

S

M

32

White/Caucasian

B.A.

Real Estate

B

M

23

White/Caucasian

B.A.

Financial Analyst

J

M

44

White/Caucasian

Ph.D.

Educator

Note. P = Co-researcher P; R = Co-researcher R; M = Co-researcher M; A = Coresearcher A; S = Co-researcher S; B = Co-researcher B; J = Co-researcher J.

While demographic information has its place in research, I now question its
appropriateness to this study. As I stated in Chapter III, this study lacks ethnic diversity
and arguably gender-based diversity. I contemplated randomizing the demographic
information of each co-researcher in this study, but I did not because I concluded it would
cause issues with the IRB. I have included demographic information, then, because (a) I
said I would and (b) the data may be quite limited.
Data Collection
Co-researchers were interviewed on three occasions less S and J (they were
interviewed on two occasions). Each co-researcher verified the poetic transcription of
their respective interviews, but they did not interpret nor confirm the researcher’s
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interpretation of the data. The data were collected over a two-month period beginning on
May 16 and ending on July 12, 2019.
Analysis Process and Presentation of Data
In Chapter III, I anticipated utilizing Holistic Coding, In Vivo Coding, and
Holistic Coding after the Epoche, Phenomenological Reduction, and Imaginative
Variation stages of coding. My analysis process, however, did not follow this anticipated
order. I used Holistic Coding and In Vivo Coding to help get out of the Epoche stage
because there is no clear exit point when engaged in a continual state of beginner’s mind.
From there, I used Holistic Coding and In Vivo Coding to help establish invariant
constituents (i.e., horizons or nodes) during the Phenomenological Reduction stage of
analysis. Once these invariant constituents were established, I was able to move fluidly
into Motif Coding and Imaginative Variation. After this stage of coding, the Textural and
Structural Descriptions became obvious to me, and I developed an exciting way to
discuss curiosity.
To my surprise, I returned again and again to the Epoche stage whenever I
encountered an obstacle or unusual finding in the data. The need to continually return to
the beginner’s mind, however, ended up becoming significant to describing our
experiences with curiosity.
Epoche
The Epoche “includes entering a pure internal place, as an open self, ready to
embrace [data] in what [they] truly offer” (Moustakas, 1994, p. 86). This process was life
changing. While I had practiced the Epoche throughout the proposal process, listening
and responding to 28 hours 30 minutes of thoughts on curiosity from a beginner’s mind

58
was practically impossible: I consistently found myself making conclusions. This became
apparent to me quickly. For example, during a given interview, I often found myself
thinking, “This response is off-topic.” When I transcribed the interview, however, I
realized the relevance of the response only to be reminded again and again of the
complexities of each co-researcher. The frequency of this pattern began scare me because
I was trying to listen well.
Fortunately, I started to catch judgmental thinking by the end of my interviewing
process. Near the end of Interview 12, for example, S said, “Those who think they know,
think. Those who know they know, do.” In my experience of S’s words, he was
suggesting I stop thinking about curiosity with him and, instead, be curious about
curiosity with him. With the Epoche in mind, I took a different approach to Interview 13.
When Interview 13 started, S set an intention for safety and respect, and then we
began. Suddenly, how I understood the texture of S’s curiosity changed. I was no longer
trying to understand what he was saying; I was now able to experience S’s curiosity and
its texture, temperature, taste, and sound. We were no longer looking at curiosity--we
were journeying through it.
After the interview, I looked at the second-round interview questions in terror. I
thought to myself, “My entire study has been designed to look at curiosity . . . not to
experience it.” For Interviews 14-17, I returned to the semi-structured interview process
because I was unsure of (a) trying a new interviewing approach with co-researchers who
already had a familiarity with the interviewing process and (b) whether my experience
with S was appropriate to this study.
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Unfortunately, S could not conduct a third interview with me. During my last
interview with B, the 17th overall interview for this study, J called me and informed me
of his availability to participate in the study. I contemplated this opportunity because I
was exhausted and ready to wrap up the interviewing process. I decided to interview J
because I knew his perspective would add depth to the study.
For the first-round interview, however, I tried to experience J’s curiosity instead
of looking at it. I informed J of my experiment, and he had no objections. I ran into only
one problem throughout the interview: how was I going to start it? After some small talk,
however, I found an entry point. J was talking about body intelligence, I hit record, and
asked, “When does an intellect listen to his body over his brain?”
This interview went well, but after listening to the recorded interview, I realized J
and I had more or less discussed the same type of information I had been gathering from
my other interviews. I then analyzed my second-round interview with S and found similar
data. This made me realize I either knew my interview questions well and/or they were
questions aimed at the foundations of curiosity. For my second and last interview with J
(he received unfortunate information about a family member and could not commit to a
third interview), then, I returned to the semi-structured interview scripts.
While I did find the textures of two un-scripted interviews quite different than the
other 17, the structure remained quite similar. From a qualitative and trustworthiness
standpoint, it was exhilarating and liberating to take a risk like this. From a
transcendental phenomenological standpoint, this risk was essential to my embodiment of
the Epoche. From a standpoint of reproducible data, however, this risk may have
compromised the study. That said, I do not know how transcendental phenomenological
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studies using semi-structured interviews can be reproduced. There are too many
variables.
Lastly, the Epoche’s endpoint is highly subjective: when ought the beginner’s
mind begin to make conclusions or judgements? For if I was truly open to everything, I
would have never completed this study. I learned the Epoche, where “no position
whatsoever is taken” (Moustakas, 1994, p. 87), is an ideal. To help me exit the Epoche
mind frame, I turned to Holistic Coding.
Holistic Coding
For Holistic Coding, I used “a single code to each large unit of data in the corpus
to capture a sense of the overall contents and the possible categories that may develop”
(Saldaña, 2016, p. 165). According to Saldaña (2016), “The method is a preparatory
approach to a unit of data before a more detailed coding or categorization process . . .
method” (p. 166), and “there are no maximum length restrictions for data given a Holistic
Code” (p. 166). Because Holistic Coding is often applicable to “self-standing units of
data . . . with a definite beginning, middle, and end” (p. 166), I will often present data as
vignettes.
Phenomenological Reduction
Phenomenological Reduction (PR) asks the researcher to “look and describe; look
again and describe; look again and describe” (Moustakas, 1994, p. 91). During this phase,
I was looking at both the raw data and the holistic-coded data, and I was describing their
horizons. This dimension of PR is referred to as horizontalization. After hundreds of
hours of this, I began to internalize Moustakas’ (1994) description of the PR process:
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We can never exhaust completely our experience of things to matter how many
times we reconsider them or view them. A new horizon arises each time that one
recedes. It’s a never-ending process and, though we may reach a stopping point
and discontinue our perception of something, the possibility for discovery is
unlimited. (Moustakas, 1994, p. 95)
As I discovered more and more horizons, a sense of curiosity’s texture and
structure began to form, and I created hundreds of memos trying to capture what I was
learning. However, when I began to compare the infinite PR process to my dissertation
timeline, I decided to turn to the In Vivo and Motif Coding methods to help me cluster
the horizons into themes and themes into textural descriptions (Moustakas, 1994, p. 97)
in another attempt to concretize the collected data.
In Vivo Coding
Highlighting verbatim terms used by each co-researcher--a coding process known
as In Vivo Coding (Saldaña, 2016, p. 105)--finally gave my data analysis legs. After
analyzing the data through In Vivo Coding, though, I had less than 100 unique categories.
As a result, I re-entered the Epoche phase and began to reflect on the possible bias I was
bringing to the data analysis. I asked myself, “Why would I have created more categories
through Holistic Coding than I would through In Vivo Coding?”
It was here when I realized my inherent orientation to understand was a bias, and I
would soon uncover the reality of the task in front of me: I was going to have to
continually check my interpretations of the data through the beginner’s mind. It was
difficult enough to translate what my co-researchers were trying to communicate into
data, but now I realized understanding my co-researchers and understanding the data
were two different things.
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With this new understanding in mind, I compared and contrasted each Holistic
Code with each In Vivo Code. The process of back-and-forth data analysis reminded me
of the Grounded Theory method of the checks and balances procedure to determine
which code better illuminated the essences of the raw data. Afterwards, I felt confident in
each invariant constituent and was then able to enter Motif Coding and Imaginative
Variation analysis.
Imaginative Variation and Motif
Coding
The task of Imaginative Variation “enables the researcher to derive structural
themes from textural descriptions” (Moustakas, 1994, p. 99) derived from
phenomenological reduction. It also seeks
Possible meanings through the utilization of imagination, varying the frames of
reference, employing polarities and reversals, and approaching the phenomenon
from divergent perspectives, different positions, roles, or functions. The aim is to
arrive at structural descriptions of an experience, the underlying and precipitating
factors that account for what is being experienced. (Moustakas, 1994, p. 98)
Using my literary background, I combined Imaginative Variation with Motif
Coding. According to Saldaña (2016), “A motif as a literary device is an element that
sometimes appears several times within a narrative work, and in Motif Coding the motif
or element might appear several times or only once within a data excerpt” (p. 150). To
me, a motif is a reoccurring element giving a story structure; thus, I questioned if a motif
and a structure in research could function as synonyms. According to Saldaña (2016), a
motif also refers to “types” which is “a traditional tale that has an independent existence”
(p. 415). Thus, in order for a type to exist, it must have a structure.
When I began Motif Coding, two In Vivo codes struck me as relevant: (a) open
and closed curiosity; (b) trajectory-based and intention-based curiosity. This resulted in a

63
diagram with an intersection of X and Y axes. The X-axis represented the spectrum
between open and closed curiosity with closed curiosity symbolizing curiosity seeking
the known or unknown and open curiosity seeking the “known,” “unknown” or a pivotpoint.
The Y-axis represented the spectrum between trajectory-based curiosity (i.e.,
curiosity seeking an outcome or prediction) and intention-based curiosity (i.e., curiosity
seeking the present moment or process of curiosity). I realized the meeting point of the
two axes had created a table with four quadrants (see Figure 4). In the Open-Trajectory
quadrant, I wrote, “Composer.” In the Open-Intention quadrant, I wrote, “Wanderer.” In
the Closed-Trajectory quadrant, I wrote, “Hunter.” And in the Closed-Process quadrant, I
wrote, “Wonderer.”

Figure 4. Curiosity Types.
Little did I know then, but I had created my first rendition of Curiosity Types.
Initially, they were meant to represent a way in which someone interacts with curiosity:
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(a) the Composer was tied to a trajectory in that a final product--a painting, a musical
piece, a photograph, etcetera--must be produced, but the product itself did not produce an
answer or a fact; (b) the Wanderer was not tied to an product, outcome, or question but
was guided by the process and/or quality of an experience or journey; (c) the Hunter was
tied to a trajectory and a product in the form of an answer; and (d) the Wonderer was tied
to a question without any intention of finding an answer.
I loved this graph, and I worked with it for many weeks. However, the data were
not supporting one key variable: not one co-researcher discussed closed curiosity. From
there, I realized, yet again, I needed to enter the Epoche process.
Soon after, though, I created the Archetypes of Curiosity: the Observer, the
Hunter, the Artist, the Processor, the Gamer, and the Coddiwompler. Each Curiosity
Archetype fits the data, and they will function as a vehicle to disseminate Textural
Descriptions of curiosity.
Textural and Structural Descriptions
Transcendental Phenomenology (TPH) seeks to create descriptions of a
phenomenon’s texture and structure as experienced by co-researchers. In the textural
description, “nothing is omitted; every dimension or phrase is granted equal attention and
is included . . . [and] from an extensive description of the textures . . . one is able to
describe how the phenomenon is experienced” (Moustakas, 1994, p. 78). In the structural
description “involves conscious acts of thinking and judging, imagining, and recollecting,
in order to arrive at core structural meanings” (Moustakas, 1994, p. 79).
According to Moustakas (1994), “Textures and structures are in a continuous
relationship” (p. 79). More specifically,
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The relationship between texture and structure is not that of object and subject or
concrete and abstract but of the appearance and the hidden coming together to
create a fullness in understanding the essences of a phenomenon or experience.
(Moustakas, 1994, p. 79)
Texture and structure, then, symbolize the joining of the Noema, curiosity as it
appears in one’s consciousness, and the Noesis, the meaning of the Noema. Thus, the
texture of curiosity is dependent on how one experiences its structure and its structure is
dependent on how one experiences its texture. The task of producing textural and
structural descriptions creates an ever-evolving description of curiosity.
Problem one. The presentation of data departs from textural and structural
descriptions as depicted in Moustakas (1994). Traditionally, according to Moustakas,
textural and structural descriptions illustrate how each co-researcher experiences a
phenomenon, and then those descriptions are compiled to illustrate the phenomenon as a
whole.
In this study, however, there were too many polarized variables needing “equal
attention.” For example, one co-researcher described curiosity as (a) wanting answers, (b)
not wanting answers, (c) attached only to outcomes, and (d) attached only to processes. In
fact, every co-researcher had similar if not identical descriptions of curiosity. To explore
this problem, I asked myself the following question: “How could I accept these
statements as true and equal and compose sensible textural and structural descriptions?”
Problem two. Each co-researcher unambiguously claimed we inspire curiosity
when we embody it:
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P: We don't teach it; we transmit it. We embody it. People sense it and then it's
not something we're chasing--it’s something in our bones. I guess to inspire
curiosity, you have to own your curiosity. In order to teach curiosity, you have to
bring it to the table.
R: When we give permission to explore. I would imagine, in general, when we
say something along the lines of, “Here's another way to look at this problem.”
Like, “Here's an alternate meaning of this stimulus.”
M: My teacher was an environmentalist before environmentalists. He took
something that was very personal to himself and, through teaching, was able to
continue to have curiosity. He was able to combine his own curiosity with class. I
inspire curiosity by believing that there are learning experience every single day
and every single meeting and that you can get better.
A: It’s never been in like a . . . you know . . . sitting them down and like showing
them the light type scenario. You kind of have to walk the walk.
S: I have had a lot of teachers and mentors who have inspired my curiosity. I
think that they themselves just lived a life with it.
B: How do you create a classroom that fosters the most learning? How do you
research or come up with ideas that are out of the ordinary? By actually pushing
yourself and surrounding yourself with those who question.
J: Cura. It's the root of curiosity. One of the things that as a teacher, our deepest
vocational obligation is to that which inspires curiosity of our students. To care
for somebody is to honor, love, and work with their wonder.
To explore this problem, I asked myself the following question: “If (a) we describe our
experiences with curiosity in contradicting ways and (b) we inspire curiosity by
embodying it, how does anybody recognize when another person embodies curiosity?” I
was able to uncover an answer by entering the Epoche process. The solution, as it turns
out, led me to uncover the significance of this study and perhaps a revolutionary method
for navigating curiosity and our relationship with it.
To find the solution, I had to ask myself to questions: (a) How can a phenomenon
be accurately described by words and their respective antonyms? (b) How can we
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recognize an embodiment of curiosity if its function is not consistent? The answer did not
hit me until I took a habitual trip to my kitchen looking for a snack.
I opened the refrigerator and noticed some eggs. I took four eggs out, turned on
the stove to 8, cracked the eggs into a pan, and began to cook. I laughed to myself, “I
keep things cool only to heat them up.” At that moment, it hit me: a refrigerator and a
stove serve opposite functions, but they are functional because of the exact same energy
to which they connect. In other words, the same energy allows different devices to turn
food cold and hot.
Is it possible we experience curiosity in a similar way? Is it possible we are a
device capable of sometimes using curiosity to find answers and sometimes using it to
embark on a journey? Is it possible we experience curiosity in opposite and contradicting
ways? Is it possible there are at least six different ways to experience and utilize
curiosity? Yes. Just look at how varied the following responses are to the following
questions:
If you could give curiosity advice, what advice would you give?
P: Curiosity is kind of like the trickster. Curiosity is up to something, and it kind
of puts a sparkle in my eye and in my cells, but at the same time, I would say, “Be
kind. Don't push too hard if somebody is tender . . . like just, um, just enough, but
not too much.”
R: Write out a lesson plan first. Help me know what to expect and prepare for . . .
but curiosity is just kind of laughing in my face at that thought.
M: Be careful what you ask for. Don't believe your first outcome. Get multiple
sources to make sure that the curiosity is accurate is accurate or the outcomes are
accurate. Curiosity can be misleading. Get all your checks and balances in order.
A: Don’t let anybody tell you to get away or stay away.
S: Give more of it.
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B: There's 24 hours of the day; use all 24. Keep going. Don't let them deter you.
Find a way. If you don't get the answer that you're looking for, find a way to go
and get it. Find a pivot.
J: Don’t make it so hard to know when we’re on the path or how we’re growing
along the path. Don’t let us satisfy ourselves with so many little curiosities. Burn;
don’t smolder.
If you could ask curiosity anything, what would you ask?
P: What am I supposed to get curious about? What am I supposed to be paying
attention to? What am I missing?
R: Why did my mom have to die?
M: Tell me; fulfill my curiosity. But I think that the excitement of curiosity is
more important than the answers. I think it's that fear that sometimes getting the
answer isn't really what I’m looking for. I’m looking for the process, for the
journey.
A: I don’t know that I would ask it anything. As much as there are unknowns in
life, if I knew all the answers ahead of time, I'd be bored. The journey is the thrill
of it. Knowing is boring. There's no growing, there's no stress, there's no pressure,
there's no unknown. I don't think I'd want to ask curiosity anything.
S: What is curiosity? How does it express parameters? Non-parameters? Are we
really talking about curiosity or are we talking about something else?
B: What does curiosity look like in different cultures?
J: Who are you?
If curiosity could want, what would it want?
P: Allowing and leaning in. So that's kind of the feminine, the masculine. It's like
receiving and giving.
R: My joy. Curiosity wants me to be happy.
M: More acceptance. More appreciation, understanding, and excitement.
A: Knowledge. Data.
S: I don’t think curiosity has a want. Maybe it does. I don’t know.
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B: Answers. Curiosity wants an answer to lead to the next question . . . to
continue on that ladder. A pivot point.
J: Fire. To be channeled.
Structural and Textural Descriptions
Summary
To adequately communicate the results of this study in a sensible way, I will
consider structural descriptions of curiosity as one significant finding or theme divided
into six invariant constituents:
(a)
(b)
(c)
(d)
(e)
(f)

Expansion
Consciousness
Sense of Meaning
Creativity
Information
Energy

I will also consider textual descriptions of curiosity one significant finding or
theme divided into six textures of curiosity each co-researcher experiences or utilizes:
(a)
(b)
(c)
(d)
(e)
(f)

the Observer
the Hunter
the Artist
the Processor
the Gamer
the Coddiwompler

To write each description, I am using an In Vivo Coding technique called poetic
reconstruction or poetic transcription (Saldaña, 2016, p. 109) written as closely to a
stream of consciousness vignette as possible without compromising the integrity of the
raw data. I did this by deleting repeated words or stammering, changing pronouns to
nouns if needed, changing subject-verb relationships/agreement, and compiling various
data points collected throughout three interviews into vignettes.
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I designed the vignettes to read like stream of consciousness writing because (a)
this study is rooted in how curiosity appears in consciousness, (b) it is the best technique
to share unique, rich, and abundant data without generalizing or undermining the vital
importance of accurately depicting co-researchers’ descriptions of their experiences of
and with curiosity, and (c) it is the best method to illustrate one of the most significant
findings of this research: we experience curiosity differently. Two structural categories,
however, were not written as vignettes: creativity and information. For these two
categories, not every co-researcher contributed relevant data. I consider these two
categories unique because they represent two ideas (a) originating from two coresearchers, (b) providing context to re-imagining curiosity, (c) supported by the
principles of Transcendental Phenomenology, and (d) I was ethically unwilling to bracket
because I believe they are key to empowerment.
Structural Description
Expansion
Curiosity is often paired with exploration. Many co-researchers, in fact, used the
word explore frequently; however, every co-researcher connected curiosity to
consciousness, sense of meaning, creativity, and information. I decided to use the word
expansion because it was also used frequently and because the concept seemed to fit the
set of data more appropriately or accurately. For example:
P: Curiosity breaks stuck energy with warmth and expansion bringing us to that
next level of function or to elevate our frequency of life. I’m flashing to a singular
cell under a microscope and it starts morphing out and bouncing into things
outside themselves. Curiosity is expansion--a leaning out and trying something,
hitting your challenge zone, then your panic zone, and then coming back into your
comfort zone. Then doing it again. Curiosity is an expansive field. If you’re
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willing to get curious on many levels, like where you’re okay to find layers and
where you’re not, then every once in a while, you can check your growing edge
and grow a little.
R: Curiosity is openness, expansion, permission, and exploration. Forward
movement. It’s like a force behind me pushing me forward and, at the same time,
pulling me forward. It’s actually very generous and wants to expand our
perception and perspective. Curiosity has this transformational capacity.
Laughter, wonder, and care have a need for expression and growth and curiosity
provides opportunity for that.
M: Curiosity is a luxury, an opportunity, a growth mechanism. It’s expanding my
perception and understanding of an issue. It’s an expansion of understanding.
Curiosity is tied to growing . . . growing and learning.
A: Curiosity is drive and just pushing myself. It’s pushing higher and pushing
towards who I want to be. It’s a push to be more. It’s a way to see how far I can
go and how far I could stretch myself. Our curiosity can take the form of being
more metaphysical. Deny curiosity and you’ll stop growing--that’s how you get in
a rut. That’s how you get complacent and kind of apathetic. Curiosity helps drive
us beyond getting too comfortable. Rebelling against curiosity is just denying
yourself a chance to grow and learn more.
S: The beautiful living energy gets us more alive, and if we're alive long enough,
most of us probably come to a level of esoteric dilemma. When we start talking
about curiosity, it starts to kind of unravel a little bit. Curiosity tends to be linked
with an answer, but I was just thinking of an answer that extends across time.
Answers evolve, and if you spread out the timing of that, the answer connects
more with that point in time.
B: If you’re open, if you’re willing to grow, if you’re willing to try, then you’re
going to always exhibit curiosity. When you’re curious, which leads to interest,
which can lead to accomplishment, then you can continue to move forward. I see
moving forward as moving in some direction; moving in some way.
J: There’s always another level of growth. Which ties curiosity as the leap-beyond me. A sense of something outside. Curiosity is ultimately the gateway to
the transcendent, to something beyond us, to something outside the pettiness of
ourselves.
In conclusion, expansion allows for many creative interpretations and applications
of curiosity. In the above data, co-researchers suggest curiosity as permission to expand
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ourselves beyond comfort and into growth, to expand ourselves beyond ourselves, to
expand back into our comfort zone, and to transform.
Consciousness
I got the idea to use consciousness from the literature on Transcendental
Phenomenology. That said, co-researchers frequently used the word consciousness and
other similar phrases like aware or awareness, mindful or mindfulness, reflection, notice,
realize, observe, see, recognition, and understand.
What is the consciousness? In this study, it will refer to our awareness of the
information presented to us in the is-ness or in a given moment. Information, in this
sense, could be in the form of sights, sounds, feelings, thoughts, people, worldviews,
conceptual frameworks, and social contexts. For example:
P: When you’re curious, you’re kind of at high alert mode. An energetic alertness
and awareness . . . like those snails that have those antennas looking around. It’s
like an openness for awareness and then receiving new awareness. It’s like putting
the feelers out and seeing what seeps in. Curiosity is the expansion of the field of
awareness, of the journey. Just show up and appreciate what is. Curiosity is like
an inner observer watching what’s going on and what’s unfolding. The inner
observer is kind of more my consciousness field.
R: I am curious to uncover unconscious paths, but curiosity is being aware. Not
cautious, but full of care, forward movement, slow and steady, evaluate as you go.
See what happens, check in more frequently and keep assessing, reassessing,
gathering data. It’s a reporting of what I notice in my mind. Curiosity is kind of
walking around and going, “Oh, this is interesting!” and then it throws whatever
that is into our consciousness. The conscious mind can be curious first and inform
the body, or the body can be curious and inform the conscious mind. We can be
consciously and unconsciously curious. Curiosity is like observing my own
behavior.
M: The mind determines the degree of someone’s curiosity. When I’m defensive,
I am not in a mode of encouraging curiosity. If people are recognized for being
curious, it will encourage curiosity. Curiosity is being present, being aware of
your surroundings. Curiosity is pressing the mind. Curiosity is trying to
understand boundaries. Trying to understand who we are. Trying to better expand
our understanding. It’s an expansion of understanding.
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A: I think plenty of people choose not to engage too much with curiosity because
they found their comfort zone and there’s no real reason they see to break out of
it. I think a lot of what you do in the present is in pursuit of what you see in your
trajectory. When students see authentic joy in learning and exploring, that’s when
you get people to really engage with curiosity. Curiosity allows us to ask, “What
is consciousness?” That’s why I’d relate curiosity to self-actualization. If we were
looking at a waterfall, curiosity might present questions or wonder or appreciation
for what that is. Discernment is spiritual curiosity, and it’s a process of seeking, at
least partially, understanding your connection with something greater than
yourself.
S: I almost died once before, and I wouldn’t say I was curious in that moment.
That awareness, that connection to life disappeared. If you’re alive, even in a
coma, you could be curious. I’ve noticed a pattern that curiosity has
consequences. Curiosity itself could just be coming from a different dimensional
aspect of life--do we need to understand it? Instead of frantically searching for
something, if you have a question and you inject energy into it, you can pull the
answer towards you consciously. Curiosity is, “Do we choose to be that aware or
not?” Curiosity ultimately generates purpose, and purpose is just like having an
alignment, whether we are aware of it or not, with where life chooses us to go.
B: If you’re curious about something, then you’re going to at least test the waters
and see what it’s like. Curiosity requires some understanding of ethics. Curiosity
is going to tip toe in, rather than fully commit, to see what’s really needed to
explore. Inward curiosity is reflection.
J: The spirit uplifts my mind. It elevates it beyond what it's capable of. Hence in
Psalms, only the fool doesn't believe in God because only the fool thinks my mind
encompasses all of reality. Which means curiosity is a leap to what is beyond me.
It is a sense of something outside.
In conclusion, the relationship between curiosity and consciousness is
foundational to this study. Curiosity seems to expand the consciousness, but does
consciousness of curiosity also expand the consciousness? Does it expand curiosity?
During some interviews, we discussed curiosity and the unconscious when I asked if
physical, emotional, and spiritual curiosity was possible. For the first two interviews,
each co-researcher said, “Yes,” but when I asked for examples, they each responded by
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describing curiosity about their physical, emotional, or spiritual worlds. I realized then,
subconscious curiosity exceeded the scope of this study.
Sense of Meaning
I decided to use the phrase “Sense of Meaning” because (a) this study is rooted in
interpretivism, (b) it allows for various interpretations of purpose, and (c) I think it best
describes the data because a sense of meaning, arguably, is the reason we say and do
anything. In other words, it seems what we find meaningful determines how we
experience curiosity.
Hope, love, God, and/or infinity. In the following excerpts, I have selected
moments where each co-researcher discussed some aspect of hope, love, God, and
infinity. Some excerpts directly connect to curiosity; some do not. I do wonder: do all
phenomenological conversations lead to these particular topics? Is curiosity on the same
horizon as hope, love, God, and infinity? Did I just happen to interview seven unique
people? Or perhaps these topics were prompted by one of the study’s limitations.
Most of these excerpts capture a monologue at some point in a given interview:
P: We are all love, lover, and beloved. Mainstream chops it up into pieces and
into something sexual. We all have the potential to give our gifts outwards, and
we all have the potential to receive that inwardly, and we all have potential to be
that in the field for the collective. The intersect between form and formlessness is
when I am willing to live from that place of love, lover, and beloved. And I put up
walls because last time I was lover, someone didn’t like how I loved. So, I put up
a wall. Or last time I was beloved, it was too intense. Like, what do you mean I’m
worthy of being loved? Or last time I was love, I crossed that hairline fracture,
and then I wanted my love to show up in a certain way and wanted something
back for it, and then I clicked into ego. But if I can live in the essence of those
three things, then I’m showing up every day not for the machine, not for the
paycheck, but for the presence of whatever this moment holds. And what this
moment holds, if I’m just curious about it, is dynamic. It’s alive. It’s powerful.
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R: Curiosity is like the wind--it has its own accord. God created us to experience
another expression of what God can do. It’s the same with curiosity. It does things
and makes things happen so it can see. I wouldn’t say curiosity is God, but
curiosity is kind of like God. It has that quality, motivation, or intrinsic desire to
create just to see where it goes and what it does. That’s why I think curiosity is
outside of myself because I think it has access to things I can’t comprehend. In
this moment, I am a partner with curiosity, and I am the immature impulsive one
that will do stuff, and I think it’s wise enough to not inspire me to do something if
it’s going to have reckless or dangerous consequences. I think it will give me just
enough spice for me to learn from but not get burned.
M: Isn’t curiosity a way to show love? When I am showing your love for
someone, I am interested. I am asking questions. I am curious to their thought
process, emotions, journey, and therefore, I am showing my love through
curiosity. I think curiosity defines humans better than love. Many species are pairs
for life. That, I would suggest, implies love and commitment . . . but they’re not
curious. There are plenty of humans with curiosity and not love. Curiosity is of
greater importance than love, and yet we’d want love to trump curiosity because
love feels good. Curiosity is self and love is self-less.
A: Curiosity exists always. How often I engage with it is the variable. I try to
engage with it pretty often. I’m an abstract thinker, and that’s just part of the deal.
There’s always a wheel turning up there. To ask those big questions and know the
answer will not likely be concrete. I’m engaging with it all the time even if I don’t
acknowledge it as curiosity. You could argue daydreaming is curiosity. It’s an
always process. I can make an argument that if I lean on the side of religion,
curiosity exists because God gave me free will . . . or whatever my idea of God is.
Science may say it’s evolution and our brains have grown and evolved to be able
to handle those higher cognitions. The general “Why?” of curiosity is because
we’re a species capable of it. I think there are other animal species that can
engage with curiosity on a baser level--whereas ours can be more metaphysical.
We can sit and have a conversation about it. We can choose to engage in that. As
far as we know, we’re the only things that can do that. Asking where curiosity
exists is like asking where the soul exists. It is a leap of faith in that sense.
S: “What is infinity?” That question is kind of an interesting thing to contemplate.
Is there a singularity point? Does an infinity start from some place? I could equate
it to, “What is love in a relationship?” Am I curious about what those feelings
are? Is it something permanent or is it just in this moment? But I also think . . . I
don't really dig the sort of Christian stigmas behind bad and good. I don't like how
we've been wired to presuppose that something is good or bad.
B: There are three stages of love. The first stage is the honeymoon. The second
stage has feelings of control. The ultimate stage is, “I seek their happiness before
my own.” If I can truly get there, that’s when I truly love somebody. Ultimately,
loving someone is fostering their curiosity and a willingness to be curious with
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them. I think it’s my ultimate want and need. If a couple stops being curious
together, infidelity happens because they’re not fostering the things they love and
brings to each other happiness. There’s a human nature to seek curiosity.
J: We organisms do not survive well if we do not live in conformity to the
universe. Like a shark that believes it doesn't have to be in water is going to die. A
human who believes he or she can fly is going to die. I believe Mother Nature
tells us what is right, and that is the oft neglected argument for God. For us as
humans, love has more of a deep connection to meaning than curiosity. Like when
you think of love, is it easier to say life is about love in your own experience in
who you are? Or is it easier to say your life is about being curious? Like, on your
death bed, do you want to be known as a person who loved or a person who was
curious? Hope is also far more difficult than curiosity. It does relativize similar to
curiosity, though. If I have hope, other things become less necessary for a full life.
Like, if I have no hope in an afterlife, then this life becomes much more
paramount. If I have hope in my relationships or in the human race or whatever, it
relativizes other things . . . it's not all on me. Curiosity reaches for a connection
and hope reaches for connection. I think that's why I use the word
“consummation” because in both cases, there's a yearn and for connection as
opposed to resolution. Resolution would imply, “It's done.” That's not curiosity to
me.
A sense of (personal) purpose. Why do conversations about curiosity lead to
conversations about purpose? I can confidently highlight this question as significant
because almost every conversation I have about curiosity--even outside this study--has
led to conversations about purpose. Is experiencing curiosity the purpose of humanity?
Will curiosity direct us toward purpose? What is the connection?
In the following excerpts, I have selected moments where I believe each coresearcher discusses personal purpose, purpose at large for humanity, or a personally
meaningful topic:
P: My whole goal is to be whole. I think my previous definition of wholeness was
only the good stuff. I’m realizing if I just go for the good stuff, I’ll focus on the
bad stuff, and it’s all just a wash. So, if I just show up with what is and appreciate
. . . I mean, I think that's where the curiosity leads me . . . no matter what it will
lead me to gratitude and wholeness. If I just stay curious, it just keeps unfolding,
unfolding, unfolding. The automatic pattern we get trained in our culture is to
pick black and white, good or bad . . . this duality . . . and if we see the full
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spectrum of what shows up, then it's sort of both/and. Then we learn how to hold
that or let it go through us and then look for the next thing, the next thing, and the
next thing.
R: I’m seeing this pendulum. As a child, curiosity was joy and fun, and then the
teenage young-adult was all fear, and then the pendulum is swinging its way back
to more of a middle-ground. Curiosity as a young adult was an escape from fear.
It’s fun to think about getting back to the aliveness and vitality of, “I wonder what
would happen if . . .” I can still get in trouble if it doesn’t work, but it differs from
childhood trouble. Fear squelches curiosity--other people’s fear projected onto me
and my fear of potential consequences and the impact my curiosity will have on
others. Fear of what others think. Fear of their judgement. Fear of not being
enough. You could be curious and have a scientific experiment and have an epic
bomb, and it would be easy to think, “I am an epic bomb.” I think I am realizing
how suppressed/oppressed/compressed so much of my life has been having that
fear of pleasing other people. It robs vitality. I am grateful it’s starting to emerge
again. It’s hard work to shed past experiences that still weigh heavy. It’s hard, but
it’s worth doing.
M: I think we shut down curiosity, and my curiosity was sparked when I was
finished with the business world and saying to myself, “There’s more to life,
there’s more that I can do, and there’s more value I can bring.” I needed to get out
of my business thought-process to do that. When you get into the ethics of
business, if you can stand up and say, “This is wrong, this is not what I want to
do,” that’s a really key piece, but the ramifications can’t be a part of the process.
You have to focus on the process. That’s the risk.
A: I tried psychedelics. I wanted to experience something new. I remember riding
it out, and I felt a complete detachment from myself. My mind and body felt
separate, but I also felt, in my head, “I am not me. I am someone else entirely.” It
was euphoric for a while, and then I had one singular thought of, “What if I don’t
come back?” Then it spiraled. A month later I really dissociated and
depersonalized, and it felt like I was terminally out of body. I remember on the
spiral I thought, “I have these great friends, family, job, yada yada . . .” and then a
month later I started to ask myself, “Is it great? Is this actually what I think it is?
Is it what I want it to be?” I wasn’t following anything self-generated. I was going
through the motions with whomever was guiding me at any given time. It wasn’t
until that time when I started to really re-engage with myself and started to be
curious about “What am I doing? Where is this all headed? What do I want to
do?”
S: From a standpoint of good or bad, we don’t know the purpose of life. But
there's one thing to know and then there's a knowingness. And I think to know is
that the mind, like our intellect, our ego, our attachment to things thinking we
know something and knowing this is innate connection with life-force wisdom.
So, it's less like “we need to know” type thinking or “We need to have an
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answer.” Again, the question is the answer. Like, the knowingness already exists
inside of us. If we're already a part of life, life exists within us. So, there is a
knowingness and that knowingness is your life's path, but you don't need to know
what that is. And that's a mind-fuck sometimes.
B: Curiosity and purpose coincide with moving forward. Once I go forward, then
I can go inward. I can develop my own sense of curiosity by going toward passion
or happiness. Getting down to the root of what I care about. What gets me going?
What wakes me up? What am I striving toward? It’s easy to be curious about
tangible things such as being a better athlete. It’s not as easy to be curious about
something abstract. It’s important to foster curiosity and surround myself with
people who care about my curiosity, too, so I can go deeper and look at it from a
high level. There’s also a part of seeking out one’s happiness that’s frowned upon
in this culture. There are people who want to quit their jobs or jump jobs, but they
can’t because that won’t look good to other places. Well, why? If they weren’t
happy? Why would they stay for a preconceived notion that they have to stay?
What if a move makes that person happy or they’re curious as to what sort of life
that’s going to be? The person who jumps around, to society, looks terrible--to
American society. U.S. is such a production-based society. Ten vacation days a
year! To some cultures, that would be catastrophic.
J: Normally, wisdom is what works in society. You know, be nice to your
parents. Don't lie, you know, whatever. All the “do nots” and “dos” are
conventional wisdom. Go to Harvard, all those things, conventional wisdom. But
disruptive wisdom is what you learn with loss. That’s the spirit journey. There's
loss and you have to be stripped of everything before you can accept the spirit.
The reason we love or lust in relationship is because there's a consummation that
arises, but to move to the next step is pain, but what's the next side of pain? Is that
heaven? I’ve met people who have allowed the grief. That signifies letting go-transforming them to be really happy. The Dalai Lama laughs. That's what makes
us a unique animal, and that's where it really comes down to no matter what
argument there is, the oft neglected or the ones that have been oft given, faith
never comes down to an argument and neither does curiosity. It's real. You can't
sum why you're curious about a subject. Or you can sum it, but it never equals the
whole.
Summary
What is the connection between curiosity and purpose? Why are co-researchers
willing to divulge such personal information when discussing curiosity? Does talking
about curiosity inspire vulnerability? Does discussing curiosity inject thoughts about
happiness or passion into our consciousness?
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I found it surprising that curiosity exists on the same horizon as hope, love, God,
and infinity--do “bigger” concepts exist? With such a question in existence, I wonder if
curiosity could be an academically appropriate bridge between mind, body, and spirit.
Creativity
In my third interview with A, we discussed the difference between creativity and
curiosity. I asked A if creativity was required to ask a question. He said, “There is
certainly a type of creativity found in questions. I’d say they have a pretty reciprocal
relationship. I don’t know if one exists without the other necessarily.”
I then asked A, “Are curiosity and creativity actually different?” He said, “Yeah.
It’s like discrimination and prejudice. One is a thought; the other is acting on the thought.
I would argue curiosity is the thought, and creativity is acting on that thought.”
Adding to this idea, I asked S a similar question: “Do you think curiosity and
creativity have an intimate relationship?” He said, “I feel like curiosity is the seed to
creativity . . . like, creativity is, for me, a cultivated understanding of how you're going to
direct your curiosity. So, curiosity leads you to a thought, and you've got to crystallize
that thought to turn it into a form.”
What came next was one of the three most surprising discoveries of this research:
all behaviors associated with curiosity could be labeled as creativity. In other words,
when we describe someone as “curious,” that description may be describing their
creativity, not curiosity. Said differently, there are data suggesting creativity, not
curiosity, can be observed.
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I did not discuss this idea with my other co-researchers because I did not
understand the significance of the data until I finished my interviewing process. That
said, labeling behaviors as creativity does not contradict any collected data.
Information
One minute and thirty-three seconds into my first interview with A, he said, “I
associate curiosity with the unknown.” My immediate internal reaction was to say, “Why
don’t you associate it with the known, too?” I did not ask this question because (a) I did
not want to interrupt him and (b) by the time he was done responding, I had a different
question to ask.
When writing about my internal reaction in a memo, I realized my reaction
indicated a bias or belief I was unwilling to bracket: I associate curiosity with both the
known and the unknown. Moving forward, I did not interject the “known versus
unknown” debate into any of my interviews because a significant part of Transcendental
Phenomenology (TPH) is to question the natural attitude or “the everyday knowing of
things” (Moustakas, 1994, p. 32) and develop a phenomenological attitude where we
“become curious about things that we have otherwise treated as obvious” (Vagle, 2018, p.
13). In other words, I “knew” curiosity was associated with both the known and the
unknown.
I then had a thought: if the entire methodology of TPH was dedicated to studying
phenomena we know, perhaps what we know is better described as what we “know.” By
adding the quotation marks, I am able to communicate the concept that the known is
often, if not always, not completely known.
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Following this revelation, I realized something else, too: perhaps what we
describe as unknown is not completely unknown. In fact, I have gathered quite a bit of
information I thought I did not know only to find out it was quite similar to something
else. In fact, metaphors and similes were created to communicate to the reader, “This
‘unknown’ thing is actually a lot like this known or ‘known’ thing.”
What came next was another one of the three most surprising discoveries of this
research: all objects of curiosity can be defined on a spectrum between the known,
unknown, “known,” and the “unknown.” This spectrum can be called information (i.e.,
data). In other words, every single object of curiosity can be categorized as information
or data.
After making this discovery, I became paranoid about stating anything as known
or unknown, and it all became a little confusing, too. Fortunately, B used the term pivot
point in one of our interviews to acknowledge the “known” while also using it
temporarily as the known. In his words, it was a way to use “an answer to lead to the next
question.”
Finally, I came to understand our relationship with curiosity is deeply connected
to our relationship with, beliefs about, and uses for information.
I have included Table 2 to provide an illustration of these types of information.
This table will become paramount in the Textural Description section of this chapter.
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Table 2
Contextual Illustration of Definitions
Information/Data

Information/Data
considered known or
capable of being known.

Information/Data incapable of
being completely known or
unknown.

Synonyms

Answer; Fact

I propose a need for an academic
written mood for communicating
an acknowledgement of the
“known” and “unknown.”

Compromise

Pivot Point

Energy
For the third most surprising discovery of this research, six of the seven coresearchers unambiguously suggested curiosity as energy. They also frequently used the
words spark, synergy, swelling, rush, anticipating, readiness, aliveness, a force, and drive.
M did not directly label curiosity as energy; however, I have included some of
M’s responses that might suggest curiosity as energy. In fact, M even asks if curiosity is
energy. That said, I will acknowledge that M’s responses, at best, parallel how we
sometimes talk about energy.
P: Curiosity has an energetic field and different colors. It’s synergy. Kind of like
a chemical composition when two things come together. You can have curiosity
with only a mental space, but they’re all building blocks to a higher resonance.
Curiosity is setting an energetic space and intention for what’s going to happen.
We hold a space, a field of energy. Energy is either constricted or it’s open and in
flow. Stuck energy needs to be blown open or else it becomes diseased
or disintegrates. Curiosity is maybe the pivot point to move beyond our
stuckness. Curiosity’s foundation is a swelling, an electrical energy. It’s an
energetic connection to possibility. There’s a buzz with curiosity.
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R: It’s anticipating--a holding pattern of waiting with excitement and delight.
There’s a readiness. There’s a sense of aliveness with curiosity, and it helps me
tap into that aliveness again. It has more of the same kind of energy as the child.
It’s stirring--an action mobilization energy. Curiosity has a very distinct feeling in
the body of aliveness. It’s a force behind me pushing me forward, and at the same
time it’s a force in front of me pulling me forward. It’s an energy, and I think I
need to personify it so I can understand it better. Being in a relationship with
curiosity is like a collaborative partnership with a mysterious force that drives and
compels.
M: Curiosity is a rush. I’m not sure curiosity itself is bad because you also have
to have restraint with curiosity. It’s exciting. It’s pushing forward as to how we
can be better or how we look ahead or how we move it forward. Curiosity is
everywhere; its omnipresent. Curiosity breeds curiosity. It would be interesting to
know if it’s possible to not have curiosity . . . or is it innate? Is it energy?
A: Curiosity was the spark plug that led me to mental playgrounds. There is
something kind of energizing about it and it's kind of choosing to engage in
energy as opposed to just being a question or an idea purely like devoid of
emotion or anything like that. So, I think I would probably say it is more energy
than an idea. This spark to learn. Curiosity would be able to kind of spark some of
those questions. It’s the spark that kind of keeps the fire that keeps me going.
Curiosity helps drive us.
S: It’s a cultivated channel of life-force energy. The beautiful, living energy. It’s
just energy. It’s the spark plug. That translation of life through your body into a
spark which then ignites. You can use the spark for good or for bad; it’s still the
same spark. The spark is like a springboard. Curiosity is a spark that feeds a
thought. It sparks a light in the eye.
B: Curiosity sparks more curiosity. Curiosity sparks interest.
J: Curiosity is a spark. Curiosity is sparking . . . in letting it run. Curiosity is a
larger drive.
In conclusion, it is difficult for me to remember the days when I did not consider
curiosity an energy. When I first wrote a memo about the possibility, I almost dismissed
it completely. It sounded too spiritual. Now, I struggle to see it any other way not because
I know curiosity is energy but because of the doorways it opens. Is curiosity actually an
energy? How can we find out? If it is, how would that change education? How would that
change learning at large? How would it change the conversation around curiosity--an
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unverifiable phenomenon? In other words, calling curiosity an energy may create more
discussion about what curiosity could be.
Updated Operational Definition for Curiosity
According to Moustakas (1994),
The final step in the phenomenological research process is the intuitive
integration of the fundamental textural and structural descriptions into a unified
statement of the essences of the experience of the phenomenon . . . [the statement]
represents the essences at a particular time and place from the vantage point of an
individual researcher following an exhaustive imaginative and reflective study of
the phenomenon. (p. 100)
In order for the textural descriptions to make sense, I must first communicate my
updated operational definition for curiosity. It is simple. It utilizes and combines each
structure listed in the previous section: Curiosity is experienced as an energy for
expanding our consciousness and sense of meaning via creativity and information.
Textural Description
The structural description of curiosity can be described as the ingredients used to
make a cake: flower, sugar, eggs, a pan, and heat. We have all experienced cake, and we
all have a general understanding of what cake looks like, feels like, smells like, and tastes
like. Similarly, we all have a general understanding of curiosity. Yet, there are certain
cakes--fruit cakes--I do not like to eat and certain cakes--red velvet--I can barely stop
myself from devouring. Some cakes are dry, some have the consistency of pudding, some
join forces with ice cream or candy, some take an hour to bake, and some cost thousands
of dollars. Why? Texture!
If I were to say to a cake expert, “All cakes are the same,” he or she would
probably laugh and/or be offended. If I were to say to an educator, however, “All
curiosity is the same,” I am not sure what response to expect. Before this study, I may
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have described curiosity as one thing and one thing only, and from a structural
standpoint, I may have been correct. From a textural standpoint, the data suggest at least
two things: (a) I and my co-researchers experience curiosity’s texture differently and (b)
curiosity has different textures. As a result, the texture of curiosity, just like cakes,
changes according to situational contexts.
Technically, the texture of each Archetype is comprised of a unique intentionality
(i.e., experience of curiosity), Noema (i.e., curiosity as it appears in consciousness),
Noesis (i.e., the meaning of Noema), Objectifying Quality (i.e., the actuality of
curiosity’s existence), Non-Objectifying Quality (i.e., the reactions to curiosity), Intuition
(i.e., the meaning of curiosity), and Act (i.e., the experience of Intuition). Each TPH
concept has been woven into the description of each Curiosity Archetype.
The following Curiosity Archetypes describe the six textures or experiences we
seem to have with curiosity. Each Curiosity Archetype profile consists of co-researcher
comments that, at this point in time, reveal an aspect, perspective, or experience of that
specific Curiosity Archetype. Further, each Curiosity Archetype is fueled by the energy
of curiosity, and each Archetype uses curiosity to expand consciousness and sense of
meaning by uniquely synthesizing creativity and information.
The Observer
The Observer expands consciousness and sense of meaning by calling for,
inviting in, and accepting all information as equal. The Observer’s experience of curiosity
consists of synthesizing creative means for gathering and honoring information. To the
Observer, curiosity can have the texture of wonder, yearning, and acceptance. At their
best, the Observer relaxes and intakes everything. For example:
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P: It’s a wondering in the back of my mind--sort of a watching. Seeing things
with new eyes. I didn’t have words for curiosity as a child. I was just an observer.
Curiosity is injecting a question or possibility and seeing what you receive. What
variables will change? What will show up? Is it grief? Relief? Support? Increase
or decrease energy field? Freedom? Empowerment? Curiosity watches the texture
and flavor and noticing what might be. Each person brings a different energy, a
different field, to creating curiosity, and it keeps life rich. Bringing it back to the
moment without the goal, it’s a richer field of curiosity than if you’re attached to
the outcome. If we can sit together and just hold someone’s experience and let
them teach us, it’s a whole different experience. That’s what curiosity is: What’s
going to unfold? What’s the possibility? And if you’re talking about this realm of
consciousness and awareness, there’s an is-ness to the curiosity just like a
holding, a presence, a texture of love, light, openness--that is a higher quality of
curiosity that doesn’t have a goal, it has acceptance.
R: Curiosity is an open mind. It’s anticipating--a holding pattern of waiting with
excitement and delight. There’s a smile and a pause of holding my breath and a
watchfulness. There’s a readiness. Curiosity is openness, expansion, permission,
and exploration. There’s a lightness within, and I can breathe a little deeper.
Curiosity is concerned with answers, but it’s not attached. Curiosity is open to
things being what they are. Curiosity evokes aliveness. Increase your own
curiosity by loving yourself no matter what. Remember you are OK no matter
what. Have one or two people who can remind you of that and reinforce that. Pay
attention. Hold space for emergence. Curiosity is like being under water and
looking up at the sky. It’s almost like a holding pattern where it’s not time for
action. It knows things I do not know about timing and coordination that I do not.
I feel gratitude toward curiosity. I don’t ignore it. I don’t get frustrated by it. I’ve
become more aware of curiosity over the last eight years or so.
M: What’s so fun about it is I don’t know the endgame, but I’m enjoying the
process because curiosity is understanding that so much more is out there and so
much more to learn. Sometimes the devil in business is that things can become
black and white, and in reality, they’re not; but if you’re not curious, you’re never
going to know they aren’t. Curiosity arrives when you’re open to it, when you’re
present. The more present you are, the more curiosity there is. Being aware of
your surroundings and enjoying the moment. Open curiosity is more esoteric.
There isn’t a truly known answer. If you accept something as truth, you haven’t
considered all alternatives. If you can lean into “being wrong” and learn, there
really isn’t a right or wrong--you just didn’t know yet. It’s the “yet” concept.
That’s how I see learning.
A: Curiosity is the imagination. Stagnation means being against curiosity. When I
think of wonder, I think of utter infatuation and just being so appreciative and in
awe. Wonder is more focused on being in the moment and appreciating what’s
there. I felt frozen after graduating because there were so many directions pulling
me that I just didn’t go in any of them. It was a feeling of, “If I do this one thing,
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how many others am I sacrificing? How do I know I’d like this more than the
others?” I’ve had to make peace with the idea that there is no right versus wrong
path.
S: I think curiosity is rooted in the moment. That’s where it lives. It doesn't live in
the future. Heavy energy is basically stagnant, heavy energy that causes sickness.
There is also the beautiful living energy, and when you're in tune with that,
whether it's through prayers or diets or fasting, you connect with that life-force
energy. When I started getting into anthropology, there was all this talk being
objective versus subjective, and it was bullshit to me because at the end of the
day, it's all subjective and trying to classify other people into these systems just
felt weird.
B: In order to be curious, you can’t know; in order to admit that you don’t know,
you have to be vulnerable. Way too many people want to prove how smart they
are, but those who want to be vulnerable are able to be more and learn more
because they admit, “I don’t know.” Curiosity is in all living things. From humans
to animals to insects. They’re all seeing and testing what the result will be. Trees
grow certain way because of the sunlight: “Can I survive here, or can I survive
there?” Can that get into the survival of the fittest? Yes. Maybe trees aren’t
necessarily curious, but they could be. If I’m open, if I’m willing to grow, if I’m
willing to try, I’ll be exhibiting curiosity. If I’m closed off and don’t want
anything new, there’s probably some sort of curiosity in there, but not to its full
potential. I am able to sit back and reflect. People who aren’t curious don’t form
their own ideas or opinions for themselves. The far left or right political who are
completely unwilling to look at a different perspective are missing out.
J: By saying, “All truths aren't equal,” I don't mean that they're not of some equal
value or one is better, and one is less than, but they do signify the validity of
different categories. They're both true, but they're at different levels--they're
signifying different things. I wonder about the limits of my conception of reality.
The limits of my heart and my ability to really interact. The limits I feel; the
borders of when I really fall in love or when I see my son, and I just lose my
heart, it's like crashing into a border of full consummation. I shouldn't judge
because there's a lot more complexity there that I'm ignoring when I just say,
“This is the only definitive thing.” I think as you get cultured, more complex, you
understand there are higher ordered pleasures and lower ordered pleasures. I think
complex people have had to understand; the Dalai Lama knows the desire to kill;
MLK has said you have to embrace the violence in you before you can ever be
nonviolent. I do think it’s worth exploring curiosity as a way of letting go. Maybe
that's really the only place to actually be curious would be if it has no object of
affection.
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The Hunter
The Hunter expands consciousness and sense of meaning by tracking down and
transforming information. The Hunter's experience of curiosity consists of synthesizing
creative uses of known to capture unknown. To the Hunter, curiosity has the texture of
rote, patience, alignment, and cause and effect. At their best, the Hunter leverages known
laws of nature to predict an outcome. For example:
P: I was safe inside, but outside in the unknown there was an energetic alertness.
As I work through curiosity, my capacities grow which makes it safer for me to
get curious about even darker things. The western mind is trajectory-oriented; it is
so forward. Sometimes curiosity as a defense mechanism; I can hide behind my
curiosity. If we’re talking, for example, and I ask you five million things, I offer
nothing about me except my inquisitiveness; I can hide behind that. Curiosity’s
purpose may be survival. Curiosity is a patience and attending. As I’ve become an
adult, I’ve gotten a little more sterile about my curiosity. When my kids were
young, it was this huge permission to be curious, to see their curiosity, and how
my curiosity lived through them; but then the overhead umbrella of “You’re the
adult. You have to make sure things are safe and doable and make sure things
don’t get too far outside of the box. Make sure your kids learn how to fit in.”
People think medical people have answers. Medical people have answers that they
were trained to have answers to.
R: Curiosity is not knowing the answer and wanting to find out. The fear of
causing harm or experiencing loss influences how I experience curiosity, but I
feel like more and more as I grow or mature--being more responsive and less
reactive and thinking through the available paths to move forward--curiosity is
more calculated and there’s more confidence to be able to weigh out the risk
versus benefit. Curiosity is exciting in a dangerous way. Forbidden fruit.
Tantalizing. I’m getting smarter about where I can take risks and with whom and
when in any given situation and just having more experience allows me to make
those educated guesses better than I used to be able to. There are times when I
madden curiosity, but at the end of the day, curiosity will win and get what it
wants. It knows I’ll eventually come around and do what it wants. It’s patient. It’s
almost like a holding pattern where it’s not time for action. It knows things I do
not know about timing and coordination that I do not.
M: Transactional relationships have answers. Business relationships are that way:
you’re curious to a point but once you conclude what you’re looking for, it’s a
lower level. It’s also a way to find solutions if I’m asking questions. One example
of late is: I was always curious as to how much someone should sign for out of
high school to go play professional baseball, and it wasn’t until I had to write an
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economics paper--literally five years after my son’s friends were getting recruited
and signed--that I was able to actually answer that question. My curiosity became
closed because it wasn’t relevant to me, and then it re-opened once I got an
opportunity. The outcome closes off curiosity. Which also makes you wonder, if
relational love--marriage--is the reason why love trumps curiosity . . . because
love is the answer to curiosity. The only emotion to really trump curiosity is love.
A: I can follow that down into a rabbit hole because I think curiosity . . . I
associate the unknown with it--when I’m curious, I’m usually thinking about
something I don’t know already. I’m not curious about my daily routine because I
know it, I live it, it’s mine. There’s hesitation when thinking about something you
don’t know. It’s easy to remind myself how much I don’t know and how much I’ll
never know. “What if I don’t find someone who cares about me that much? Am I
getting in my own way? What more am I looking for? Am I just going to explore
this for a while and circle back?” It’s a laundry list of unknowns, what ifs, and
fears. A lot of what you do in the present is in pursuit of what you see in your
trajectory. There’s a certain level of life that is just a grind. You have to grind to
get to somewhere. It would be difficult for some people to work in certain jobs or
perform certain tasks if they didn’t think about how it would impact the trajectory.
If someone is depressed, how can they get out of it if they don’t think about the
trajectory? Being in a relationship with curiosity it’s more or less the same
process as self-actualization. Constantly seeking new answers, new knowledge.
Curiosity drives me toward fulfillment.
S: There’s this pause for questioning when I think of curiosity, and it's seeking an
answer. Who knows why? But there's just this sort of innate seeking of an answer
to a question like, “What's there?” Or “What is this?” Or “Who are you?” I was
providing value to people's lives through a really well-made piece of art that's
functional. There was a functionality behind it. “What's the goal here?” I don't
like how we've been wired to presuppose that something is good or bad. There’s a
pressure: if you do this, then this, there's a consequence. I started with sticking my
hand down a whole as a kid. Children don't really like get the consequence, the
point. It's like we're afraid of understanding, of being exposed to something that's
different than what we understand because it's outside of our realm. There's this
fear that creates ignorance and that ignorance creates all sorts of weird shit-racism and anger and all based out of fear. We feel there are too many
consequences to break boundaries in our own life. It's not okay because it's crazy
or weird or could be illegal.
B: The curiosity of, “What’s it like to be a part of that? What’s it like to play with
them? How do I get to do that?” I learned I couldn’t complain about getting
roughed up, and I had to try what they did. If you don’t write it down, you’re
worried about how it’s going to fit . . . as opposed to focusing in the individual
pieces. Curiosity paired with fear is desperation. Unproductive. Searching without
a goal in mind. A lack of confidence. But there are times when fear is invoked,
and I get curious to find a solution using anything and everything. A lack of trust
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makes people closed off. They don’t trust information. They don’t trust I’ll be
accepting. I obsessed to get an answer. By searching for that answer, I’m being
curious in a sense of, “How to get the answer?” Happiness is what I’m striving
for, but in order to know what makes me happy, I have to be curious to get there.
Curiosity wants answers. My carefulness affects my curiosity. I think curiosity
could be the root of everything you do. Where are these ideas coming from? It’s
got to be from somewhere. How do you maintain curiosity throughout all aspects
of my life? When something becomes mundane, how do I make sure I’m staying
curious?
J: I wanted to truncate my emotions down to eight acceptable ones. So, anything
that wasn't acceptable, I tried to strangle it or I'd maybe repress it. I'd basically say
to myself, “You can't feel that way. You can only feel this way.” I just always had
to seek a conscious understanding of my feelings and that led to me to want to
control the feelings. Normally, wisdom is what is what works in society. You
know, be nice to your parents. Don't lie, you know, whatever. All the don’ts and
do’s are conventional wisdom. Go to Harvard, all those things, conventional
wisdom. We can predict gain and loss. Even though one truth was in conformity
and validity with a prevailing society, Christianity makes the claim that the other
is more in synchronicity with the universal law. What defines typically when we
think of mature people are who those who can delay it in what we say by patient
people or people with solitude is that waiting, embraced what they had always
wanted, what they were seeking before. That's why we should really pay attention
to what you're curious about or what you long to be true because that's going to
incline us to where the salvation is. Nature does tell us, if we look at all of nature,
there's a reason there's an MLK, there's a reason he was a preacher like that. His
belief in God, the transcendent, the good of humanity.
The Artist
The Artist expands consciousness and sense of meaning by manipulating the
spectrum of (un)known and “(un)known” information. The Artist’s experience of
curiosity consists of synthesizing creative ways to transcend (un)known and transpose
“(un)known.” To the Artist, curiosity has the texture of self-doubt, oppression, freedom,
and creativity. At their best, the Artist illuminates the limitations of known, the depths of
the ordinary, and the wonders of “(un)known.” For example:
P: It’s a higher vibration. Curiosity has an energetic field and different colors. It’s
an attunement like an instrument. How do I come back, come back, come back?
That’s the attunement. It’s a different quality and texture than being curious to get
something, to get somewhere, the objective. That’s a check list, and a check list is
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the trajectory. Curiosity is a symphony. Curiosity is like a musical piece, and
sometimes we hear a dissonant note and we’re waiting for that resting note and
we can feel the tension, but we just haven’t come home to it yet. Curiosity can be
someone’s home note. There is a resonance there that feels like home. Whether
you’re at acting on it or not. You can be curious about the dissonance or you
could be curious about the harmony or you could be curious about the quality of
the chord or you could be curious about a single note that seems too simple. So,
on one hand, you’re killing the cat as an attachment in a form like the cat with the
ears and the whiskers that you have to feed. It’s the cat in the mind’s eye versus in
the essence of its existence.
R: Curiosity as a young adult was an escape from fear. She gave me permission to
explore the non-linear, and she presented the option that life is more fun when
you don’t need to control. It was frustrating because she promoted critical
thinking and that there’s not one way to do things. At the time, that was too
upsetting and unsettling because my grades were on the line. In that situation, it
seems grades were counter to curiosity; curiosity creates transformation.
M: My curiosity now is along the lines of desire to learn, being curious as to what
I don’t know, and challenging myself to overcome the fear of putting myself in
the position most people would label as “crazy.” My curiosity is tied to growing
and learning and not to right and wrong. There are many ways to do things. I’m
interested in learning and often times you have to have opposing views to learn. I
want to be an example that if you want something different, go get it. Get curious
enough to try and change the scenario you’re in. It doesn’t matter what other
people think when I go down the path of exploring for myself.
A: I realized I could make my own reality--not necessarily to change this one--but
those types of experiences of wonder and awe of something so foreign opened my
brain to a whole different avenue of thinking. There’s a difference between reality
and imagination, but the excitement and exploration once you engage with that
curiosity of, “What is out there?” and just dream. I also had to learn not to force
curiosity because for a while I didn’t know if I wanted a career. So, I worked in
food service for a while and I thought, “When I feel the inspiration, I’ll follow it.”
I’m an abstract thinker, and that’s just part of the deal. There’s always a wheel
turning up there. To ask those big questions and know the answer will not likely
be concrete. I’m engaging with it all the time even if I don’t acknowledge it as
curiosity. You could argue daydreaming is curiosity. Asking where curiosity
exists is like asking where the soul exists. It’s one of those things a lot of people
assume exists or some form of that exists, but they don’t necessarily need . . . it is
a leap of faith in that sense. Part of it is there is a lot of science and religion trying
to explain what we don’t know--whether it be afterlife, deep space, what have
you. We know plants exist and that they produce oxygen. That knowledge
required being curiosity to look into these things. “How do they work? Why do
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they work?” When I think about curiosity, I think of the abstract, the unknown,
because that’s how my brain works, and I’m willing to take what I see and hear at
face value, but I’m more interested in what’s out there beyond us.
S: I really started to question a little bit more because it feels like there's a
blockage between me living my highest and best life and presumed beliefs that
I've, for some reason or another, attached myself to. I think people look back on
childlike curiosity and wish there were no consequences. I think that's in a way a
free life. How can you free your mind from that? It just becomes a choice or
whether or not you really want to do something or not, but you could just free
your mind from that. As I get older, I feel more curious toward those underlying
beliefs. It’s putting a bird in a cage. You could, but the nature of the bird gets
stripped. I think that's something to help us explore human nature. Like, if a bird
is in a cage, I mean no, that's not their nature, but they can conform to the cage.
What is it that as humans is actually our nature? There's all these invisible cages
around us that we have no idea we're in a little fish bowl and at the same time, and
this is the piece that’s funny for me, it’s like we idolize people that will step
through maybe just one of those boundaries like a comedian or an actor. It's like,
without the question, the answer hasn't even been birthed yet. So, in asking the
question, somewhere in the possibility of the universe, the question arises whether
it's here in the future or whatever it is. Like, if you didn't ask the question, the
answer wouldn't arise. But by asking it, it creates the answer.
B: Curiosity and transcendence. Curiosity makes one thing lead to another.
There’s a link between them, and it’s fostered by a question; fostered by curiosity
that gets us to the next level, advancement, thinking out of the box. If I’m only
curious in the box or accept everything in front of me, the ability for growth and
ability to think of something new is inhibited. An answer might be a question. A
pivot point. Intermediary school is ideally helping you to challenge thought,
intellectually, and to think outside of the box and to think critically, but during
those times in my life, it was, “Learn to read, learn the math, this is history, and
this is how it is. This is what it is.” Suppressing all the way down.
J: That is spirit, mind, body, heart, hitting all together at once--go beyond the
animal, the bestial, and a conception of what it means to be human is so vital.
That's why when I was skydiving, I looked up and I thought, “I've had better
prayers than this” because the skydiving was just a physical tuning fork. It wasn't
all of me. It would be interesting if heaven is just the next stage of evolution . . .
the mind can think of that stuff. Christianity says the truth is in the one who's
crying out in pain, society might say the truth is in a rational understanding of
what happened, what was led into it, that sort of thing. So, you have a jury of your
peers, whatever. There can be many different claims of that. But what
hermeneutic do you use to say, “This one is the priority”? That's human life and
what we're challenged to do. That’s why it really pays to pay attention to what
you're curious about or what you long to be true because that's going to incline us
to where the salvation is, and that's why, to me, a belief in that transcendent is so
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vital because it moves beyond the profane or the mundane. Whether that's love of
neighbor or love of God, there has to be a transcendence. Because it shows our
own stark living with the belief and opposite of that, we violate it, we get angry,
we kill; hence you find that the person who can be both afraid of death and
welcoming to it. I feel like that's, it's easier to, when I've read people who are on
that side, forgive the person who kills them. What if curiosity is the antenna?
What if we each have a unique antenna, and the world is just beautiful? The world
is just beautiful. The world is beautiful. Like what if that's the hopeful civic
statement? The world is fundamentally beautiful, and your antenna, your
curiosity, taps into a certain frequency of that beauty.
The Processor
The Processor expands consciousness and sense of meaning by connecting
(un)known and “(un)known” information. The Processor’s experience of curiosity
consists of synthesizing creative ways to connect information. To the Processor, curiosity
can have the texture of overwhelm, addiction, symphonies, focus, and awe. At their best,
the Processor connects the “unconnectable.” For example:
P: If I get curious around someone’s feelings, their experiences, where their
values are and learn what’s important to them, then there’s this connector that can
make bridges. It’s an evaluation. How can we stay open, open, open, but also stay
in form? There should be boundaries for curiosity. You can be curious about these
boundaries your entire life--about how those boundaries change and bend and
move. Even with myself, there may be too much heat and intensity, and I’ll need
to back off and do more self-care, do something less raw and come back when
I’m ready. It’s a balance that differs from person to person. How do we open the
box but still have it be safe? How do we have people own their own shit so they
don’t put it on someone else and have them be threatened by it? Academia is so
sterile . . . bringing the mind and heart together . . . the next step of evolution is
collaboration. There are huge advantages of separating, but how do we bring it
back? What’s the point? Curiosity is working all the time. Can I surrender to not
knowing? I get so curious to know what I don’t know; I’m sort of like an addict.
Curiosity can be like a choking or holding back but also moving forward. Is this
all going to hell in a handbasket or is it time to move stuck shit? Sometimes I’ll
lean in, and sometimes I can’t. I see my relationship with curiosity expanding or
constricting in different stages in my life depending on permission, and that
permission was a self-inflicted structure I put on myself. Curiosity can be
overwhelming. It breaks paradigms. Who am I without these things holding me?
The engagement without entanglement. How can we engage without entangling?
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R: A way to explore curiosity about another is not to be cautious necessarily, but
with care and forward movement. Slow and steady, evaluate as you go. Check in
maybe a little more frequently; assess and re-assess; gather data and eventually
you’ll get the feedback you need to proceed, change direction, change speed,
etcetera. Curiosity always has an appropriate application to the environment, and
that can include people. It can explore the appropriateness in an environment of
people by calling on wonder. If curiosity can transform fear and sadness, it stands
to reason it can transform hurt. It just feels to me like its opening up all kinds of
doors to things that I didn’t know existed yet very well could’ve been right with
me all along.
M: This is interesting in itself, too. I’m also known or mocked for asking unique
and different questions. If we’re at a dinner party, I’ll ask a question to create
conversation because I’m curious as to people’s different perceptions. Then I love
to challenge the thought process to learn. I find that fun. When we first had our
son, I was curious as to, “What did I just get myself into? What does this mean?
How does this change my relationship with my spouse? How can I love
something so immediately?” If someone is uncomfortable with my curiosity,
that’s good. I want them to be uncomfortable--if it can be mutual, that’s good.
Those who suggest there’s an answer, their curiosity goes, “Eh, I don’t know if
that’s the right answer.”
A: I wouldn’t say curiosity necessarily incites or invites fear, but I think I can let
it do that if that’s how I’m choosing to think about it. I think it is a choice. It’s a
choice to view curiosity as more a positive or a negative. If I’m more optimistic,
and I’m curious about something, I’m probably prone to think about the great
elements versus all the ways it could go wrong. To feel it and to internalize it, it
has to be kind of a “come to Jesus moment” sort of speak. That applies to if
you’re changing any type of fundamental worldview or belief. You can’t convert
somebody; they have to feel it. That has to be self-generated for the most People
may not know what their passion or drive is, but people are still looking for it. We
might not know what “true love” is, but people are seeking that. Curiosity cannot
be quantified because it’s too subjective. I don’t think you can make definable
measures that apply because that’s the point in a controlled quantitative study:
you’re trying to x-out a lot of variables. There are too many variables to factor
out. The one you’re measuring, that person may not even consider it curiosity. It’s
too murky. It’s similar to writing a study and making a conclusion that 67% of
men love their spouse “this amount.
S: There was definitely a connectivity between everything I loved. I mean, that's
the gel between it all. When I left school, I built a woodfired Kiln from scratch.
The idea was, “How can I create profitable business models while keeping in
mind a level of sustainable impact to my environment while also having some sort
of social benefit?” It was a triple bottom line. There's completely different
interpretations of good and bad. I think the energy of curiosity pairs with a lot of
different things. It's more like why or why not? Why this and why not that?
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Curiosity is like critical thinking--it evolves into becoming a critical thinker. But
again, it's just a starting point: you can have critical thinking thoughts, but are you
going to take action on it? So it was just like the diving board. It's like the
springboard, again, it still the spark. There's just some more advanced, aware
form of that spark. I still don't quite get it. Let's say you're in a situation that's
uncomfortable as a challenge and in the moment we're just like, “God, how the
fuck do I figure this out?” I practiced it with my business partner and now, rather
than getting stuck in the fact that there's probably not a solution, there has to be an
answer. Just how can I find it?
B: When I think of curiosity, it’s a brainstorm of things. When we’re young,
we’re trying out all sorts of different things and seeing what reaction we get from
parents, the world, that sort of thing. It goes in with imagination. Investigation is
not synonymous with curiosity. Investigation is more looking at something from
every angle and coming up with a conclusion. Curiosity and transcendence.
Curiosity makes one thing lead to another. Even in my studies or how to start
something, whiteboarding is something I love to do. It’s just the ability to start
with a blank sheet and come up with an idea and go every which way. The
boundary between direction and questioning. How can we take direction and still
foster curiosity? Being receptive to what others are thinking fosters curiosity. If
we’re not receptive, people panic and stop being curious. Questions produce more
curiosity than answers. Answers keep me going. I ask a question after I get some
sort of answer, and if I can’t answer that, then I ask the next question, then the
next one--that’s the steppingstone to how to keep going. Some people get
overwhelmed by the questions and feeling like they’re wrong.
J: Is embracing death the greatest curiosity that you are asked in life to become
more and more curious? So more and more vulnerable? I would say I do not know
the difference between heart and body. I mean, I know because my brain is
separate, I know the intellectual difference between the two. I know there’s
indigestion, and I know there's a feeling of disquiet in my belly that I don't feel
necessarily in my heart, but that's the same sense to me. I've always been curious
about the philosophical; I'm curious about the abstract, and I always felt a
consummation there. When I think of being, what unlocks the curiosity in my
heart is poetry. What unlocks the curiosity of mind was not philosophy, but
beautiful stories. Curiosity, for me, is more of a mind thing, but that's where my
center is. Maybe it's a freedom tied to my end versus a freedom tied to another
end. There is a critique there. There's a critique of both because the idealists
would critique the realist and say, “Prove that there's a chair there.” You can't do
it. You could walk forward and stumble upon it, but that's not proof it's there--it’s
proof your mind has a limitation that causes your body to react to it. Your
perception is guided by what your ideas say is real. You can't can't get outside of
this box and prove that there is a being thinking and a being out there that I've
stumbled upon.
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The Gamer
The Gamer expands consciousness and sense of meaning by leveraging the
boundaries of known against unknown, “known,” and “unknown.” The Gamer’s
experience of curiosity consists of synthesizing creative interpretations of predictability
and vulnerability. To the Gamer, curiosity can have the texture of risk and reward, rules,
power, and perfectionism. At its best, the Gamer adapts. For example:
P: Curiosity can get us outside of our bodies, and we get attached to the futuristic
and not the present moment. Curiosity will put you on the hot seat, and you have
to decide if you want to go there or not. Our culture has a pattern: to pick black or
white. People are worried about what can happen if you mess with curiosity and
the spirit/mind, and I think when you’re an adult, you have more abilities to play
the game riskier and get more gains, but at what cost when they’re younger?
Curiosity is maybe the pivot point to move beyond our stuckness. Being a cookie
cutter person is like an indoctrination into society. How do we indoctrinate
students to curiosity? What makes this or that acceptable, and for what reasons,
and why and how, and what made it change? My mom has been on a trajectory
her whole life to be curious, to grow, to have new experiences, and to always be
better than--which is extremely American culture, the striving.
R: I needed curiosity to be successful otherwise I would have drowned. We are
all a part of systems that requires us to do these things, so we’re going to do these
things. Curiosity means a single candle of a flame in the dark--it illuminates and
castes a light and direction. I understand a lot about the body and how it works . . .
like if you’re driving a car down the road and you’re an auto mechanic and
something goes wrong with the car, you’re going to be a lot less worried than
somebody who is not an auto mechanic and doesn’t know how to fix a car if
you’re trying to get from point A to point B. So, just my baseline level of threat of
potential possible opportunities for things to go wrong is a lot lower because I feel
like I know how to fix bodies or interact with bodies if something goes wrong . . .
or at least I have a sense of what’s wrong and where to go to get the help I need . .
. as opposed to somebody who doesn’t have that same level of knowledge about
the body. In that case, the analogy of a mechanic and a car is helpful. So, when
the body is doing things that most people don’t pay attention to, I’m curious about
it, and if it’s painful or uncomfortable, I don’t tend to have high levels of fear for
very long and I think in some regard that’s different. I also don’t ignore
communication with the body . . . which is a strategy that a lot of people do.
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M: Curiosity about personality types and learning how to adjust to personality
types is critical in business. In my MBA work, we’ve taken many personality tests
so we can identify how to work as teams. The curiosity associated with that is if
you’re aware of your personality type, you can ask, “How can I better respond to
be more effective in society and in my work?” The more curious I am about those
I work with and the more I know about the people I work with, the more effective
I am in business. It develops trust. It lets the other individual know I care about
them versus myself. It can allow me to understand how to approach something so
I have success. It’s also a way to find solutions if I’m asking questions. That’s
why when class is over, everyone is out the door. It’s not a continual process of
emphasizing curiosity. It’s a closed curiosity like a business relationship. The way
our system is set up today, when class is over, we’re done being curious because I
have to go to my next subject. I have to go to my next year. A closed curiosity
means there’s a game to be beaten. In business, I tend to lean into the power in the
room. Whoever is the end decision maker is somebody . . . the person who makes
decisions, I speak in their language so my outcome is best received. People like
people who like them. I have to make sure I’m not pushing somebody too far . . .
and if the dynamics of the group . . . if I have somebody who is reporting into
somebody, I better not do anything to make that person look less than what they
are. There are more rules or regulations to curiosity in business. A smart student
knows what questions to ask and what questions not to ask. A smart student also
knows, “When I write a paper, I better take a certain position because I already
read my teacher.” For example, one of my teachers was the most liberal people
I’ve ever met, but I knew if I did anything but praise his education and the liberal
thought process, I’d be in trouble. He was not willing and open to accept another
thought process. So, in order to get a good grade, I played the game. At the end of
the day, why ruin his day? It’s a great skill for students to learn. Curiosity wants
to figure it out. I’m in sales. I give people what they want to hear and not
necessarily what I believe or what I want to tell them because if I win people to
my side, I’m going to be far better off than to just prove my point.
A: Some people just need an impartial third party to say, “It doesn’t have to be
this way.” That’s where we get to things like mid-life crises where people realize
they’ve kind of been in-tuned to their own reality, and they haven’t thought of a
new direction. School gave me the opportunity to enter the mental playground
because school is almost all creative problem solving. The game of . . . whether it
be time management and getting this done and meeting this person . . . there was
always a task ahead and something to work on. The game and critical thinking
involved in how to do it and how to do it well and put my mark on it was a fun,
engaging, and a creative process. It’s a calculated risk if you’re thinking about
leaving your job as an executive to be a children’s magician, for example.
Calculating finances, what it would do to my social life and all these different
things. You don’t have to factor those things in, but most people do because this
is what we got. It’s one thing to think of existing outside of everything that we’re
supposed to value, but it’s another thing entirely to commit to that. Curiosity in
school is a different game than at work. Work is indefinite in a way school isn’t.
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School has a predetermined start and end, and the curiosity comes in by, “How do
I get there, and how do I do it my way and feel good about what I did?” Outside
of school, curiosity is a bit more free form. Factors in considering making
curiosity public are: background and what someone’s worldview is and how they
got to it. If I sat down with someone who grew up in the deep south and was a
strict evangelical Christian, and I said, “I am curious about polygamy and open
relationships” they may be really offended by that. Whereas if I said it to someone
in a more fluid household where “love is love” and not a strict, “This is how we
see the world and we’re following that,” idea, then that’s a much different
conversation. I think it’s background and worldview and how background has
shaped worldview. The rules of the school game: A code of conduct. Those are
the lines you can’t cross. Beyond that, it’s up to you how to get there. As long as
you don’t break those rules, how you learn, how you work, how you think is
yours to discern and yours to follow.
S: I felt like education made me sick. This sort of obsession with being the best. I
was always a straight “A” student, top of my class, but for what? We desire so
much and have so much access to things and experiences and substances that in
the pursuit of feeling alive, you're actually poisoning your body and your mind.
They’re socialized beliefs. I think that there's all these presumed beliefs based on
the socialization of influences--religion and culture and these sort of rules of
conduct that we just kind of believe to be innately true, but I think that most
people don't actually question those things. A lot of people don't leave that
mentality because we're not really encouraged in our culture to become wiser and
understand certain things, and most people don't even talk about it.
B: We’re not supposed to be curious; we’re not supposed to imagine. You get
further and further down into a hole of, “This is my career. This is the task I’m
supposed to do.” Once you perform that task, then you’re given some sort of
compensation. When we’re young, we have an imagination. Kids have imaginary
friends, and they’re allowed to dream as big as they want. Then all of a sudden,
our upbringing, external forces, and logic enter the picture. Only one person can
be president. And when someone gets cut from a high school team, they no longer
dream about playing professionally. As we form ourselves into where we’re
going, society has an ability to tell us where we belong. The most successful
people are the ones who stay curious--depending on how you define success. At
work, if there’s a mundane task like manual input, I’m curious as to how fast I can
get it done without errors. I’m curious how this really impacts the end goal. The
relationship with curiosity is if I restrict it, then I’m not as successful or
interested, and I don’t give out my best work. Curiosity is a catalyst for
accomplishment. The feeling of accomplishment, “I feel accomplished” does not
mean, “I’m done with curiosity.” Curiosity is definitely a part of accomplishment.
Curiosity leads to interest which leads to accomplishment which leads to
curiosity. There are times I’m curious about things that others aren’t curious
about, so I’ll just go and find someone who is.
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J: Is the point of curiosity not to have an answer? We need to reclaim that in our
classrooms. Is that what mindfulness practice actually is? Is that why there's a
return to doing more? Perhaps hands-on assignments physically inspire wonder.
The sadness of suicide is being locked in. Like when I think what humanizes, it's
what frees us--not what binds us. For me, suicide is sort of like being spiritually
bound. No way out. And to which side do you cling? To which side do you risk?
There's a difference between those two. When I think I'm an addict, it's a fix . . .
like a gamer. A gamer is going to go through the thing and try to conquer it. I
think there are a lot of people who seek to do things to assert power, and
knowledge is power.
The Coddiwompler
The Coddiwompler expands consciousness and sense of meaning by wandering
into (un)known and “(un)known.” The Coddiwompler’s experience of curiosity consists
of synthesizing creative meanings of purpose and day-to-day experiences. To the
Coddiwompler, curiosity has the texture of pathways wanting wear and pathways worn.
At their best, the Coddiwompler expands the present moment. For example:
P: Everything falls away and I show up, and it’s a pilgrimage. A deep delve. A
sacred growing of a field of safety, of risk. Curiosity to get something is different
than the curiosity of the is-ness. I feel like a broken soul if all I’m doing is living
the trajectory. I want to journey. She teaches me, I teach her, and we let it be a
moment of expansion and growth instead of a fixed outcome. You can only bring
someone as far as you’re willing to go. If you’re shut down, others will
experience feeling shut down. If you’re willing to get curious yourself, on many
levels, and checking yourself, like where you’re ok to find other layers and where
you’re not, what’s appropriate and what’s not within a setting, every once in a
while, you can check your growing edge and grow a little. Curiosity helps us with
our stuckness. Curiosity is maybe the pivot point to move beyond our stuckness.
Don’t chase what you want, attract what you want. Just be along for the ride.
Let’s see what the ride’s going to be. It may be hell. It may be great. It changes
the energy from the clingy and attachment. To be around that field, that energy of
get messy...or trying something cool . . . or being a part of this stew being created.
Just be a part of that energy.
R: Curiosity is sneaking around and doing naughty things. We once got drunk at
school. We had four hours to kill, we didn’t have any classes, and we got drunk,
scotch-taped our faces, and hid under the cafeteria tables. It’s kind of a sad place.
Curiosity was something that got me out. Curiosity is the journey back to where
you started, except now you’re more mature and wiser. Curiosity is a young child
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that pulls your hand and says, “Let’s go!” My relationship with curiosity is the
same as other people’s relationship with curiosity because there’s an inspiration
that ignites action or direction or redirection.
M: We had no idea what the experience would be. We had no understanding of
what was going on. There was a fear attached to that . . . a fear as to whether or
not everything was going to turn out ok, but if you lean into the fear, everything
usually does come out ok. The advantage of a relationship without an ending is
that trust develops, there’s a higher degree of satisfaction, commitment is much
higher, passion is greater, and you continue to learn versus the relationships with
an ending to it you tend to stop learning. I don’t know where this class will take
me. It’s that fear of getting the answer and knowing it isn’t really what you’re
looking for. You’re looking for the process--the journey, not the outcome. I think
discussions about curiosity . . . I hope . . . they would explore more and go to
different frontiers because everybody has their box in which they operate, and if
you are truly curious, you can get to expand that horizon. When I’m traveling, I’m
learning and curious. Even though it might or might not be in the social norm, if I
don’t know it’s not the social norm, I’ll ask. I’ll learn, and then I have to be told,
“You’re not supposed to do it that way.” Then I apologize. There’s never been a
significant consequence except my family gets embarrassed.
A: If I’m curious where a relationship might go, there are a lot of good directions
and a lot of bad directions. There are so many paths. The only way to address
“What ifs . . .” is to go through with it or to make peace with it. You reach a
certain threshold where you realize that making peace is or isn’t the direction you
want to go with it. You can manipulate someone to be curious, but curiosity
blackmail isn’t curiosity. The spirit of curiosity doesn’t live in blackmail
curiosity. Curiosity has to be something someone is willing to work with.
Curiosity is engaging with chaos as an adult. Children exist in chaos because they
don’t have the framework to control anything. A lot of what we learn growing up
is how to exist in the chaos of this world and function and find stability. I don’t
know if we can develop curiosity. We have to find it. We should no longer
compromise passion in the work we do. Having someone clock in and clock out is
more a detriment than benefit. The foundations of curiosity is passion. I have to
feel a drive and connection. It’s a process. There will always be new answers to
seek, new questions to solve, new debates to engage with. It’s almost like a “Pick
your own adventure.” I’m ok with not going down one tunnel but heavily invested
to go down another to find out what’s at the end of it. It’s a process of
discernment of, “What drives me? What interests me? What do I want to pursue?”
There are enough rules to keep it from being chaos, but not enough to keep it
from being an independent journey. Curiosity guides a lot of my life. I am
constantly seeking new experiences, new knowledge, and not limiting myself.
Life without curiosity would be limited for me. I’m not someone who can be
content, satisfied, or fulfilled with just doing one thing forever. I just bounce
around a lot. I’m willing to let curiosity guide me and take over. I have to let
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curiosity take me places so I don’t get stagnant or stuck in one thing. That’s a
harder thing to do once you have a spouse and family because there are a lot more
variables to factor into it.
S: I would just stick my hand down holes, which were probably snake holes, and
lot of times I'd like to just pull out frogs. I never got bit by a snake or anything.
What about a kid is curious to stick their hand in the hole to find a frog? We don't
really stop to think about asking a question at a child's age, but there's something
. . . there's a seeking kind of wanting to know more. I mean, part of it is just play
and fun. There's a playful nature to curiosity. Part of it is just joy. I loved climbing
trees as a kid, too. That's where I always felt safest. Exploration of being loved
and exploring sexuality is just fun. I think it goes back to joy, pleasure,
excitement. There's like a chemical response it generates. It was kind of a unique
exploration for me, and I can't do it anymore. I don't know why. It's like a period
of life when I was able to put myself in a mental state and be like this orb energy
and just move around. I left school because there was a lack of joy in it for me.
When I went back to school, I got my degree doing things I was really interested
in. The idea of putting yourself in whatever situation and forcing yourself to be
uncomfortable . . . as a result, you explore not only how to survive, but you learn
at a rate that you're not used to. There's a level of like experience that happens in
this relatively short period of time, but it just expands across all aspects of
existence. When you get put back in this world, it's kind of disorienting, but you
can never see this place the same again.
B: One of the things that drives me nuts is, “It’s Monday today.” Fucking
Monday! Are you kidding me? You get to go out and dominate Monday!
Complaining about Monday is almost a lack of finding what you like to do or
what you’re curious about. If you’re curious about something, you care about
something. “We can’t do something forever because we have to worry about the
future.” That’s how curiosity gets pushed out. The person who does what they
love has a better life. I was challenged to question my beliefs and thoughts. That
fosters more growth than shoving something down your throat. Being open to
search for yourself, the individual portion of it, and then being challenged
spiritually, and then, “What do you get out of it?” I can develop my own sense of
curiosity by going toward passion or happiness--getting down to the root of what I
care about. What gets me going? What wakes me up? What am I striving toward?
Anytime someone is willing to explore it, open to it, that is vulnerable to it . . .
there is never a time on curiosity. It is an infinite time period. You can always
experience it or explore. Curiosity causes a spark to experience different things.
Curiosity drives everything that I do. I think the things I perform the best at are
the things curiosity leads me towards. The freeness and openness to just explore. I
just realize there’s stuff way bigger than myself. Realize how beautiful the day is
instead of thinking about the next car payment, the next rent check. If I’m not
moving anywhere, I’m not curious at all. Well, if you don’t go and try, how do
you know? The only way to try and know is to be curious.
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J: I had to learn for my walk for my mind to be patient and to let my body feel.
Therapy helped me breathe into my feelings and ride them out. Allow that feeling
to pass through every bit of my body: tip of my toes, to my fingers, to top of my
head. Do you agree with that curiosity is the longing in your heart? How would
you distinguish between curiosity and joy? That’s the road, that's where we have
to go. Is that the heart of behind some of the educational reform movement of
saying, “Not all things that are really important can be measured.” People say we
need to return to curiosity to experimentation to the joy of learning instead of
hammering down with the rigor of answers or what have you. When I desire the
most, I'm free; that is a statement of curiosity. Again, not an indictment, but is
suicide the opposite of that? I'm no longer curious--I just want release. Where the
curious say, “I don't want to release; I want this whole thing. Give it to me.” I
don't know. I don't know. That's human, right? To see there's always another level
of growth. You can, you don't have to, but you can engage in your own little
exploration.
In conclusion, when I first realized my co-researchers experienced curiosity in at
least three different ways--the Artist, the Hunter, and the Observer--I created a Venn
Diagram. I was stuck, though. What did the overlapping spaces indicate? If I combined
the Artist and the Hunter, what would I get? Soon, I diagrammed Figure 5:

Figure 5. Curiosity Venn Diagram
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The Processor has both a need to gather data and also turn them into something
valuable. The Coddiwompler has both a need to transcend and to gather data. The Gamer
has both a need to transcend and stay within the rules. I had a big question to answer: did
these new Curiosity Archetypes match the data? Though it took many, many hours to
confirm, the data fit.
Understanding the Curiosity Archetypes using this visual, however, did not go
well when I re-entered the Epoche process because the three new archetypes seemed
better than and/or more capable than the Artist, the Hunter, and the Observer. This
observation may have been an accurate description, but it seemed limiting. What if a
student’s curiosity was best described by the Artist? Was it empowering to label the
Artist as “less than” the Gamer, the Coddiwompler, or the Processor? I did not think so.
So, I changed the diagram to Figure 6:

Figure 6. Curiosity Line
Using this visual, I was able to understand the six Curiosity Archetypes more as
pivot points than the only six ways to experience curiosity. In this visual, each archetype
is equal; however, I realized a student may have a Curiosity Archetype resembling a
cross between the Processor and the Artist. I wondered, then, if there was a better way to
illustrate an infinite number of possibilities. I then created Figure 7:
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Figure 7. Curiosity Color Wheel.
Using this visual, I was able to understand that there were probably as many ways
to experience curiosity as there are colors, shades of colors, synthesized colors,
complementary colors, and contrasting colors on the color wheel--but that was not the
only significant way to understand this visual.
What if any given situation or any given task required different Curiosity
Archetypes? What if any given student had a dominant Curiosity Archetype? Would they
need to learn which archetypes are most effective in a given situation or task? Would
they need to learn how to move into a different archetype? How could teachers learn to
speak the language of a given Curiosity Archetype? Would it be beneficial to design
lesson plans according to the Curiosity Color Wheel? Would that inspire more curiosity
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in more students? Is there a path from one archetype to the next for maximum learning
efficiency?
I am confident to call Curiosity Archetypes significant because they also resemble
the stages in which I conducted this study. For example, designing each step in the
research process required me to step into the Gamer. I had to learn the rules and the
expectations, and from within those rules, I had to step into the Artist and create my own
set of rules to follow. Throughout each interview, I had to balance the Observer, who just
wanted to listen and gather data; the Coddiwompler, who just wanted to journey through
each interview with each co-researcher; the Gamer, who just wanted to adapt to the coresearcher’s tone, style, pace, and expectations; the Hunter, who just wanted to make sure
I was getting the data I needed; the Processor, who just wanted to connect everything said
to everything already said; and the Artist, who wanted to transcend what was being said
and transpose a new question or comment.
In fact, every step of the research process required every Curiosity Archetype.
When analyzing the data, for example, the Observer reminded me to recognize each point
of data as equal, the Hunter reminded me that some data were more relevant and
significant, the Processor reminded me to connect significant data points, the Artist
reminded me of the task to communicate the results, the Gamer reminded me to
communicate the results within the rules, and the Coddiwompler reminded me to take my
time, slow down, and enjoy the journey through the data.
Curiosity Archetypes, then, were not only constructed by the data, but the
Curiosity Archetypes also outline the entire process of being curious about curiosity. It
adds up. Seeing curiosity through Curiosity Archetypes also makes it easy to understand
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why so many people think school squelches curiosity--it likely squelches certain
archetypes of curiosity--and why so many people think school is all about curiosity--it
promotes certain archetypes of curiosity. If true, it would also make sense if people are
not aware that (a) curiosity can be experienced differently and (b) to inspire curiosity, we
may have to experience curiosity differently.
Finally, if curiosity is energy, if inspiring curiosity is dependent on embodying
curiosity, is it possible that embodying certain Curiosity Archetypes creates energy for
the other Curiosity Archetypes?
Conclusion
These results offer an in-depth perspective into curiosity’s structure, texture,
essence, and meaning by synthesizing, not undermining, anything and everything said by
each co-researcher.
This chapter began with a description of the research sample; how this study
synthesized the Epoche, Holistic Coding, Phenomenological Reduction, In Vivo Coding,
Imaginative Variation, Motif Coding, Poetic Transcriptions, Vignettes, and Stream of
Consciousness Writing; the problem and solution of turning contradictory ideas into
complementary ideas; the importance of embodying curiosity; giving curiosity advice,
asking curiosity questions, predicting what curiosity wants; curiosity’s structural
phenomena of expansion, consciousness, sense of meaning (hope, love, God, infinity,
purpose), all behavior as creativity, all objects as information, and energy; and the
textural Curiosity Archetypes consisting of the Observer, the Hunter, the Artist, the
Processor, the Gamer, and the Coddiwompler.
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Co-researchers seemed to discuss their relationships with curiosity vulnerably and
honestly. It now appears curiosity can be understood in a far more empowering way than
from the dictionary definition of curiosity presented in Chapter I: “The desire to learn or
know about anything” (Curiosity, 2019a). It is empowering because, according to this
study’s data, (a) curiosity has a at least six different experiences of desire, learning,
knowing, and objects of its affection, and (b) curiosity is not any one of those things. In
other words, the possibility or even the suggestion of Curiosity Archetypes allows anyone
an opportunity, a choice, an awareness, or a starting point to make curiosity whatever
they want or need it to be in a given situation and/or understand people experience
curiosity differently.
I will further discuss the significance of curiosity’s structure and texture in
Chapter V, but the results created by this study’s co-researchers will hopefully help
people re-connect to its ability to expand our consciousness and sense of meaning via
creativity and information.

CHAPTER V
DISCUSSION AND CONCLUSION
The purpose of Chapter V is to reflect on and present the significance of this
study’s research question, literature review, data analysis and results, and future studies.
Moving forward, I will discuss curiosity as an energy for expanding our consciousness
and sense of meaning via creativity and data. In other words, I will consider curiosity an
energy for learning.
Reflection
Rereading Chapters I and II is uncomfortable for me. I wish I could rewrite parts
or at least rewrite my tone. I wish I had known then what I know now. I wish I could go
back in time, speak to myself, and say, “We will find and have found a sense of
freedom.” However, because I cannot physically time travel, I intend to show others what
I have learned from this research and how it has helped me. Maybe sharing this research
will give one student or teacher at least one new way to think about curiosity, and maybe
a new perspective will improve their schooling experience. Maybe it will inspire students
who struggle with school to work their relationship with curiosity and learning. Maybe
there are students and teachers who need a boost in energy for learning. Maybe this
research will help in ways I cannot yet imagine.
As a catalyst to this chapter, I am asking myself, “How are you feeling about this
study?” Of course, there are many ways to think about this question. Here are six
respective responses from each Curiosity Archetype (CAT):
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Observer (O): There are more data to collect! You are not ready to conclude it.
Hunter (H): You are prepared. You did the work, and you followed the research
process. According to Transcendental Phenomenology, you are ready.
Artist (A): Your audience wants an intriguing dissertation.
Processor (P): There are more factors to account for! You are missing
something!
Gamer (G): You have enough to meet and exceed the requirements . . . I think.
Coddiwompler (C): You journeyed through this exactly as you said you would,
and it was fulfilling and meaningful and that is exactly why you endorse CATs-they describe your life-changing research journey perfectly. It is time to share it!
It would appear as if I am torn. Part of me thinks I am ready to conclude this
research; part of me does not. A part of me is struggling to present limited information,
and a part of me accepts I will never have complete information to share. I am curious
what would happen if I ask myself the same question again. Will I get a different answer?
Let me see: “Ryan, How are you feeling about this study?”
O: The data you collected are beautiful. I cannot believe their insight!
H: You are turning living data lifeless.
A: This is your best work to date.
P: You have connected meaningful data in a new way!
G: Will your committee think it is enough?
C: You could spend your life conducting research on curiosity.
Inconsistent thoughts, again. Reflecting on the significance of this study is
murkier than I first thought, but I am still moving forward even without complete internal
congruence.
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When reflecting on the self-imposed question, “How are you feeling about this
study?” each CAT approached the question from their respective perspective. At first, the
Observer showed concern about more data to collect, but then the Observer
acknowledged that incomplete data still have meaning. The Hunter discussed the
importance of preparation and also the consequences of writing/sharing information. The
Artist, in both responses, is filled with the excitement and anxiety of sharing a
perspective. The Processor, like the Observer, knows more data can be connected to the
CATs theory, but can also see the importance of how the collected data have been
connected. The Gamer is focused on meeting graduation requirements, and the
Coddiwompler is as happy as can be.
I am wondering, though, how many CATs ought to have an equal and prioritized
say in a given situation? Do we have dominant CATs or are we simply drawn to one
more than the others? Does prioritizing all CATs illuminate the mindset of a life-long or
next-level learner? If so, we ought to introduce the concept of CATs into the explicit
curriculum and start studying! Could schools function if students learned to be curious in
six different ways? What would school look like if it transitioned from exploring
information to exploring methods for increasing the learning energy of curiosity? Could
both exist? I hope so. I think we ought to let students explore CATs with their teachers. I
am struggling to see a downside. Worst case scenario: students would experience critical
thinking about curiosity--a topic on the same horizon as hope, love, God, and infinity.
Circling back to the reflection question, “How are you feeling about this study?”
the Coddiwompler’s response stands out. In my perspective, the energy in its response
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indicates it may likely be my dominant CAT. Perhaps that is why the following quote by
Connelly and Clandinin (1988) has always described my feelings about learning:
We learn something and it makes so much sense that we do not learn it in all the
precise detail needed for perfect recall on an examination. It often happens that
for the things most important to us, we do not pay this kind of detailed analytic
attention. Instead, what we do is “work the idea into us.” We gnaw it around. We
think about what it means in things that we do. We relate it to our private life. We
drum up examples. We play with the idea. We may say that such ideas are
beginning to dwell in us and us in them. For these ideas that “forgetting curve” on
tests may be just as steep, but now we may say that the forgetting curve is not that
at all, but is instead a curve of the integration of theory and practice. The more we
forget and are unable to recall for a test, the more the idea has seeped into our
being. It is, as Polanyi says, lost from sight. Just as sugar sweetens the tea but is
lost from view, so a new idea may “sweeten” our personal practical knowledge
and yet be lost from view and be unable to be recalled. (p. 90)
With this in mind, I am starting to look at my own schooling history differently.
Maybe I formed an affinity to literature because I was able to coddiwomple through
written stories; maybe my hesitation and judgement toward quantification festered and
diseased because I did not coddiwomple through mathematics or science. Maybe if we
taught students to utilize each CAT in each subject, more students and teachers would
begin to understand the point of school: to love learning. It is possible.
The data taught me and continue to teach me to develop relationships with and
equal regard for all CATs in order to appreciate a broader spectrum of what learning can
be. Perhaps, then, it is time to ask a different reflection question and the research question
of this study: Ryan, “What is the meaning of curiosity?”
Ryan: Curiosity means there is always another way to see something . . . at least
six other ways. For example, I just realized I do not consider graduate school
“school.” In that sense, I have been miscommunicating both to myself and to
others regarding my thoughts on school. They heard me say “school” because I
did; however, I meant to say, “My mindset about school.” It was a mindset intent
on despising the Hunter and the Gamer because they were rewarded for playing
such an easy game.
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Because I did not understand why our standards were so low, I convicted my
peers and my teachers for being the problem. The irony, of course, is I did not
have access to a different perspective and a different way of understanding the
point of school. I did not know the game changes after the first level.
I spent many years criticizing how others played the game when I could have
been playing my own game and playing with others at the next level. I cannot be
the only one who (a) saw the game of school as “easy” and (b) did not know of
the next level. Perhaps the best chance I have at helping students and teachers
expand their consciousness and sense of meaning is to focus on the next level. I
wonder how many students and teachers would be curious to hear this
information.
A Response to Chapter I
Curiosity’s Moral Status
When planning this dissertation, I thought about studying the ethics of curiosity
and asking, “Is curiosity bad or good?” I concluded a study on curiosity’s meaning would
have to take place before I answered any questions about curiosity’s moral status.
However, now that I am defining curiosity as an energy, I know where I stand regarding
curiosity’s ethical implications: curiosity is energy and energy is needed. In this case, the
energy of curiosity is needed for learning. Can we learn to do good and bad things? I
believe so. Do both require the same energy? According to this study, yes.
Curiosity and the Explicit Curriculum
What stands out the most for me from Chapter I is the section on making curiosity
a part of the explicit curriculum. I would now argue it is vital to incorporate CATs into
the classroom. Would future studies need to be done first? Yes. But, to use a metaphor,
imagine a world with only six types of cars, and we only offered fuel to two types. I think
that is how a lot of students feel about curiosity. I think school offers curiosity to certain
types of CATs, and the other CATs are left feeling like school squelches curiosity.
Therefore, if we were able to introduce CATs into the explicit curriculum, there would be
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a chance to illuminate paths to, with, and through curiosity many students may not know
exist. In other words, learning about CATs could fundamentally change the way we
intentionally approach learning.
To use the car metaphor again, imagine introducing fuel to the other four types of
cars. Imagine how that would change their experience of driving. Imagine a school where
students and teachers learn about curiosity and, as a by-product, refuel themselves for
loving learning. That is how life-long learning feels, and CATs signify the possibility for
all students to feel it.
Curiosity Itself
In Chapters I and II, I was curious about curiosity, but I was curious about it in
the same way as everyone else. For example, I provided the dictionary definition for
curiosity as “The desire to learn or know about anything” (Curiosity, 2019a). After
introducing this definition, I called attention to (a) learning and knowing as verbs (not
curiosity) and (b) anything as an object of curiosity. However, instead of writing a better
definition, I provided an equally vague operational definition. I defined curiosity as, “a
calling to experience.” While it is a unique definition, it functioned in the same way as
every other definition before it: it kept curiosity abstract and elusive.
Curiosity and Questions
After conducting this research, I understand creativity and gathering information
are fueled by curiosity if they expand our consciousness and sense of meaning. I can also
delineate curiosity and questions.
I first experienced curiosity detached from a question in a moment of exhaustion.
I remember sitting on my couch staring at the ceiling, and I had finally run out of
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questions to ask about curiosity, but I still felt curious. I could feel it. I could feel the
energy of curiosity. However, the second time I experienced curiosity separated from a
question occurred after realizing a question is a creative use of information, not curiosity
itself. In other words, a question is information outlining or defining the type of
information being sought. For example, “How much does this cost?” and “Where can I
find a burrito?” are informational guidelines for how the energy of curiosity is intended to
be spent (i.e., which Curiosity Archetype will be looking for what information).
According to the results of this study, then, a question is simply a creative use of
curiosity. There are other creative uses for curiosity. What kind of other uses?
O: That sounds like a great research question!
H: This is exactly the point of Curiosity Archetypes.
A: This section has transcended into a meta-response!
P: The entire research process is a series of creative uses for curiosity. Is it
possible to introduce creative uses of curiosity to those no longer in school or to
those struggling with school? I think there is a significant difference between
“being curious” and “using curiosity.” I wonder what data could confirm that
hypothesis.
G: How can I make a living by studying and sharing curiosity?
C: I am sensing a life of expanding consciousness and sense of meaning!
A Response to Chapter II
With a new perspective on curiosity, there would be a lot of value to revisit the
quantitative research I dismissed in Chapter II. I do not want to conduct the same studies,
but I think there would be value in studying parts of those studies. Now that I have a way
of defining (i.e., quantifying) curiosity, for example, studying quantitative studies may
help me to understand and formulate future studies on curiosity. I struggle to admit this,
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but a quantitative study on curiosity may be in my future. Without question, though,
opening my mind to quantitative studies is not only difficult, it is scary. However,
because I forced myself to see each CAT as equal, I am forming an understanding and
appreciation for quantitative studies. Before this study, I do not think I was open to
thinking in this way.
Further, if CATs do offer a way for all students to experience curiosity, harness it,
and channel it to love learning, then studying CATs quantitatively would not only be
necessary, but it would also be ethical. What scares me is if CATs appear to help more
students, and I help to quantify CATs, and CATs get introduced into the explicit
curriculum, and then we find out many years later (after the damage has been done) that
CATs are actually detrimental to learning. That fear defines my hesitance with
quantitative studies in general. Perhaps, then, a mixed methods study is an appropriate
next step.
In the present moment, however, I do not consider CATs harmful in any way, but
I have to be open to that possibility. In fact, let me reflect: Could I live with myself if I
quantify CATs and find out they harm the learning process?
O: There will always be some data suggesting the positives and the negatives
regarding anything we do.
H: Make your move and be thankful, graceful, and respectful while doing it.
A: The theory of CATs is evidence of transcending how you once thought about
curiosity. Write a great paper about it, distribute it, and move on to the next study.
P: What information would you use to determine if CATs are harmful or helpful?
What if it is helpful in a tough-love kind of way? What if it is hurtful in a feelgood kind of way? What data and what interpretation of the data would determine
your conclusion?
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G: The world we live in is a game made by people. You have lived your life
playing by the rules of school. Are you ready to write your own rules and take
responsibility for them?
C: You are not offering an answer, you are offering a journey, a choice, and a
direction nobody is required to take. Offering your journey to the world will help
some people and not help others. That is the journey you are on.
Previous Studies
In Chapter II, I discussed specific curiosity, perceptual curiosity, epistemic
curiosity, manipulated curiosity, conceptual curiosity, breadth of interest curiosity, depth
of interest curiosity, empathic curiosity, morbid curiosity, state curiosity, trait curiosity,
aroused curiosity, evoked curiosity, conflicted curiosity, the zone of curiosity,
mechanistic curiosity, teleological curiosity, inconsistency curiosity, cause and effect
curiosity, engineering curiosity, general knowledge curiosity, certainty curiosity, and
uncertainty curiosity. As I said earlier, these categories do not categorize curiosity--they
categorize how we use curiosity. Again, imagine how limited driving would be if we
considered gasoline and the act of using a car synonymous. It is almost maddening!
Clarifying detail. In light of being conscious of misunderstandings, I want to
highlight how I am defining curiosity as an energy and not the energy for learning. This
detail acknowledges the possibility and likelihood of other sources of energy to support
the process of expanding consciousness and sense of meaning. In other words, curiosity
might be the only energy for learning; it is likely one of many. Either way, we cannot
address an energy problem if we do not know it is an energy problem.
The metaphor of the car and gasoline, however, falls short in this way: driving a
car reduces the amount of gasoline. Using curiosity, on the other hand, refuels curiosity.
Perhaps a future study could explore the hypothesis that curiosity inspires curiosity. If
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there is a correlation, then placing CATs in the explicit curriculum might be a new way
for students to harness and channel energy for learning.
Loewenstein’s five questions. Loewenstein (1994) is often cited as the most
comprehensive assemblage of curiosity research. In it, he summarizes the five questions
asked about curiosity. I would like to revisit these questions with the updated definition
for curiosity which assumes curiosity an energy, behaviors as creativity, and objects of
curiosity information. From this perspective, notice how Loewenstein’s five questions
can be understood through a different lens (see Table 3).
Table 3
Possible Responses to Loewenstein’s Five Questions
Loewenstein’s Five Questions

Responses

What is curiosity’s definition and
dimensionality?

Curiosity is experienced as an energy for
expanding our consciousness and sense of
meaning via creativity and information;
curiosity is an energy for learning. See
Curiosity Archetypes in Chapter IV for
the dimensionalities.

What is curiosity’s underlying cause?

Curiosity.

Why do people seek voluntary exposure
to curiosity?

(a) To expand their consciousness and
sense of meaning; (b) to re-energize.

What are curiosity’s situational
determinants?

This would be a good future study.

What causes curiosity’s peculiar
combination of superficiality and
intensity?

Misidentifying curiosity as behavior
and/or information.

Are these responses accurate and appropriate responses to the “big-five”
questions?

118
O: Yes and no.
H: Yes.
A: Depends on how you define accurate or appropriate.
P: Right now? No. You are probably missing something (i.e., many things),
though.
G: It probably does not look good on first sight. Answering in this way is a risk.
C: It is where you are. Expressing where you are is ethical, not permanent.
A Response to Chapter III
Both Interpretivism and Transcendental Phenomenology required a deep focus on
removing bias from my thoughts. I thought I had achieved an unbiased perspective many
times throughout this study, and I assessed it when I could answer the following question,
“How is the response I just heard brilliant?” As my study went on, I was able to answer
that question more often and faster, and, as a result, I experienced living in an on-againoff-again state of awe for months. Simply put, I went from an unconscious skepticism to
a conscious optimism. Unfortunately, calling someone “brilliant” or searching for
brilliance is also a form of bias.
There were times when I was able to see a co-researcher’s response and just let it
be, but at some point, I knew I would have to go back to those data and make meaning of
them--a process non-existent without bias. Bias is what gives something meaning. For
this study, bias is the gel connecting what I find meaningful to the collected data, and I
believe bias is the glue for all studies claiming to find meaning. Transcendental
Phenomenology, however, helped me to understand, accept, and own this bias through
the following passage in Moustakas (1994):
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Although the process of Epoche requires that everything in the ordinary, everyday
sense of knowledge be tabled and put out of action, I, the experiencing person,
remain present. I, as a conscious person, am not set aside. On the contrary, with
an open, transcendental consciousness, I carry out the Epoche; “I . . . still exist as
the doubter and negator of everything” (Husserl, 1970a, p. 77). The self-evidence
that I am capable of knowing, in the Epoche, is available to me. I know that I see
what I see, feel what I feel, think what I think. What appears before me and in my
consciousness is something I know is present regardless of how many others
perceive that phenomenon differently. My consciousness is not rooted in them.
The Epoche frees me from this bondage to people and things. (p. 87)
Through the above description, I realized I would inevitably have to trust my
instincts (i.e., what I find meaningful) not because I refused to set aside my biases, but
because I could not set them aside and find meaning in the data. It is scary, but it is also
helping my mind, body, and spirit separate from the bondage of judgement. That said,
Chapter IV was designed to reveal the overwhelming evidence of the possibility and
likelihood of CATs. In other words, Chapter IV shows how the meaning of curiosity
rested within the data’s inconsistencies.
A Response to Chapter IV
The inconsistencies in the data were not small. Co-researchers would say
something to the effect of “Curiosity wants answers” and “Curiosity does not want
answers” quite frequently. They also occurred in varying degrees. For example, two
opposing statements tend to symbolize a spectrum, but my co-researchers’ comments
were often (a) opposing and (b) also not exactly opposing. Sometimes a co-researcher
would say something to the effect of “Curiosity wants answers, but what do I know?” and
“Curiosity does not want answers, but society requires answers.” In those responses, we
see opposing statements, but they are qualified by acknowledging of a lack of knowledge
and lack of personal purpose. If I assumed each statement equal, how could they both
make sense? To answer this question, I had to ask, “What are these data trying to
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communicate?” To answer that question, I used the Curiosity Color Wheel (Figure 7) and
renamed it as Curiosity Archetypes as seen in Figure 8:

Figure 8. Curiosity Archetypes
Through Figure 8, I was able to make sense of the seemingly contradictory and
vague statements: they were evidence that we have complex relationships with our own
Curiosity Archetypes (CATs). For example, when the Hunter and the Coddiwompler are
on the same page, they work exceptionally well together: the Hunter enjoys the journey
with or without finding information, and the Coddiwompler gets to feel anticipation
accompanied by excitement and joy. When they are not on the same page, however, they
are basically opposite: the Hunter’s purpose is tied to the external; the Coddiwompler’s
purpose is tied to the internal. If we are unaware of multiple textures of curiosity we
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experience almost simultaneously, it is possible we end up qualifying the things we say
with the likes of, “But I don’t really know.”
I also encountered data which simultaneously described two CATs. For example,
I have never met a person who would not want to experience the Coddiwompler. I have
met people, however, who would not prioritize the Coddiwompler over the Hunter or the
Gamer. Thus, there were data points in the likes of, “I love the journey of tracking and
finding information.” As a researcher, I could either ask the co-researcher to clarify a
statement like this, or I could make an assumption regarding its meaning based on other
data points. For this particular dilemma, I chose to assume meaning because the
significance of this research is not in its quantitative accuracy; the meaning resides in
providing enough self-evident data suggesting CATs as a possibility. Ultimately, this
choice is a delimitation of the study; therefore, the next step is to design future studies
verifying the results of this study.
Future Studies
Let Us Assume
In Chapter I, I discussed the explicit, implicit, and null curricula of curiosity. Let
us assume Curiosity Archetypes (CATs) are nothing more than a possibility. New
qualitative studies could be designed to explore if students and teachers have multiple
experiences of, with, and through curiosity--maybe a case study, a grounded theory, or a
new phenomenological study. Maybe better descriptors exist.
Let us assume new qualitative studies show CATs are likely true. Then, perhaps
mixed or quantitative studies could be designed to ask questions like, “Do we have
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dominant CATs?” “Can we practice changing from one CAT to the next?” “Can we pick
the next CAT to experience?” “Which CATs are needed in a given situation?”
In the Classroom
Because my teaching expertise is English, I was able to think of two future studies
disguised as a quality lesson plans in the English classroom. Both are designed to use
CATs to better understand a given text and how to work with curiosity.
The Catcher in the Rye study. On the first day of class, I could introduce by
saying, “This is the greatest love story ever told. It’s about a teenage kid who loses some
stuff, talks about the food caught in his roommate’s braces, drops out of school, gets
drunk, tries to sleep with a prostitute, goes to a museum, gets really drunk, talks about his
brother, talks about his sister, talks about the phonies, and then goes to a psychiatric
ward.” A student would likely raise his or her hand and ask how that description depicts a
love story.
I would then say, “Well, Holden’s brother died when Holden was old enough to
understand death but not old enough to understand life after death--he didn’t know how
to move forward. The hard truth about life, though, is life doesn’t wait for us to be ready.
It makes us move forward whether or not we give it permission. As a result, Holden’s
body moves forward, and his brain soaks in new knowledge and new experiences, but his
mind and heart stay in the past--he’s a time traveler in a way. This internal mind and
body split isolates Holden from the present, from the people in his life, and from the
opportunities to experience joy. It is the greatest love story of all time, then, because an
act of love makes him safe enough to ask for help.”
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Following this description, I could then lay out the unit’s assignment/study: As
we read this text, we will try and identify the CATs Holden utilizes throughout the story.
We will discuss the advantages and the disadvantages of that CAT in that situation the
debate if and why a different CAT would better serve Holden in that situation or moving
forward. Also, each day during this unit, you will be assigned a certain CAT. During
class of that day, you are to be curious like the CAT you were assigned. With ten minutes
left in class, you will begin an assignment due at the end of class. Your assignment will
be to answer a formative assessment consisting of a few multiple-choice questions and a
few short answer questions. These assessments will be vital to your final project where
you will analyze The Catcher in the Rye through the lens of CATs.
These formative assessments and final projects would be used as data. Possible
research questions could be: How do CATs influence the experience of literary analysis?
Do CATs help students find deeper meaning in literature? How does exploring a given
novel through the lens of CATs influence one’s understanding of that novel and
curiosity?
The Road Not Taken study. In this study, I would give each student a handout of
A Road Not Taken (Frost, 2019). I would then give each student a template for analysis,
and then I would have them systematically analyze the poem.
After we discuss their analyses, I would give each student a handout offering an
analysis of each line within A Road Not Taken dependent on the perspective of CATs. I
would ask them to agree, disagree, change the CAT assigned to each line, and explain
their reasoning. It would go something like this:
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Two roads diverged in a yellow wood,
And sorry I could not travel both
And be one traveler, long I stood
And looked down one as far as I could
To where it bent in the undergrowth;

(said by the Hunter)
(Coddiwompler)
(Hunter)
(Observer)
(Processor)

Then took the other, as just as fair,
And having perhaps the better claim,
Because it was grassy and wanted wear;
Though as for that the passing there
Had worn them really about the same,
And both that morning equally lay

(Processor)
(Gamer)
(Hunter)
(Processor)
(Processor)
(Observer)

In leaves no step had trodden black.
Oh, I kept the first for another day!
Yet knowing how way leads on to way,
I doubted if I should ever come back.

(Coddiwompler)
(Artist)
(Processor)
(Coddiwompler)

I shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood, and I
I took the one less traveled by,
And that has made all the difference.

(Coddiwompler)
(Observer)
(Hunter)
(Gamer)
(Gamer)

Imagine the new ways of seeing this poem simply by assigning each line to a
specific CAT! For example, assigning the line, “I took the one less traveled by” as the
Gamer indicates the narrator’s awareness of what people would rather hear. If I had
assigned that line to the Artist, the narrator may be using the line metaphorically. If I had
assigned that line to the Hunter, the narrator may be speaking authentically. In other
words, interpreting Frost’s poem through certain CATs not only has the potential to
change the meaning of the poem, but studying how students assign each line to a given
CAT may reveal how students think about curiosity.
Outside the Classroom
Throughout my interviews, every co-researcher admitted to times when they did
not know if their curiosity was appropriate or inappropriate. In almost every case, the
object of curiosity was another person. Combined with the results of this study, it seems
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that if we each experience curiosity in at least six different ways, it makes sense that we
do not know how to be curious about or around each other.
I think there would be a lot of value in studying how everyday people experience
being curious about others. What are their boundaries? How do they assess their own
curiosity? What factors do they consider valuable? From there, we could use CATs as a
guide for shifting, updating, or modifying how we are curious about others and how we
experience others being curious about us. In a study like this, CATs (combined with
Institutional Review Board policies) would be used to provide a framework or starting
point to discuss our experiences with curiosity. The study, then, would explore if CATs
are beneficial or effective in encouraging an expansion of consciousness and sense of
meaning via creativity and information when we experience curiosity about other people.
Curiosity Archetypes
I was also interested in exploring the journey from one CAT to the next during the
learning process. To do this, I created a blank image of Curiosity (see Figure 9) and
charted each CAT I accessed throughout a lesson, unit, or project. For example, I could
use Figure 9 to map my journey through curiosity during this dissertation. It would look
something like Figure 10:
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Figure 9. Curiosity.

Figure 10. My Curiosity Journey.
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Figure 10 shows I started this dissertation as the Gamer learning the rules of
research and then as the Hunter following the guidelines for creating Chapters I, II, and
III. Once the interviewing began, the Artist brought up concerns about the way my
interview questions were being asked. The Observer and the Processor then highlighted
the need to gather and connect information. During interview 12 with S, however, the
Coddiwompler craved I become open to the flow of the interviews. Once I had completed
data collection, the Observer focused on gathering all possible data. Then the Hunter told
me I had reached coding saturation. Finally, the Artist transposed Chapters IV and V.
Figure 10 represents an intense journey into curiosity to a degree before which I
had never experience. This feeling of intensity can be found when the line is closest to
the center of Figure 10. That said, possible future research questions could aim at
exploring the journey through CATs. For example, do all researchers take the same
journey I did? Is there an ideal journey through CATs? How do certain paths impact the
quality and/or outcomes of a given study? Does school privilege a certain path? Do all
researchers begin as the Gamer? Can a researcher begin a study as any CAT? Is there a
correlation between curiosity intensity and harmony between CATs?
Limitations
A possible limitation of this study was the lack of diverse ethnic demographics.
The sample was also pulled and snowballed from a particular international public
speaking group comprised of factors that may alter the way curiosity is experienced in
comparison to people belonging to other groups and other parts of the city, state, and
country. Perhaps a similar study with varying ethnicities or cultural representation as coresearchers ought to be conducted. Further, the data were self-reported and retrospective;
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thus, the data were by-products of what existed in each co-researcher’s consciousness
during each interview. It is likely, then, the data are only snapshots of how curiosity was
fully experienced.
The limitations and delimitations of this study also exist within the researcher’s
novice experience with Transcendental Phenomenology (TPH). According to Vagle
(2018), understanding Phenomenology as a philosophy and methodology is a lifelong
pursuit. While I tried my best to adhere to TPH principles, I know there are various ways
to interpret TPH that would have likely led to different results.
Trustworthiness
The trustworthiness of this study resides in qualifying statements. For example, I
was sure to include the word “experienced as” when discussing curiosity’s definition.
Therefore, when I claim curiosity is “an energy for learning,” it can be assumed I mean
curiosity is “experienced as an energy for learning.” Further, I made sure to qualify
curiosity as “an energy” for learning and not “the energy” for learning. This detail
acknowledges the likelihood of more possible energy sources for learning.
Finally, the results of this TPH research illuminate nothing more than a possibility
for (a) what curiosity can be and (b) ways to utilize curiosity. This research, in no way,
claims objective truth about curiosity nor curiosity’s meaning: curiosity means there is
always another way to see something . . . at least six other ways.
Conclusion
Curiosity is experienced as an energy for expanding consciousness and sense of
meaning via creativity and information. In other words, curiosity is an energy for
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learning. The six Curiosity Archetypes (CATs) represent (a) at least six ways we
experience curiosity and (b) evidence future studies on CATs is needed.
I can only hope CATs will be or will lead to a helpful way for some to understand
curiosity and/or experience curiosity as an energy for learning. I will conclude by sharing
the question each CAT is now asking:
Observer: What data will lead me to the next discovery?
Hunter: How can I best disseminate this research?
Artist: What changes will I have to make to transform this dissertation into a
book?
Processor: Did I meaningfully connect meaningful data?
Gamer: What game do I need to learn next?
Coddiwompler: Will the next journey be as fulfilling?
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ANNOUNCEMENT FOR PARTICIPATION IN THE STUDY
Hi! My name is Ryan Katz.
I am conducting my doctoral-level dissertation on curiosity, and I am seeking researcher
participants (i.e., co-researchers) to help me understand curiosity a little bit better.
I am seeking to study curiosity by interviewing people who (a) are over twenty-one years
of age, (b) want to understand curiosity’s meaning, (c) are willing to question the mind’s
location, and (d) are willing to question what passes as reality.
There will be three interviews in total, and each will last approximately 90 minutes. The
first interview will ask the study’s co-researchers to describe experiences with curiosity.
The second interview will ask the study’s co-researchers to describe curiosity. The third
interview will ask the study’s co-researchers to reflect on and synthesize their responses
from the first two interviews.
Please consider being a co-researcher in this research project. Your participation may help
contribute to a better understanding of what curiosity is and/or can become.
Please email Ryan Katz for more information at: katz7660@bears.unco.edu
If you would rather call or text, please call or text Ryan Katz for more information at:
303-518-0094
Sincerely,
Ryan Katz
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SURVEY
Date: ____________
Greeting:
Hello ____________, I am reaching out because you indicated an interest in volunteering
for a study on exploring the meaning of curiosity.
Description of Study:
Here is a brief description of the study and what would be involved to participate:
•
•
•

The study consists of three in-depth interviews to discuss your experiences with,
perceptions of, and reflections on curiosity.
Each interview will last for approximately 90 minutes at a mutually agreed upon
location.
After I have transcribed each interview, I will ask that you verify each
transcription and make any changes and/or add any additional information (if
necessary).

Study Eligibility Questions:
Please check the appropriate box.
1.
2.
3.
4.

Are you over 21 years of age? Yes
No
Do you have open opinions toward or beliefs about curiosity? Yes
Are you open to questioning the location of the mind? Yes
No
Are you open to questioning what passes as reality? Yes
No

No

Eligible for Participation:
Yes

No

If Participant Does Not Qualify: I am sorry, but I do not think this will be a good fit.
If Participant Does Qualify: It looks like you qualify to participate in the study.
Congratulations! We need to set up a day and time that would be convenient for both of
us to conduct the initial interview. I will then have a Consent Form for you to sign before
proceeding to the interview.
Contact Information:
Name: _____________________________
Email: _____________________________ Phone Number: _______________________
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FIRST THANK YOU LETTER TO CO-RESEARCHERS
Date: ____________
Dear ________,
Thank you for your interest in my dissertation research on the experience of curiosity’s
meaning. I value the unique contribution that you can make to my study and I am excited
about the possibility of your participation in it. The purpose of this letter is to reiterate
some of the things we have already discussed and to secure your signature on the
attached forms and to get a feel for the dates and times you may be available for
interviewing.
The research model that I am using is a qualitative one through which I am seeking
comprehensive depictions or descriptions of your experience with curiosity. In this way I
hope to illuminate or answer my question: “What is the meaning of curiosity?”
Through your participation as co-researcher, I hope to understand the essence of curiosity
as it reveals itself in your experience. You will be asked to recall specific episodes,
situations, or events that you experienced with curiosity. I am seeking vivid, accurate,
and comprehensive portrayals of what these experiences were like for you: your thoughts,
feelings, behaviors, as well as situations, events, places, and people connected to your
experience.
I value your participation and thank you for the commitment of time, energy, and effort.
If you have any further questions before signing any of the attached forms or if there is a
better way to plan the date and time of our meetings, I can be reached at 303-518-0094 or
via email.
With warm regards,
Ryan Katz
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PARTICIPANT VOLUNTEER FORM
Date: ____________
Please read this carefully before signing it!
I wish to volunteer to help with the research project known as Experiences with
Curiosity. I understand that by volunteering, I am signing up to participate in:
•
•
•
•

Three, 90-minutes interviews.
After the first and second interview, there will be no less than a three-day break
before the second or third interview. For example, if our first interview is on a
Monday, we will not meet again before the Friday of that week.
After the first and second interview, there will be no more than a seven-day
break before the second or third interview. For example, if our first interview is
on a Monday, we will not meet any later than the Tuesday of the following week.
Conducted in a relatively quiet space that allows for thinking/reflecting,
concentration, and clearly audible communication.

I understand that participation is voluntary, and if chosen to participate, I will receive the
following benefits:
•
•
•
•

An opportunity to think/reflect, concentrate, and communicate.
An opportunity to perceive my experiences with curiosity differently.
An opportunity to perceive curiosity differently.
To get to know the self as a being who intuits, reflects, judges, and understands.

I will call you to discuss specific dates and times to schedule each interview, but
generally speaking, what dates and times seem available to you in the foreseeable future?
Date One: _______________________ Time One: _______________________
Date Two: _______________________ Time Two: _______________________
Date Three: _______________________ Time Three: _______________________

___________________________________ ______
(Co-Researcher Name)
Age*
___________________________________
(Email)
*You must be at least 21 years old to participate.

______________________
(Date)
_________________________
(Phone Number)
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Informed Consent for Participation in Research
University of Northern Colorado
Project Title: A Qualitative Inquiry of Teacher Perceptions of Curiosity
Researchers: Ryan Katz
Primary Person of Contact:
Ryan Katz
Phone: 303-518-0094
Email: katz7660@bears.unco.edu

Research Advisor:
Jennifer Harding, Ph.D.
Teacher Education
Email: jenni.harding@unco.edu

I am a doctoral student at the University of Northern Colorado. I am currently
researching the meaning of curiosity. With your permission, I would like to contact you
to set up three interviews. Each interview will consist of questions related to your
experiences and perceptions related to curiosity. This study will focus on curiosity itself.
This research study will benefit humanity and the field of education by exploring
curiosity’s meaning, not its quantifiable associations like its objects or behaviors, as well
as the potential challenges and limitations associated with our understanding of this
phenomenon. This information can be made available to all professionals and serve as a
guide to understanding the meaning of curiosity.
Your answers will be kept confidential and your name will not be used when sharing
information learned through the interviews. Instead of your name, a pseudonym will be
used in reports of this research. Each interview will be audio recorded for the purpose of
allowing me to correctly report the information; however, the audio files, transcriptions,
and field notes/observations will be stored on private laptops and secure, cloud-based
storage devices protected by passwords known only to me. All raw data will be destroyed
in three years. Only Ryan Katz and my research advisor, Dr. Jenni Harding, will have
access to the audio records and interview transcripts related to this study. If you agree to
be interviewed, each interview will last approximately 90 minutes and will consist of
questions related to your experiences and perceptions related to the phenomenon of
curiosity. We can meet at a place that is mutually agreed upon.
(continued on next page)
___________
Participant’s Initials
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Please feel free to contact me via phone or e-mail if you have any questions or concerns
about the study. If you would like to participate in the study, please read the passage
below.
There are no foreseeable risks or discomforts beyond a normal conversation about
curiosity. No personal information is being collected. An attempt to maintain
confidentiality for all participants will be made.
The possible benefits of this study are (a) it may prove to be a helpful tool to further the
investigation of curiosity’s meaning which may influence educational and/or professional
systems and (b) it may help you come to know yourself as the being who intuits, reflects,
judges, and understands the world around you.
There are no monetary costs or compensations for participating in this study beyond the
expense of day-to-day traveling to and from the site of data collection. Intangible costs
such as time will occur.
Participation is voluntary. You may decide not to participate in this study and if you
begin participation you may still decide to stop and withdraw at any time. Your decision
will be respected and will not result in loss of benefits to which you are otherwise
entitled. Having read the above and having had an opportunity to ask any questions,
please sign below if you would like to participate in this research. A copy of this form
will be given to you to retain for future reference. If you have any concerns about your
selection or treatment as a research participant, please contact the Office of Research,
Kepner Hall, University of Northern Colorado Greeley, CO 80639; 970-351-1910.

Participant’s Full Name/Signature

Date

Researcher’s Full Name/Signature

Date
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REMINDER TO ATTEND INTERVIEW
Dear Co-Researcher,
This is a reminder that our next scheduled interview is near. I have posted the information
below:
Date: ____________________
Time: ____________________
Location: ____________________
If, for any reason, this interview needs to be rescheduled, please email me at
katz7660@bears.unco.edu or call me at 303-518-0094.
I look forward to seeing you!
Sincerely,
Ryan R. Katz
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DIRECTIONS TO ATTEND INTERVIEW
Dear _______________,
For our next interview, we will meet at ____________.
Directions (if you are headed south from I-25 and 20th Street, the following directions
will get you to the interview location):
Step One:
Step Two:
Step Three:
Directions (if you are headed North from I-25 and Castle Rock Parkway, the following
directions will get you to the interview location):
Step One:
Step Two:
Step Three:
If, for any reason, this you need additional help finding this interview location, please call
me at 303-518-0094.
I look forward to seeing you!
Sincerely,
Ryan R. Katz
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INTERVIEW ONE: DEVELOPING CONTEXT
Introduction: My goal is to conduct an interview that makes you feel like an
incomparable being; to believe in you; to enable you to feel special, distinctive, and
unique; and to instill confidence. I cherish individual differences.
I want to listen and hear you accurately. I want to perceive meanings from your frame of
reference. I want to value your thoughts, feelings, and preferences. I want to
communicate in honest and direct language.
I want to create an atmosphere of freedom, openness, and trust, and I am willing to
disclose my own thoughts and feelings when asked. I want to understand, recognize, and
support you. I want to affirm interests, needs, and desires and rhythmically connect with
your mood or state of mind. Finally, I want to make available a space for art, movement,
storytelling, and drama.
Goal: This interview has been designed to ask you questions that will help build a
complete description of how you experience, perceive, and describe curiosity’s essential
constituents, variations of perceptions, thoughts, feelings, sounds, colors, and shapes
attached to your experiences with curiosity.
Questions
Describe a time early in your life when you were curious.
What did it feel like?
•
•
•
•
•
•
•
•
•

In your mind
In your body
How were you acting?
How were you moving?
Describe your face
Describe your hands
Describe your breathing
What were you saying?
What were you hearing?

Were you curious about anything “unusual” as a young child?
Tell a story about or describe a thing or place that represents a time when you were
young and outside of school when you were curious about something dangerous.
•
•

Why was is dangerous?
How did you resolve your curiosity?

Describe a time during your teenage years when you were curious.
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Were you curious about anything “unusual” as a teenager?
Can you remember a time when you were in your mid-twenties when you were curious
about something taboo?
•
•
•

Why was it taboo?
How did you resolve your curiosity?
Were you allowed to explore this curiosity in school?

Can you remember a time (recently) when you were curious about something and you did
not know if it was taboo or not?
•

How did you resolve your curiosity?

What was the relationship between your curiosity outside school and your curiosity inside
school?
Do you remember a teacher who inspired your curiosity? How did he/she do it?
Do you remember a teacher who discouraged your curiosity? How did he/she do it?
Tell me about a time you inspired curiosity in someone else.
•

How did it make you feel?

Tell me about a time you discouraged curiosity in someone else.
•

- How did it make you feel?

If you could give advice to teachers, how would you tell them to encourage curiosity in
their students?
If you could give advice to professionals, how would you tell them to develop their own
sense of curiosity?
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INTERVIEW TWO: LOOKING AT CURIOSITY
Introduction: My goal is to conduct an interview that makes you feel like an
incomparable being; to believe in you; to enable you to feel special, distinctive, and
unique; and to instill confidence. I cherish individual differences.
I want to listen and hear you accurately. I want to perceive meanings from your frame of
reference. I want to value your thoughts, feelings, and preferences. I want to
communicate in honest and direct language.
I want to create an atmosphere of freedom, openness, and trust, and I am willing to
disclose my own thoughts and feelings when asked. I want to understand, recognize, and
support you. I want to affirm interests, needs, and desires and rhythmically connect with
your mood or state of mind. Finally, I want to make available a space for art, movement,
storytelling, and drama.
Goal: This interview has been designed to ask you questions that will help you uncover
your own perceptions of curiosity itself and how it varies in terms of how it is perceived,
from what angle, with what background of experience, with what orientation of wishing,
willing, or judging. Each question has also been designed to help the co-researcher
consider curiosity in its singularity, in and for itself, in its totality, and in a fresh and open
way.
Questions:
Where is curiosity?
When is curiosity?
Why is curiosity?
How is curiosity?
Can someone have intellectual curiosity?
Can someone have emotional curiosity?
Can someone have physical curiosity?
Can someone have spiritual curiosity?
Describe curiosity that is both intellectual and emotional.
Describe curiosity that is both emotional and physical.
Describe curiosity that is both physical and spiritual.
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Describe curiosity that is intellectual, emotional, physical, and spiritual.
How does curiosity work?
What is the purpose of curiosity?
What are the foundations of curiosity?
What is needed for curiosity to exist?
What questions do you have about curiosity?
Describe what it is for someone to be in a relationship with curiosity.
Describe how curiosity could help someone see better.
Describe how curiosity could hinder someone’s vision.
Does curiosity have a gender?
If curiosity could speak, what would it say?
If curiosity could want, what would it want?
If you could give curiosity advice, what advice would you give?
What does it mean to be…
Before curiosity
Beyond curiosity
Against curiosity
Beneath curiosity
In spite of curiosity
Near curiosity
Within curiosity
Without curiosity
Past curiosity
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Through curiosity
How does curiosity change if…
It is paired with wonder.
It is paired with fear.
It is paired with laughter.
It is paired with sadness.
If it is paired with love.
If it is paired with kindness.
If it is paired with maleficence.
If it is paired with hope.
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INTERVIEW THREE: REFLECTION ON MEANING
Introduction: My goal is to conduct an interview that makes you feel like an
incomparable being; to believe in you; to enable you to feel special, distinctive, and
unique; and to instill confidence. I cherish individual differences.
I want to listen and hear you accurately. I want to perceive meanings from your frame of
reference. I want to value your thoughts, feelings, and preferences. I want to
communicate in honest and direct language.
I want to create an atmosphere of freedom, openness, and trust, and I am willing to
disclose my own thoughts and feelings when asked. I want to understand, recognize, and
support you. I want to affirm interests, needs, and desires and rhythmically connect with
your mood or state of mind. Finally, I want to make available a space for art, movement,
storytelling, and drama.
Goal: This interview has been designed to ask you questions that will help you focus on a
reflection and synthesis of uncovering the meanings of curiosity, deliver them from the
anonymity of their everyday understandings, and move them toward the forefront of your
consciousness. The goal of the third interview is to make all things become clear and
evident through an intuitive-reflective process.
Questions:
1.
2.
3.
4.

How do you think your relationship with curiosity impacts your life and the
people around you?
How do you think your relationship with curiosity differs from others?
How has your relationship with curiosity changed over the course of your life?
Over the course of our previous interviews, have you had any shifts in perspective
regarding how you perceive curiosity?
a.
b.
c.

5.

If so, what has changed?
If so, what inspired it to change?
If not, is there anything you feel I should know about curiosity?

What questions do you have about curiosity?
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SECOND THANK YOU LETTER TO CO-RESEARCHERS
Dear __________,
Thank you for meeting with me in an extended interview process and for sharing your
experiences with and perceptions of curiosity. I appreciate your willingness to offer your
unique and personal thoughts, feelings, events, and situations.
I have attached a poetic transcription of our interviews. A poetic transcription is
essentially a way to present data in research. To create the poetic transcription, I used raw
data from our three interviews. Each paragraph was written using words and phrases you
said throughout our interviewing process. Since each paragraph is a compilation of
responses, I deleted repeated words or stammering, I changed pronouns to nouns if
needed, and I changed subject-verb relationships/agreement (if necessary) to make each
paragraph flow.
You will notice that plenty of what was said in our conversations is not present in the
poetic transcriptions. This is because each paragraph represents a category/pattern found
in the research. The poetic transcription, then, is kind of like a "bare-bones" analysis.
If you have any questions, comments, or concerns about the poetic transcription, please
highlight the sentences, add notes in the margins, save the document, and email it back to
me. If you need help with this process, please let me know.
Also, if you want to read the actual transcriptions or listen to the audio, please let me
know and I will send you a link.
Lastly, please try and approve the transcription within the week. I am aware that life is
always busy, but it would mean a great deal to me if you could try for that time frame.
Hope you're well.
With warm regards,
Ryan Katz
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